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9.1. What is ‘research’?

Research, taken in its broadest sense, is any activity which is undertaken to increase
knowledge. More concretely, we gather information try to answer a question that solves a
problem. When we think of research, we often come across a typical terminology, like
information, enquiry, hypothesis, investigation, data, analysis, assessment, and the like,
words that suggest what research really is: a process of gathering data or evidence,
analyzing it, hypothesizing over some problem, or raising some important questions.
Having this in mind, Nunan (1992: 3) defines research as “a systematic process of inquiry
consisting of three elements or components: (1) a question, problem, or hypothesis, (2)
data, (3) analysis and interpretation of data”. These three elements must be present;
otherwise our work will not constitute what is understood as research. Therefore, it is
reasonable to find that in research the main difficulty lies on being able to clearly spell out
the first of these components, that is, the problem we are intending to solve. And this
should be our initial concern. It is often said that finding the gap in research is much more
difficult than bridging it and this is particularly so with students and novel writers.

Our second concern is basically centered on language, especially with those who use
English as their second (L2) or third language (L3). The Nancy Declaration (ELC, 2006:
7) clearly establishes the need for all students, both at the graduate and undergraduate
level, to increase their use of English as medium of instruction in universities of non-
English-speaking countries, with the final aim of introducing teaching and learning in that
language. However, here we are presupposing we have transcended this L2 learning stage
and aim at being able to produce what is understood as readable prose, including with the
use of specialized language. An often quoted theorist used to say that the more time and
energy you, as a reader, have to spend in figuring out a writer’s language, the less time and
energy you will have left to absorb meaning. But, we might ask ourselves, why study the
language of business and economics? Is it because we believe it has a special status, or
because we believe it can be treated similarly to other disciplines? Myers (1990) was
asking similar questions in reference to biology texts. Using his arguments, we could say
that the language of business and economics is “like other discourses in relying on
rhetoric; it just uses a different kind of rhetoric”; and the difference between the language
of business and economics and other discourses not only lies in the subject matter treated,
but also in the proper form of the article used by the members of its disciplinary group and
their own rhetoric (Myers, 1990: 4). According to Henderson and Dudley-Evans (1990: 2),
in studying the language of economics, the purpose is to promote their readers become
expert economists through English, but first they must become subject experts and then
specific language experts using adequately that language at the level of the sentence in
order to understand how an economics text works. This is the reason why we believe this
chapter can be useful to students and novel writers, and professionals alike.

9.1.1. Research strategies

Research is not just any activity you simply carry out. It needs preparation (see also
8.6.3), a plan, and several steps that must be taken when undertaking it, but basically
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language and writing is the key. You write down information to remember, you write and
paraphrase to understand, and you also write to test your thinking (Booth et al., 2003: 12),

but you must work with a plan:

Experienced researchers know that they most often produce a sound report when they have a plan, no
matter how rough, even if only in their heads. In fact, they create two kinds of plans: One helps them
prepare and conduct their research; the second helps them draft their report of it. (Ibid., p. 5)

The preparation and execution of this plan involves several steps, the first of which
is to develop a research question, which derives from knowing what you want to
investigate. This research question should generate several key words which will in turn
indicate an area for your search. Reading and note-taking, followed by the evaluation of
the information found, should fill an important part of the students’ time in which possible
modifications are being considered and incorporated into the plan. Finally, they should
make sure they have taken all the important data necessary for an accurate bibliographical
referencing of the specific material found. This sort of systemic investigation, if carefully
undertaken, should lead to the study of materials and sources obtained in order to establish
facts and reach new conclusions, a plan which will not only help the student or the
researcher write, but also help readers read (Booth et al., 2003: 6). However, this does not
mean that the researcher has to go through this sort of pre-planned stages, one after the
other. As Saunders et al. (2007: 10) suggest the researcher will most likely revisit each
stage more than once to select and refine ideas and to see and reflect on associated issues.

After this initial stage, as a young writer, you must then begin to think about
connecting with your readers. Researching is not a solitary activity with scientists in the
solitude of a library. As Booth et al. (2003: 16) remark, when reading a book in the library
you are actually and silently conversing with its writer. You begin to establish an
academic relationship with him or her. When writing your own paper, through the notes
you have found in the library or elsewhere, you begin to create new roles for you and your
readers. One good recommendations by Peter Elbow (1998: xXI), in Writing Without
Teachers, is to read your own text out loud in an effort to discover your own writing
mistakes as a first test of your own writing. By doing so, as a student you will be saving
some of the teacher’s time in correction, while at the same time you will learn to become
critical of your own writing; as a professional, it is like listening “to the ‘movies of the
minds’ of different readers who do not answer back, argue, or defend” (author’s italics).

9.1.2. Aim of the research: defining your hypothesis

Once the problem has been tackled and its strengths and weaknesses encountered
throughout the process of identifying it, it should lead to speculations and become the
basis and proposal of the hypothesis. This analyzing stage should lead to the
characteristics of the phenomenon under study and help formulate the research question/s,
as the result of having clearly identified the gap to be bridged. The research question/s
may then lead to formulate a hypothesis, which is your intended response to the research
question/s. This is not, however, and easy process, but a well-devised question will lead to
establishing a meaningful research hypothesis or thesis statement.
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Researchers usually focus on a specific topic of investigation and based on it they
formulate a question addressing an aspect of what they want to investigate. Some authors
suggest different methodologies to arrive at a specific idea and to refine it. Saunders et al.
(2007: 29), speaking of student research in business, would suggest the “Delphi
technique” which is a sort of a group-brainstorming session; through it, after writing their
thoughts down and share then with their peers, students, in groups, generate more specific
research ideas. Also the “SWOT analysis” which, according to the literature (Jackson,
2003; Vonk, 2007), has proven to be a very useful tool for understanding and decision-
making for different types of situations in business and organizations, by analyzing the
Strengths, Weaknesses, Opportunities, and Threats. In international dealings and
transactions, the SWOT analysis may also be preceded by a “PEST analysis” (Healey,
1994) which measures the external impact on an organization through its external factors:
Political, Economic, Social, and Technological. Drummond et al. (2001: 17-33) have a
long section discussing this external analysis in which the PEST method is applied.
Robinson and Gelder (2009: 75) further expands this analysis to PESTEL, adding
Environmental and Legal issues in his analysis for operations management.

The different methods of analysis used should help in the generation of research
questions and ultimately establish the hypothesis of the research. The following table
shows four examples of research ideas and corresponding questions in a business setting
(table 1):

Research idea General focus research questions

Advertising and share prices How does the running of a TV advertising campaign designed to
boost the image of a company affect its share prices?

Job recruitment via the Internet How effective is recruiting for new staff via the Internet in
comparison with traditional methods?

The use of aromas as a | what ways does the use of specific aromas in supermarkets affect
marketing device buyer behaviour?
The use of Internet banking What effect has the growth of Internet banking had upon the uses

customers make of branch facilities?

Table 1: Research ideas and corresponding research questions (Saunders et al., 2007: 34)

A thesis statement or hypothesis is a very useful tool through which you convey the
reader the main point you intend to make; thus, it should be:

» Limited: adjusting to one idea or topic, instead of trying to cover all sorts of topics;

» Specific: giving the reasons for the proposed hypothesis as well as an attitude about
it;

» Unified: all aspects of the argumentation should relate and have connection to each
other;

» Persuasive: demonstrating that your point is important and valid.

9.1.3. Quantitative and qualitative research

There are several issues that we should bear in mind when doing research. Our
strategies will be different depending on whether our emphasis will be on qualitative or
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quantitative research. According to Nunan (1992), quantitative research is, by its
definition, objective, factual, and generalizable, and of course, aimed towards an outcome
based on the existence of “facts”. Qualitative research, on the other hand, assumes that it is
subjective, holistic and ungeneralizable. Quoting from the literature, Nunan establishes
two research paradigms in the following table:

Qualitative research Quantitative research

Advocates use of qualitative methods Advocates use of quantitative methods

Concerned with understanding human behaviour  Seeks facts or causes of social phenomena without
from the actor’'s own frame of reference regard to the subjective states of the individuals

Naturalistic and uncontrolled observation Obtrusive and controlled measurement

Subjective Objective

Close to the data: the ‘insider’ perspective Removed from the data: the ‘outsider’ perspective

Grounded, discover-oriented, exploratory, Ungrounded, verification-oriented, confirmatory,
expansionist, descriptive, and inductive reductionist, inferential, and hypothetical-deductive

Process-oriented Outcome-oriented

Valid: ‘real’, ‘rich’, and ‘deep’ data Reliable: ‘hard’ and replicable data

Ungeneralisable: single case studies Generalisable: multiple case studies

Assumes a dynamic reality Assumes a stable reality

Table 2: Research paradigms (Nunan, 1992: 4)

In your initial research steps, it is a good idea to approach your investigation from
two different points of view, one descriptive, drawing a possible answer to the question
‘what is going on’, and a second one should be explanatory, answering the question ‘why
is it going on’ (De Vaus, 2001: 1). Although the descriptive approach is considered too
simplistic and perhaps insufficient, an accurate description is also necessary to carry out a
good research. We must indeed know the facts and what may have occurred before we can
figure out why they occurred; they will also help eliciting inquisitive questions from which
the hypothesis can be proposed.

Activity 1: Read the Nancy Declaration: is it a good starting point for introducing English in
all Spanish university classrooms?

Activity 2: What do you understand by research?

Activity 3: Name what you think are the most important strategies to carry research out.
Activity 4: Analyze the following hypothesis (Himmelweit, 2007: 583)': “The main thesis of
this paper is that while caring is an economic activity, it has specific features that distinguish it
from the economic activities involved in the provision of many other goods and services”.

9.2. Searching for information: referencing research

Citing references is an essential part of papers and scientific articles, since they
basically rely on empirical evidence. It also has a lot to do with ethics and it is our most
reliable safeguard against plagiarism, a problem authors are very concerned with, because
they believe it is on the rise (Park, 2003: 471). Authors from Anglo-Saxon areas seem to
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blame part of it on cultural differences; Leask (2006: 185), for instance, speaking of
students in general and international students in particular, says that they are often thought
of as being the problem; more than our inability to explain and define, the heart of the
problem is their inability to understand. Even though Park is speaking in the context of the
United States, he contends that it has become an important challenge to universities
hoping to achieve academic integrity since it also reflects on the quality assurance of the
institution (Park, 2003: 483). The Spanish university educators have also shown their
concern for this academic problem. Comas and Sureda (2007), for example, are
particularly centered on cyber-plagiarism, citing two major instances: intentional
plagiarism, buying, copying texts in tofo or in part, or translating them; and accidental
plagiarism, such as inadequate paraphrasing, wrong citation of used resources or
bibliography, while others may understand plagiarism as a problem related to ethics and
the education students receive.

9.2.1. Information, the Internet, and plagiarism

We have already assumed indeed that we are in the middle of a new stage; for some,
a “postindustrialism” age; for others, an era of “informationalism”. It actually represents,
according to Warschauer (2003), a true third industrial revolution, as he describes it in
table 3.

E;i;llzggimal gzsgmi Lr;]dustrlal Third Industrial Revolution
Beginning Late 18" century Late 19" century Mid-to-late 20™ century
Key Printing press, steam  Electricity, internal Transistor, personal
technologies engine, machinery combustion, telegraph, computers,

telephone telecommunications,
Internet

Archetypical Workshop Factory Office
workplace
Organization Master-apprentice- Large vertical Horizontal networks

serf hierarchies

Table 3: The Three Industrial Revolutions (from Warschauer, 2003: 13)

However, this new technological age of “informationalism” does not carry with it a
specific teaching approach. What these new technologies have provided is the opportunity
for more democratic and self-directed learning. In other words, change is a question of
teachers enacting their own beliefs about learning and teaching, and students struggling for
full participation in the classroom.

Authors claim that the easy access and use of digital resources have introduced a
new concern, a new set of problems often referred as “cyberproblems”, particularly in the
area of teaching writing; it is no surprise to see that undergraduate Internet citations have
increased considerably, while book citations have decreased. In addition to the fact that
one can download field-specific term papers from the Internet, even though of
questionable origin, there still remain the obvious attribution problems detected in their
papers. This has called for the adoption of electronic plagiarism checkers and faculty and
administrators have already taken some steps to attend to Internet plagiarism; however,
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Scanlon (2003: 161) insists that we should perform as educators, rather than detectives. He
would propose, as a good beginning, simply to broach this issue in the classroom, as well
as in the course syllabi.

While plagiarism by students may have increased (Sterngold, 2004: 18), it is also
true that it has become easier to detect. Students should learn to be critical users of
technology: reading Internet texts critically, actively, and interpretatively. The problem of
Internet accuracy of sources has already been tackled by the literature, especially in regard
to health. Basically aimed at commercial websites, Fogg et al. (2001: 62) have stressed
two terms when judging the credibility of digital sources: trustworthiness and expertise.
To these authors, the first key element for the source credibility is trustworthis which “is
defined by the terms well-intentioned, truthful, unbiased, and so on”, and the second is
expertise, which “is defined by terms such as knowledgeable, experienced, competent, and
so on” (ibid.). When all these elements put together we could say that a digital source is
believable because it has a high level of reliability and knowledge. However, this
conclusion is not easily reached and for this reason they developed the “Web Credibility
Survey”, with an initial 300-item questionnaire, which was finally reduced to 51 questions
on credibility using a 7-point Likert-type scale. Although they recognize the shortcomings
of their research, their contribution is significant “both in terms of research methods and
increased understanding” (p. 68). Readers approaching the Internet should, therefore, try
to evaluate the credibility of the source, and its timeliness, since they will have to make
instant decisions as to use or discard the information found.

Thus, it is up to the university staff to clarify concepts, particularly in terms of
showing students how to develop and use skills for the interpretation of the digital sources.
It does not seem likely that a safe evaluation system will ever be developed to prevent
cheating, given the complexity of the Internet environment. From secondary school and on
to undergraduate university level, many students think that drawing indiscriminate
information from the Internet is not cheating, but rather good research practice. The issue
should be discussed openly with all those tempted by the “cut & paste” ploy about the
academic and ethical issues involved and how the Internet has altered the concept of
ownership of texts (Scanlon, 2003: 164). It is indeed very easy to cut and paste chunks of
text from the Internet. We should all try to minimize this trend by, first of all,
understanding that it is a dishonest academic practice and, second, by learning and
executing properly the citation techniques. Sterngold (2004), assistant professor of
business administration, wrote that the digital revolution made it easy indeed for students
to plagiarize, but he also contends that conventional teaching invites cyber-cheating. He
insists on the fact that most undergraduates “have weak research and writing skills, and if
truth be told, so do many college professors, graduate students, and other well-educated
adults” (p. 19). He then describes a series of learner-centered strategies drawn from his
own experience, which require more hands-on, active, and collaborative learning methods
(p. 21), through which he has been able to observe a noticeable reduction of student
cheating.

The new Bologna curricula about to be implanted touch upon similar teaching
concepts with the aim of devoting more time to students. However, many academics are
concerned about its application complaining that with the challenges of designing new
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study plans and subsequent additional counseling time, they will have less time left for
their research activities. The question is, then, how can individualized measures be
successfully applied to reduce such “cut & paste” activities? Or are there other measures?”

9.2.2. Why should I cite?

When you use in your writing something you have read, something you do not
consider general or encyclopedic knowledge, and you have the responsibility to give credit
to its author for the text or idea. The citing underlying principle is that when a document
cites another document, they both acquire a conceptual relationship. Rose (1996: 44) puts
it this way: “In quoting to identify with another writer, one constructs a bond of mutual
support by both speaking the others’ words and allowing the other to speak for oneself”.
Through citations we acknowledge and accept that our publications are closely related to
the referenced authors we have included in our research and, at the same time, in some
way we negotiate our identification with the corresponding disciplinary community (p.
43). It 1s fundamental that we understand the meaning and use of citations, because we too
try to identify ourselves with our own disciplinary and discourse community®. In her
argumentation, Rose (1996: 34) discusses what she calls the “inadequacies of typical
handbook advice” in the writing class. She believes it is too simplistic and troublesome for
those involved in research projects and analyzes a series of typical statements from those
handbooks; these statements claim that students should strive towards achieving a balance
between their language and the sentences borrowed from other sources with special
emphasis on the concept and meaning of plagiarism. According to her, the process of

scholarly citation is
a microcosm of the academic discipline understood as both scene and outcome of cooperative action,

the act of citing—collaboration between the author and other authors and between author and

reader—serves as a representative anecdote of all written discourse as collaboration. (Rose, 1996: 40)

This cooperation, however, does not mean to write carelessly without an accurate
authorial attribution to make sure the readership can easily detect who wrote what. To
avoid authorial ambiguity, a good referencing system will help us quote correctly and
enable readers, not only better understand the cited author’s work, but also verify our
belonging to a specific discourse community. Rose (1996: 41) says that when writers
incorporate ideas or words which have already appeared elsewhere, they introduce them in
their own writing as a reminder to the colleague of knowledge they presumably have in
common because they belong to the same discourse community, and not so much because
they may think the reader is unfamiliar with those words or ideas. The citation then
becomes a means of a fuller identification between writer and reader.

The reference to other published texts is ever present in today’s research world, and
prior writing constitutes a characteristic feature in RAs. Its importance, in modern
academic papers, is obvious because it provides some sort of justification for one’s own
work; however, as Hyland (2000: 20) suggests, by recognizing and attributing merits to
others, a writer also displays some sort of allegiance to a particular discourse community,
and create a rhetorical gap for his or her research. Posner (1999: 5-6), writing for the areas
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of law and economics, advances several reasons for citing, some of them motivated by
antiplagiarism norms:
(a) “informational citing” — through it we identify the source for the reader of our
research;
(b) “locational citing” — also “informational”, that is, where will the reader, if
interested, be able to locate the cited material;
(c) “priority citing” — acknowledging the authorship of ideas, arguments, technology,
etc.;
(d) “negative citing” — citing authors or their works with whom we may disagree;
(e) “authority citing” — very important in law in citing judicial decisions, although they
may have an “informational rather than an authority-related role” (p. 7);
(f) “celebratory citing” — because of the work’s prestige or reputation through which
“the citer enhances the credibility of his work™ (ibid.).

This author recommends the practice of what he calls a “responsible citation
behavior” which arises from the reason for citing and the motive for citing. He also
underscores one of its major drawbacks, what he calls “impure” motives for citing aimed
at flattering the author of a cited work, or because the author of the cited work may favor
and assist the citer’s career or because the cited work may be authored by a possible
journal referee, or perhaps because of piety or gratitude, or simply because the author
wants to display erudition (Posner, 1999: 8). For this reason, Rose (1996: 41-42) speaks
about the fact that citation choices, which are meant to foster “identification”, also have
the potential for creating division. In this sense, excessive citation can be misleading; on
the one hand, because the author wants to identify with a large number and a variety of
sources, making a claim for membership in a specific discourse community. However, a
reader may also infer that the writer is not familiar enough with the community to
discriminate what is relevant from what is not, in which case the writer may be simply
showing off. Similarly, the same questions may be raised in reference to citations that are
relatively recent, which may indicate both, that an author is aware of recent publications,
or that he or she is not aware of the tradition or history of that discourse community;
however, using citations that are too old, might also suggest the author’s unfamiliarity
with current publications and thus is unable to identify him/herself with a given discourse
community. One might conclude, therefore, that a cited source that is widely shared will
necessarily increase the authority of the citer’s text.

To sum up, particularly inexperienced academic writers must strive to use a
balanced amount of citations; the use of unnecessary citations may simply indicate that
they do not recognize what is shared knowledge, thus revealing that they ignore what
everyone knows in the discourse community he belongs to. Or, if lacking in necessary
citations or providing incomplete citations “they create a division from the community
because they do not know what everyone does not know, essentially failing to establish the
context for their work that would identify it as a valuable contribution to community life”
(Rose, 1996: 42; her italics).
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9.2.3. Citing and referencing

Good academic referencing should be the first step towards improving and
enhancing our research work, but there are certain conventions that govern good
referencing practices. Students and professionals alike resort to RAs as a source of
information and to substantiate their arguments as well. While there has been a vast
amount of publications on all aspects of the genre of academic writing, not enough has
been dedicated to bibliography, its content and form. Kourilova (1998: 111), in her paper
on reviews of RAs written by nonnative speakers of English, already pointed out that one
of the main omissions was in regard to referencing. Although she is speaking about
medical articles, needless to say that the numerous systems employed by journals from
different disciplines have compounded the problem of choosing the right quoting and
referencing model.

Referencing guidelines are important tools for implementing our research and they
can be found in research manuals or supplied by university writing instructors. However,
our concern and attention should go beyond the mechanical system we are going to use for
our references. It is obvious that when Harzing (2002: 144) says that breaking the
guidelines for academic referencing is not good science and hinders its progress, she is
referring to the difficulty of conducting good empirical research, particularly in some
disciplines other than in natural sciences, as it may occur for example in the social
sciences. Nonetheless, she points to the researchers’ responsibility to make sure ‘“this
limited empirical base is actually empirical, reliable and valid, and not resort to careless
and opportunistic second-source referencing” (ibid., author’s italics). Harzing (2002) then

gives twelve guidelines for good academic referencing to which we adhere completely:
1. Reproduce the correct reference

Refer to the correct publication

Do not use 'empty’' references

Use reliable sources

Use generalizable sources for generalized statements

Do not misrepresent the content of the reference

Make clear which statement references support

Check out the original — do not copy someone else's references

Do not cite out-of-date references

A AR ol

—_
=)

. Do not be unduly impressed by top journals
11. Do not try to reason away conflicting evidence
12. Actively search for counter-evidence. (Harzing, 2002: 128)

In his study of citation practices, Hyland (2000: 24-25) distinguishes two main
attribution features: integral citations, where the name of the cited author occurs in the
sentence, and non-integral citations, which make reference to the author in parenthesis or
by superscript numbers. The reason to use one over the other reflects the importance or
emphasis the author wants to attach to the reported author or message. Swales and Feak
(2000: 128-129) report several options the author can choose from when citing previous
literature:
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[1] Within-sentence quotation (Byrne & Flood, 2004: 26)*:

In fact, Gibbs (1995, p. 23) contends that the connection between conceptions of learning and
approaches to learning is so strong that ‘it is possible to predict the quality of the learning outcomes
directly from students’ conceptions of learning’.

[2] Block and indented quotations (usually more than 40 words) (Byrne & Flood, 2004:
26):

Discipline specific research is also warranted given the influence of the educational context on the

definition of learning. Indeed, Saljo (1979, p. 106) points out that
... learning does not exist as a general phenomenon. To learn is to act within man-made institutions and to adapt to
the particular definitions of learning that are valid in the educational environment in which one finds oneself.

[3] Paraphrase or summary (Byrne & Flood, 2004: 27):

In a longitudinal study, involving distance education students, Marton et al. (1993) identified a sixth
conception in which learning is conceived as personal transformation.

[4] Generalization (combination or several sources) (Byrne & Flood, 2004: 27):

Other researchers have corroborated the appropriateness of these categories of description in different
educational settings (Van Rossum and Schenk, 1984; Van Rossum et al., 1985; Martin and Ramsden,
1987; Vermunt and Van Rijswijk, 1988; Sharma, 1997; Flood and Wilson, 2002).

One can quote in text a phrase verbatim (direct quotation), using single or double
quotation marks (sample [1]), or as an indented quotation when it is forty words or longer
(sample [2]); in this case, use a smaller type text and no quotation marks. The quotation
(samples [1] and [2]) and paraphrase (sample [3]), although basically performing the same
function, must be exemplified differently. A paraphrase, according to Jordan (1990: 80),
“is a summary of the author’s words, often in a mixture of the author’s words with the
student’s”. The paraphrase is more often used than the direct quotation in most disciplines
in the area of social sciences. We must, however, be able to handle both correctly.

A second difficulty is how quotations or paraphrases should be incorporated within
the text. Jordan (1990: 80) provides several examples of how to carry this out when

writing papers and RAs (see also examples [1] to [3] above):
To paraphrase Roberts (1973), the ...;
As noted by Roberts (1973), the local ...,
In his study, Roberts (1973) indicates that ...

The function of quotations is also underscored by Jordan (1990: 81) in order to make our
text more meaningful and flow adequately. He distinguishes six different functions:
1. support (... as X has remarked —"...")
. exemplification (Thus, for example, as “...")
. introduction (According to X, ...")
. conclusion (Thus X concludes: “...")

W AW N

. explanation (X explains y as follows: "...")
6. definition (y is defined by X as “...")

In his research of 80 RAs from eight disciplines, Hyland (2000: 24) speaks of the
importance of citing in academic writing. He reports an average of almost 70 citations per
RA, but with a certain degree of disciplinary variation. In Sociology, for instance, raking
first, he reports 104 citations per RA, averaging 12.5 per 1,000 words; in second place,
Marketing, with 94.4 citations per RA, with 10.1 per 1,000 words; finally, in the last place,
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Physics, with 7.4 per 1,000 words. These data confirm how much authors rely on previous
research for their investigation, especially in Sociology and Marketing. He also
underscored the importance and use of reporting verbs in the said corpus, in which a total
of over 400 different reporting verbs were classified (p. 27). In Marketing, for instance,
suggest, argue, demonstrate, propose, and show, are the five most frequently used with an
average of 32.7 reporting structures per RA, compared to 57.1 in Philosophy at the top,
and 6.6 in Physics, at the bottom of the list.

These guidelines should constitute an important norm for the novel writer; they are
aimed at setting the ground work for quality research. They underscore several issues
which young researchers usually do not consider the importance they undoubtedly have.
Citing good and reliable sources will help them position their own writing; it helps them
achieve adequate context for their own ideas, observations, and arguments, which in the
end will smooth their way to the desired findings. Of particular importance we should
stress the use of first hand material whenever possible. Choosing adequate literature to
document the writers’ text will also contribute to lend credibility to their own claims and
argumentation. Rose (1996: 45) sums up the importance of a well-documented research as
follows: “Credible citation practice is more than a matter of selective quotation, fluent
paraphrase, accurate summary, avoidance of plagiarism, and precise punctuation. It is an
act of building community, collaboratively constructing shared knowledge”.

9.2.4. Referencing styles

In the last few decades different systems have appeared. In the 1960’s, mostly
everybody used Turabian (1961 [2007]) for university papers, theses, dissertations and
also in articles and books, and now we can choose from several: Vancouver, APA, and
MLA, which will be briefly explained below; and also the Harvard and Chicago manuals,
with a few variations from the APA, CBE for scientists, etc. Each discipline will tend to
use its own referencing style. Most of these style manuals provide free, user-friendly
information online. Here we have the three most widely used style models:

(a) Vancouver (2008) writing style, also called AMA (American Medical Association).
Its name comes from a 1978 meeting in Canada of biomedical journal editors during
which the International Committee of Medical Journal Editors (ICMJE) was
established. This group, to which 300 journals adhered initially (ICMJE, 1988: 265),
agreed not only upon the unification of their publication practices but also upon the
structure and content of their journals. This format, used in medicine, health, and
biological sciences, presents a numerical system, either in brackets or as a superscript,
for each bibliographical entry that is added in the order they appear in text in the list of
references at the end of the article.

In-text citations and items listed in the references list (from Kalra et al., 2004:
1099)°:
Researchers undertook baseline assessments before randomisation. Patients' assessments included

demographics, stroke subtype,19 Barthel index,20 and estimations of premorbid function and quality of
life; we used the Frenchay activity index®® and the EuroQol visual analogue scale.”!
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REFERENCES

19. Bamford J, Sandercock P, Dennis M, Burn J, Warlow C. Classification and natural history of clinically
identifiable subtypes of cerebral infarction. Lancet 1991;337:1521-6.

20. Wade DT. Measurement in neurological rehabilitation. Oxford: Oxford University Press, 1992.

21. The EuroQol Group. EuroQol: a new facility for the measurement of health related quality of life. Health Policy
1990;16:199-208.

(b) The Modern Language Association (MLA, 2009) also produced its own writing
manual initially designed for undergraduate students, mostly in literature, arts, and
humanities. This style manual is probably the most important means of documentation
in the North American educational and literary world, but it is not widely used
elsewhere. It is also used by many writers when they are not required to use a specific
writing style.

In-text citation and items listed in the references list (from Gladhart, 2005: 105)°:

Rosa’s attempt to cement his triumph through the seduction of Isabel backfires. Balderston notes that
Isabel shatters the general’s orderly world because

[h]er (present) body erases from his memory the (absent) body of Julia.[Thus] she erases Julia’s images but at
the same time exacerbates her absence. The repetition of the same body, in slightly different forms, is
intolerable: one or another of them, or both, must turn out to be simulacrum. (44)

[...]

It is not clear if she turns back out of desire, rage, a sense of betrayal, or some combination. Kaminsky
contends that Isabel’s need to see the general again “has less to do with the desire to return to a
lover’s bed than it does with a desire to confront a murderer” (“Residual” 106). Duncan concludes that
it is “fear of the loss of memory” that prompts Isabel’s return (50).

REFERENCES

Balderston, Daniel “The new historical novel: history and fantasy in Los recuerdos del porvenir’. Bulletin of Hispanic
Studies 66 (1989): 41-46.

Kaminsky, Amy K. Reading the Body Politic: Feminist Criticism and Latin American Women Writers. Minneapolis: U
of Minnesota P, 1993.

. “Residual authority and gendered resistance”. Critical Theory, Cultural Politics, and Latin American

Narrative. Ed. Steven M. Bell, Albert H. Le May, and Leonard Orr. Notre Dame: U of Notre Dame P, 1993. 103-
21.

(¢) The American Psychological Association (APA, 2010) also proposed a style guide;
except for some minor details, it is almost identical to the Harvard referencing system.
It is an author-date style for citing and referencing information in different sorts of
publications. It is most widely used in psychology, education, social sciences and
related disciplines. In-text citations will include the name of the author(s), the year of
publication and a page number in direct quotes, paraphrases or specific ideas you want
the reader to address.

In-text citation and items listed in the references list (from Gerlowski et al., 1994: 287
and 292)":

Existing work on foreign direct investment (FDI) in the U.S. can be grouped into three categories:
studies that explain the level of FDI (c.f., Dunning 1988; Caves 1971); studies that analyze its
geographical disposition (c.f., Friedman, Gerlowski, Silberman 1992; [...]).

REFERENCES

Caves, Rich E. 1971. “International corporations: The industrial economics of foreign investment.” Economica 38
(149):1-27.

Dunning, John H. 1988. “The eclectic paradigm of international production.” Journal of International Business
Studies 19 (1):1-31.

Friedman, Joseph, Dan Gerlowski, and Jon Silberman. 1992. “What attracts foreign multinational corporations?”
Journal of Regional Science 32 (4):403-18.

347



Jordi Piqué Angordans and Carmen Piqué Noguera

Besides the differences we have pointed out in regard to referencing the
bibliography, one important difference is the fact that both, MLA and APA styles, more
than others, focus on giving information about the author of a bibliographical source, i.e. it
is “author prominent”, while the Vancouver style focuses on facts and prefers to underline
achievements rather than their authors, i.e. it is “information prominent” (Weissberg &
Buker, 1990: 51-52). Whether you use one style guide or another, always check and see
the variations introduced by individual journals. In the following section we will describe
the details of our referencing system, closely related to the APA with minor variations,
which is basically used in our academic surroundings.

9.2.5. Endnotes and footnotes

In a university paper, as well as in some journals (particularly in the humanities and
in business and economics journals), the use of either footnotes or endnotes is permitted
and often recommended. Nowadays, your software provides this endnote or footnote
feature. Nevertheless, these notes should not replace the reference list at the end of the
RA. In addition, they should be purely informative and as a support to the text or to clarify
a concept not central to the main text. The journals’ “Guidelines for authors” provide
information for their use and format; the following example illustrates a typical footnote in
which the author further complements the information of the main text (Miller & Woods,
2000: 223)%:

Whilst taxation as a career option in its own right is becoming increasingly Popular and is taught at
undergraduate level in many UK universities, it is, with one or two exceptions, not offered as a degree
subject in its own right.

Bournemouth, Guildhall and Abertay universities all offer either a full degree in taxation or operate a modular
system which allows a high level of specialization in taxation.
Or, as in the following, the author complements information with bibliography (Burgess &
Rees, 1997: 309-310)°:

We conclude that the labour market is still capable of offering ‘lifetime jobs’1 to large numbers of
workers, but that some are stuck in transient jobs.

Hall (1982) termed jobs lasting at least 20 years as lifetime jobs.

In some cases, authors also use a footnote to include some additional information,
such as a personal communication on a given issue, a definition of uncommon concepts,
and also an entry from a newspaper column with its bibliographical information, which is
then excluded from the list of references at the end of the RA.

9.2.6. The style guide we propose
The style we are proposing draws from APA with minor variations; it is the style we

have been using in our publications and the style we have been recommending to our
students. In-text citations in this system, just as in Harvard, Turabian, or Chicago styles,
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are very much author oriented and provide in text who wrote what you are citing, where to
find it and when was it published.

(1) Citing and referencing books and authored chapters and articles from anthologies and
encyclopedias:

(a) Typical format of a Author/s of book, initial/s (Year of publication). Title of book —
book italicized. Place of publication: Publisher.

(b) Typical format of an Author/s of article, initial/s (Year of publication). “Title of book
authored book chapter chapter” in (ed./s.), Title of book — italicized pp. page

numbers. Place of publication: Publisher.

(c) Typical format of an Author/s of article, initial/s (Year of publication). “Title of
authored encyclopedia article”. Title of encyclopedia — italicized. Place of publication:
or dictionary article Publisher.

Examples of in-text referencing and reference list:

Books In-text citation Reference list
Single author | [...] an intellectual and wide-ranging approach is | Sontag, S. (1971). On Photography. London:
taken by Sontag (1971: 3), who examines [...] Penguin.

Two authors As Coates and Topham (1974: 110) put it, | Coates, K. & T. Topham (1974). The New
“appetite grows with the eating”. See also Arnold | Unionism. Harmondsworth: Penguin.

and Hammond (1994) on [...].
Three or more | [...] which in its turn will have negative effects on | Layard, R., S. Nickell, & R. Jackman (1994).
authors the employability of the unemployed (Layard et | The Unemployment Crises. London: Oxford
al., 1994). University Press.

Edited book A brief look at the subject of economics discourse | McCloskey, D. (1985). The Rhetoric of
will help to illustrate some of the differences | Economics. Madison: The University of

referred to (McCloskey, 1985). Wisconsin Press.
Chapterin an | The lecture genre itself (discussed in Benson, | Benson, M. J. (1994a). “Lecture listening in
edited book 1994a) brings its own particular and potential | an  ethnographic  perspective” in  J.
areas of difficulty. Flowerdew (ed.), Academic Listening, 181-
198. Cambridge: Cambridge University
Press.

Article in an [...] a similar approach can be observed in written | Piqué-Angordans J. & S. Posteguillo (2006).
encyclopedia medical genres, especially in medical research | “Medical discourse and academic genres”.
articles (Piqué-Angordans & Posteguillo, 2006). Encyclopedia of Language and Linguistics,
2" ed. London: Elsevier.

Books offer sometimes a difficulty in regard to the year of publication and whether
they are editions or reprints, often derived from the library cataloguing system of books.
When in doubt, the researcher must get the information from the book itself. The doubt
comes when the words “reprint” and “edition” appear. In book publishing, when a book
has been revised from an earlier version, it is usually referred to as a new edition, not as a
reprint. As a general rule, disregard reprints and only refer to the edition you are using,
preferably the latest, indicating it right after the title of the book, as in the last entry of the
examples above.

(2) Citing and referencing journal articles, printed and digital:

(a) Typical format of a Author/s of article, initial/s (Year of publication). “Title of journal
printed article (and article”. Journal name — italicized volume,issue number: page
electronic equivalent) range.

(b) Typical format of a Author/s of article, initial/s (Year of publication). “Title of journal
digital article with no article”. Journal name — italicized volume,issue number.
printed equivalent Retrieved (retrieval date) from http://www... /or/ DOI ...

Examples of in-text referencing and reference list:

Journals In-text citation Reference list
Single It is useful to recall Feldstein’s (1976) distinction | Feldstein, M. (1976). “On the theory of tax
author between ‘tax design’ and ‘tax reform’. According to | reform”. Journal of Public Economics 6: 77—104.
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this classification, “design is a guide for ... policy ...

in the original position” (ibid., p. 77, original italics).
Two As explained by Cooper and Kaplan (1992), the | Cooper, R. & R. S. Kaplan (1992). "Activity-based
authors cost of unused capacity should not be allocated to | costing: Measuring costs of resource usage”.

individual products or customers. Accounting Horizons 6,3: 1-13.
Three or Cohen et al. (2000) showed that auditors primarily | Cohen, J., G. & A. Wright (2000). “Evidence on
more responsible for performing the planning phases of | the effect of financial and non-financial trends on
authors the engagement [...] analytical review”. Auditing: A Journal of Practice

& Theory 19,1: 27-48.

Electronic There have been several publications in regard to | Camarno-Puig, R. & C. Piqué-Noguera (2009).
journals the different referencing styles available (see | “Referencing styles and research”. Nurse Author
(no printed Camafio-Puig & Piqué-Noguera, 2009). & Editor 19,3. Retrievc_ad January 17 2009.
equivalent) http://www.nurseauthoreditor.com/.

(3) Citing and referencing conference papers, theses and dissertations, as well as
newspaper, Internet articles'’, and institutional web pages:

(a) Typical format of a
published/unpublished
conference paper

Author/s of paper, initial/s (Year of publication). “Title of
paper”. Title of published proceedings — italicized. In Place of
publication: Publisher, page range. (OR: vol. no., page range).

(b) Typical format for a
thesis or dissertation

Author of thesis, initial/s (Year of publication). “Title of thesis”.
City: University. Unpublished doctoral dissertation.

(c) Typical format of a
newspaper item

Author/s of paper, initial/s (Year of publication month and
day). “Title of paper”. Title of newspaper — italicized, page
range. [if online, add digital address and retrieval date]

Typical format of theses and dissertations:

Document | In-text citation Reference list

Published A description of the collective nature of | Farr, R. (1989). “The social and collective nature of

conference | representations can be found in Farr | representations” in J. P. Forgas & J. M. Innes (eds.),

paper (1989). Proceedings of the XXIV Interational Congress of

Psychology, Sydney, August 28-September 2, 1988.
Amsterdam: Elsevier, vol. 1, pp. 157-166.

Unpublished | Drawing from existing literature on | Bonet, P. & J. Piqué (1993). “Teaching foreign languages

conference | needs analysis, Bonet and Piqué | for specific purposes: University of Valencia Project”.

paper (1993) presented their case for the | Paper presented at the 10" World Congress AILA '93.
University of Valencia campus. Amsterdam, August 9-13.

Digital As Tang’s (2007) paper so adequately | Tang Y. (2007, July 10). “The dramatic story of drama”.

newspaper | describes, the early stages of the | Bejing Review. Retrieved January 8, 2009, from

article Chinese modern drama [...] http://www.bjreview.com.cn.

Institutional [...] there is a link back to a page that | Lock, R. (1997). “Internet resources for teaching

web pageﬂ identifies the author and his institution, | statistics”. St. Lawrence University, Mathematics
as well as the fact that this was a paper | Department. Retrieved February 4 2010 from
presented in 1997 by Robin Lock. http://it.stlawu.edu/~rlock/iasc97/index.html.

Thesis or [...] it is uncommon to find research on | Hopkins, A. (1985). “An investigation into the organizing

dissertation | the structure of conference papers; | and organizational features of published conference
however, Hopkins (1985) describes | papers”. Birmingham: University of Birmingham.
their structure and main features. Unpublished MA thesis.

Activity 5: What is the difference between the skills of summarizing and paraphrasing?
Activity 6: Name the different types of quotations

Activity 7: Discuss the following statement: to search the Internet for information and then cut
and paste some section to be added to your paper is not plagiarism.
Activity 8: Endnotes and footnotes in a paper perform the same function. Do you agree with
this statement?
Activity 9: Direct and indirect quotations play a similar role in a text; name their similarities
and differences.
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9.3. Writing academic and scientific research articles (RAs)

Since the mid 1970’s, most scientific journals began to change the structure and
content of their publications. A new model began to emerge and was being adopted by
mostly in biomedical publications. According to Bazerman (1988: 157), this newly
adopted composition model constituted a sort of a “web of common theory” and part of
this web is attributed to the adoption by a large sector of scientists of the IMRAD
(Introduction, Methods, Results, And Discussion) as a common structure for RAs.

Swales, with his seminal Genre Analysis (1990), is perhaps one of the most
frequently quoted authors in applied linguistics. He defined the structure of the RA in
terms of moves and steps'” which perform the communicative functions in scientific texts.
Since Swales’s publication on genre, the literature has proposed his text-based theory of
moves for the description of the structure of RAs, a theory which is central to ESP genre
analysis. However, our target audience comes from different disciplines and, for the most
part, made up of nonnative speakers of English. To safeguard possible cultural and
semantic differences, we have introduced a change in the terminology: Swales’ (1990:
141) ‘moves’ will be called ‘sequences’ (S), and instead of ‘steps,” we will use the
expression ‘information units’ (IU), but mainly rewording each of these sequences and
information units for better comprehension.

9.3.1. Reading and writing RAs: the hourglass diagram

The hourglass diagram (figure 1) was introduced by Hill et al. (1982) to explain the
macrostructure of the RA and to show their students how a scientific RA should be read.
Compared to other proposals, which lacked textual evidence to justify the RA structure,
Swales (1990: 133) believes the hourglass diagram provides a more manageable starting-
point for a discussion of shape of

macrostructure. ~ Thus  Swales  (1990),
Weissberg and Buker (1990), and others, Introductjon /' General

adopted this model which illustrates the

internal movement of the author’s discourse in M .

a RA and its external structure as well. It is, Procedure Particular
therefore, recommended, both to students and R Particular
academics alike, to study published articles in

business and economics to see where the l
information 1is located and organized, and Discusgion \. General
finally see what structure is most applicable to
their planned RA and how to fit the  Figye 1 The hourglass diagram (adapted
information they have collected in its from Hill et al., 1982: 335).
appropriate section.

The Introduction begins with the general information, providing background
information, a brief review of the literature and expression of the aim of the article. The
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Procedure includes the Methods (M) section, which introduces the details of the materials
used, such as questionnaires, texts, sample description, statistics, variables studied, etc.;
the M constitutes part of the procedure, together with the Results (R), where the author
presents and analyzes the findings obtained. Finally, the comparison with the authors’ own
and previous research will constitute the Discussion; based on the results obtained, the
authors explain and draw applications and implications from them, and bring the RA to a
close relating these findings with the generalizations brought up at the beginning. The RA
then becomes a reflection of cyclic or recursive configuration of the different moves, as
pointed out by Swales (1990: 158-159). Genres, however, are not fixed; they evolve in
response to changes in the different disciplines and in the collective perception of each
discipline. The area of Business and Economics is no exception.

9.3.2. The research article: title and abstract

The first impression writing instructors or journal editors will get comes directly
from the title of the RA and from the abstract. Both are going to be read by thousands of
students, researchers, and professionals; therefore, they should be informative and
descriptive since in them the essence of the research submitted for publication is
concentrated. Additionally, authors should read carefully the journal’s instructions before
writing any part of the manuscript and editors will appreciate properly formatted
manuscripts. The title should be characterized by its simplicity, while the abstract by the
important information it should provide.

(a) The title

Thirty or forty years ago, RA titles used to be almost strictly topical and with little
elaboration. Today, they are more informative and the full-sentence type title is quite
common, especially in scientific journals (Berkenkotter & Huckin, 1995: 33). In spite of
the little attention titles have received from the literature, they have become an important
part of the RA; for many, they are like gatekeepers of the article itself and often read no
further. For this reason, the title should give sufficient and accurate information about the
general content of the RA.

Swales (1990: 222) already remarked that composing a few words for a title can take
time, discussion, and mental effort. To be most effective, we should follow certain
conventions when composing it, like indicating the topic and the scope of the study; i.e. a
good title should be self-explanatory. Hartley (2005) brings to the attention of readers the
real aim of titles: should they attract or inform the reader? In the first place, they should
inform, but there is nothing wrong in also making them attractive. Editors will always
remind us to be economical in the use of words, and we should start with the title avoiding
the so-called waste words (“More on ...”, “A few notes on...”, and including “Studies on
..., or “Observations on ...”.), making sure that the reader will understand what you are
proposing in your RA. For example, a title in the form of a question: “Why are older
pensioners poorer?”’; or presenting the point with a verb: “The nature and role of monetary
policy when money is endogenous”, or without an action verb: “The puzzle of jobless
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growth in Indian manufacturing”; some authors prefer a long title, like “Transfer of
marketing know-how in international strategic alliances: an empirical investigation of the
role and antecedents of knowledge ambiguity” (19 words), or very short “Persuasive
devices” (2 words). We can also divide the title with a colon, as suggested by Hartley
(2005), and you can have different solutions through the use of the colon. For example,
through the use of the colon you can indicate a problem and its solution, or go from
general to specific, or indicate the topic of the research and the method employed, and also
major and minor. See, for instance, the following examples: “The location of foreign
direct investment for U.S. real estate: an empirical analysis” (topic: method), “High school
students’ punctuation: an analysis of errors in placement period” (problem: solution),
“Business fixed investment: evidence of a financial accelerator in Europe” (general:
specific).

(b) The abstract

The abstract is the second element students and writers are asked to prepare. Today
the debate is on whether we should propose a structured abstract (Hartley, 1997: 316), or
an unstructured one. While in some disciplines a structured abstract is required, for
example, in medicine and some related disciplines, in others it is not.

Whether one decides to use one model or the other, the important thing is the
information you are going to include in them, since our reading of the RA will often
depend on the information obtained through its abstract; abstracts should help outline key
findings and convince the reader to keep on reading. Thus their structure, whether internal,
as in the example below, or external, by way of subheadings, is of great help to
researchers. In figure 2, Weissberg and Buker (1990: 186; authors’ italics) suggest a five
element abstract.

some background information

the principal activity (or purpose) of the study and its scope
some information about the methodology used in the study
the most important results of the study

a statement of conclusion or recommendation

OAX=ETW
TR TR

Figure 2: Abstract structure, according to Weissberg & Buker (1990)

Abstracts should be understood as an associated text to the RA (Hyland, 2000: 64);
thus, it should reflect the structure of the RA. However, it should not be taken as a
summarized replica of the article itself, but a rhetorical tool “to persuade readers that the
article is worth reading” (Hyland, 2000: 64). Hyland (p. 67) also proposes a five-item
structure —Introduction (I), Purpose (P), Method (M), Product (Pr), Conclusion (C)-,
resembling Weissberg and Buker’s (1990) model, although he found important
disciplinary variations from his analysis of 800 abstracts of eight different disciplines.
Marketing, which was one of the disciplines studied, yielded different structures with their
percentages, which are shown in table 3:

I-P-M-Pr‘ [C] | P-M-Pr ‘ [C] | I-P-Pr | [C] ‘ P-Pr ‘ [C] | I-Pr ‘ Others ‘

Discipline
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Marketing (%) 15% | 6% 17% | 4% 20% | 8% 9% | 1% 0 20%
Overall (%) 10% | 4% 25% | 5% 15% | 5% | 14% | 4% | 7% 11%

Table 3: Most frequent move sequences in Marketing abstracts (Hyland, 2000: 70)

The following abstract (Miller & Woods, 2000: 223), from an economics journal,
fully complies with Weissberg’s and Buker’s (1990) five-step model:

B | Taxation is emerging as a profession in its own right in the UK. Professions require
academic underpinning both in terms of research and university study but little is
known about the relationship of tax teaching to the requirements of the profession.
P | @ The study examines whether or not an ‘expectations gap’ (exists between the
knowledge of taxation acquired at university and the knowledge which employers
M | expect and would prefer graduates to have.  Parallel postal questionnaires were
sent to educators teaching taxation within accounting programmes at UK
universities and to accounting firms likely to recruit graduates who had studied
R | taxation at university for taxation work. # The results indicate that differences exist
not only between the ‘old’ (pre-1992) and ‘new’ (post-1992) university sectors but
also between employers’ current expectations of graduates’ tax abilities and
C | employers’ preferences for graduates’ tax abilities. # This leads on to question the
future direction of taxation teaching within UK undergraduate programmes.

In business and economics, the unstructured abstract is usually preferred, as in this
152-word example from the journal Accounting Education, in which, with no external
structure, one can perfectly distinguish the five information items (BPMRC) contained
therein (see figure 2). In the 124 articles in our corpus of business and economics RAs, 26
of them (from Oxford Bulletin of Economics and Statistics) do not include an abstract,
while in the rest, unstructured abstracts are included. In many of them, at least four of the
typical information units of an abstract (BPRC) can be identified, and in some of them, at
least three of them (BPR) were present. Their average size is 136.18 words per abstract.

9.3.3. The section of the Introduction

The literature basically accepts Swales’s (1990) general structure of the RA
Introduction. However, disciplinary variations occur if one tries to typecast texts into one
structured category. Business and economics RAs, for example, offer a few of these
variations. They differ mainly in reference to Swales’s CARS (create a research space)
model (Swales, 1990: 141), since some authors prefer adding another section between the
Introduction and the Methods, with material related either to the theoretical framework or
to the review of the literature.

Given the fact that this volume is intended for nonnative speakers of English, we
first want to introduce Swales (1990) model, although, following Nwogu’s (1997: 135)
terminological adaptation in order to minimize interpretation barriers of nonnative
speakers of English, a slightly different nomenclature was proposed first in Spanish
(Piqué-Angordans, 2002), and now in English. Figure 3 shows the adapted structure for
the Introduction with its three sequences (S) and information units (IU) for each sequence.

354



English for Academic Research

We looked for and analyzed
Section 1. INTRODUCTION several published articles in
business and economics in which

Sequence 1. Presenting background information
q g J we could see a structure that

IU 1-1. Reference to established knowledge in the field

IU 1-2. Reference to main research problems would depart from this model. As
Sequence 2. Reviewing related research .

IU 2-1. Reference to previous research an example, we chose Gerlowski

IU 2-2. Reference to limitations of previous research et al’s (1994) RA from our

IU 2-3. Reference to advantages of present investigation .

IU 2-4. Reference to continuing previous investigation corpus. In it we found that the
Sequence 3. Presenting new research information usually placed under

IU 3-1. Reference to research purpose .

IU 3-2. Reference to main research procedure S2 most of it was now relocated

IU 3-3. Reverence to main results right after the Introduction, and

IU 3-4. Reference to RA structure

separated from it, preceded by IU

Figure 3: Proposed structure for the Introduction (Piqué _
Angordans, 2002: 58) 3-4 (Reference to RA structure).

In addition, the purpose of the

article appears in S3, IU 3-1, and
it is somehow reformulated at the end of the added “Previous studies” section, a
distribution already noticed by Palmer and Ripollés (2004). In Gerlowski et al. (1994), the
sequences would be organized as follows:

S1 (Presenting background information)

S2 (Reviewing related research), highly reduced information

S3 (Presenting new research),

IU 3-4 (Structure of the RA)
S2 (Reviewing related research), fully developed, entitled “Previous Research”
IU 2-1, IU 2-2, and IU 2-3, included in this new section.

In this modified structure, while maintaining the Introduction with the three basic
sequences, sequence 2 almost devoid of content, authors introduce the new sequence,
called “Previous studies”, “Review of the literature”, or similar, immediately after
sequence 3, that is, outside and following the typical Introduction. See a partial example of
Gerlowski et al.’s (1994: 286) Introduction:

While a number of studies have been conducted on foreign investment in manufacturing in the U.S.
(cf., Friedman, Gerlowski, and Silberman 1992; Woodward 1992; Coughlin, Terza, and Arromdee
1991), little research on foreign investment in real property has been conducted.

Then, from the section called “Previous studies”, the authors practically repeat and
amplify the information with new bibliography, as in the following sentence in which the
main research problem (IU 1-2) or the limitations of previous research (IU 2-2) are
expressed (Gerlowski et al., p. 287):

Although many studies have discussed various issues relating to foreign investments in the U.S. real
estate markets (c.f., McMahan 1990; DeWitt 1987; Sears 1987), only one study has attempted to
systematically analyze the location preferences of foreigners acquiring real estate related investments.

The literature review is considered to be a fundamental part of the RA since it leads
to the gap of the research that is to be explored: “Reference to prior literature is a defining
feature of scholarly and research writing. Such references enable you to demonstrate how
your current work—and that of your colleagues, if any—builds upon or deviates from
earlier publications” (Swales & Feak, 2000: 114). It also provides the reader with an
overview of the state of knowledge in an area of investigation, and it is also “a means of
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demonstrating an author’s knowledge about a particular field of study, including
vocabulary, theories, key variables and phenomena, and its methods and history”
(Randolph, 2009: 2).

The second area in which most variation occurs in business and economics RAs is in
regard to the exposition of theory, as noted by Palmer and Ripollés (2004) in their analysis
of ten business organization RAs; as they observed, both areas are directly linked
occupying similar space within the RA. While the four constituent sections, I, M, R, and
D, “tend to appear in all research articles” (p. 95), they also distinguish as a different
section “Theory Research/Literature Review”, which is added after the introduction and
occupies an important part of the RA. On average, the ten articles yielded the following
percentages:

Theory Research / Discussion /
Literature Review Method Results Conclusion

0.18% 1.62% 8.73% 36.49% 17.76% | 17.97% 17.25%

Title Abstract | Introduction

Table 4: Overall percentage distribution of sections in Palmer and Ripollés (2004: 98)

This reportedly additional section, in table 4 called “Theory Research / Literature
Review”, makes us realize, first of all, that the Introduction is reduced considerably in
favor of the added section; we should understand it as an important disciplinary variation
in business and economics articles. In addition, the percentage allowed to the added
section is often significantly greater than the rest of the sections. This, however, cannot be
generalized across social sciences disciplines, some of which strictly follow the IMRAD
model, for instance, Miller and Woods’s (2000) RA, in the journal Accounting Education.
We should keep in mind, however, that the following information should always be
present in the Introduction (Swales & Feak, 1994: 175): first, to show that the area of
research “is important, interesting, problematic, or relevant in some way”’; second, a good
and evaluative review of the previous literature through which the author should find a
limitation, a problem, or gap, and once established, raise questions about it; and third, a
clear indication of the aim or purpose of the research.

Structuring the introduction is perhaps the most important section of the RA; as
suggested by former journal editor Malcolm Benson (1994b), one should be able to
answer simple questions such as whether you can outline in a few sentences what you are
proposing to write, or whether it fits or not within the background you have presented, and
including whether you could tell a nonspecialist what your RA is all about. Questions such
as these will lead to clearer thinking and, therefore, to clearer exposition.

9.3.4. The section of Methods

The Methods section, often referred to with different names (Procedures, Materials
and Methods, Experimental Details, Experimental Design, etc.), is characterized by its
variability, both in content and the sequencing of the information units. Historically this
section has suffered from the idiosyncrasy of journals and journal editors which caused it
to be “increasingly de-emphasized” and often “relocated towards the end of the paper”
(Swales, 1990: 169); in most experimental RAs, this section is totally separate from the
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introduction or results; in some science journals, Cel/ for instance, the methods section
appears in small print and in others it has been placed at the end of the RA (Berkenkotter
& Huckin, 1995: 37). In business and economics RAs, this section is sometimes
substituted by an extended theoretical section. In the articles we have examined from our
corpus, there is an ample variability in size of the different sections. In the investigation by
Palmer and Ripollés (2004), this section occupies and average of 17.76% in the ten RAs
analyzed.

In Gerlowski et al.’s (1994) article, there is no section of Methods as such; however,
under “Empirical Analysis” (pp. 289-290), they included a sub-section -called
“Measurement of variables” which actually could stand for the Methods section; it
occupies no less than 35% of the whole text. Similarly, in an article by Darbha (2002)",
from Applied Economics Letters, the Methods section occupied 19.88% of the text, while
the Introduction doubled the percentage (38.15%); the rest, 24.87% for the Results section
and 12.11% for the Discussion; 4.99% the abstract. It is also significant that the RA
structure adheres totally to the IMRAD model. In business and economics journals, many
of its RAs are non-experimental and, therefore, their so-called methods section, even if it
is included with that name, is usually descriptive of situations and quite short.

As a general rule, this section should describe materials used, variables studied, and
the sample, but it should also explain the steps authors took when conducting their
research. See figure 4 above for a
possible  structure of Methods.
Although not all the details are
necessary of the methodology used,
since they can be avoided by citing
previous research, sufficient

Section 2. METHODS

Sequence 4. Describing data-collection procedure:
IU 4-1. Indicating source of data
IU 4-2. Indicating data size
IU 4-3. Indicating criteria for data collection
Sequence 5. Describing experimental procedures:
IU 5-1. Identification of main research apparatus

information should be provided so
that the reader will understand what
has been done. It is also important to
observe that  non-experimental
business and economics RAs will
practically overlook most of the IUs
contained in the model presented

IU 5-2. Recounting experimental process
IU 5-3. Indicating criteria for success
Sequence 6. Describing data-analysis procedures:
IU 6-1. Defining terminologies
IU 6-2. Indicating process of data classification
IU 6-3. Identifying analytical instrument/procedure
IU 6-4. Indicating modification to instrument/procedure

Figure 4: Sequences (S) and Information Units (IU) in the
Methods section

(figure 4). In Darbha’s (2002) article,

for example, the Methods section, called “Econometric methodology” occupies close to
20% of the article, but avoids most of the details included in the Methods structure in
figure 4. One characteristic of the Methods sections, pointed out by Swales (1990: 168), is
that they show certain “inferential bridging”; in other words, authors often rely on the
readers’ background knowledge or experience more than any other section in the article,
and this is why Swales (ibid.) believes this is “further evidence for the ‘inconsiderate’
nature of Methods texts”.
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9.3.5. The sections of Results and Discussion

In the Results section, particular attention is given to tables and graphs, especially if
they are derived from an experimental investigation. In such case, this section is
practically reduced to the exposition of the results as such. However, in some journals, an
analysis of the results is also included, avoiding explanations, applications,
recommendations, which are left for the final section. However, this distinction between
Results and Discussion is not as clear as it is commonly believed (Swales & Feak, 1994:
170). It is interesting to point out that in some disciplines the Results section occupies a
large percentage of the RA. For
instance, Brett (1994: 50) reports Section 3. RESULTS

that in sociology the Results
Sequence 7. Indicating consistent observation:

section represents 40% of the RA, IU 7-1. Highlighting overall observation
while in the analysis by Palmer and IU 7-2. Indicating specific observations

. , U 7-3. Accounting for observations made
Ripollés (2004: 98), the average Sequence 8. Indicating non-consistent observations

amount occupied by this section is
close to 20%.

In the Results section one
will most likely find a combination of written text and figures, usually graphs, tables, and
diagrams. These data can be distributed according to the two-sequence structure (figure 5)
in which the most important findings of the research are highlighted and discussed
(Nwogu, 1997: 135). In his study of the Results section, Palmer (2002: 125) suggests
adding two IUs at the beginning of the section: “Reference to the aims of the study” and
“Reference to methods used”. He also mentions (p. 126), as we do below in reference to
Miller & Woods’s (2000) article, that in some RAs, the material usually included in the
sections of Results and Discussion often appears together, called “Data and Results”, as in
Darbha’s (2002) RA; “Findings and Discussion” in Byrne & Flood (2004), and the like,
followed by a shorter section called Conclusions.

We already mentioned that recent research has pointed out the inadequacy of using
the IMRAD structure to describe some RAs, since it is not applicable to some Economics
papers and, except for the section of Introduction and Conclusions, the rest of sections
vary not only in name but also in purpose. Economics authors seem to prefer a long
standing rhetorical tradition for the distribution of their moves (McCloskey, 1985; Dudley-
Evans & Henderson, 1990a). However, RAs like Gerlowski et al.’s (1994) or Miller and
Woods’s (2000), seem to contradict, at least in part, this claim. A more didactically-
oriented structure for this section is presented by Weissberg and Buker (1990), with a
three-element structure, as shown in figure 6.

Figure 5: Structure of the Results section

ELEMENT 1: a statement that locates the figure(s) where the results can
be found

ELEMENT 2: statements that present the most important findings

ELEMENT 3: statements that comment on the results

Figure 6: Three information elements of the Results section
(Weissberg & Buker, 1990: 138; their italics)
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The variability of the Discussion, often called Conclusion, is also obvious, and in
many excellent RAs the section is completed in no more than twenty lines, but then only a
“conclusion” is contained therein and no Discussion whatsoever. As Brett (1994) has
already mentioned, the division between these two sections is not very rigid, and we can
often observe that both sections appear combined in the Results, followed by a final
smaller section called Conclusion (see, for instance, Miller & Woods’, 2000), in which a
general summary of the article is provided, and perhaps an added comment for further

research. In his research of twenty
Section 4. DISCUSSION sociology articles, Brett (1994: 51)

Sequence 9. Highlighting overall research outcome found the Results occupying more

Sequence 10. Explaining specific research outcomes: space than the rest: Introduction
IU 10-1. Stating a specific outcome
IU 10-2. Interp?etingpthe outcome (24%)5 Methods (20%)’ Results
IU 10-3. Indicating significance of the outcome (40%), and Discussion (16%).
IU 10-4. Contrasting present and previous outcomes
IU 10-5. Indicating limitations of outcomes Swales and Feak (1994: 195)
Sequence 11. Stating research conclusions: recognize that it is not easy to give
IU 11-1. Indicating research implications . . o
IU 11-2. Promoting further research useful guidelines for writing these

two sections. The Discussion should

be used to discuss and compare
your results with other researchers. Hopkins and Dudley-Evans (1988: 118) actually
provide, without trying to be exhaustive, eleven different options open to authors when
writing their Discussion section, allowing them to make reference to the results, show
relationship with other research, or explain unsatisfactory ones, exemplify, compare,
justify and recommend future research, all of which in a kind of cyclical patterning of
moves and often only one move with a statement of result. If at the end of the RA the

Figure 7: Structure of the Discussion section

author has decided that a Conclusion or Conclusions should be included, results should not
just be restated; simply reiterate your objectives providing an account on the extent to
which you have accomplished them, and finally briefly enumerate the conclusions. The
following (Figure 7) would be a suggested structure for the Discussion (Nwogu, 1997:
135):

The Discussion, if we recall the central idea conveyed by the hourglass diagram (see
figure 1) and the interpretations that followed (Swales, 1990; Berkenkotter & Huckin,
1995), should be written in such a way that it would take the reader “from the specific
information reported in the methods and the results sections to a more general view of how
the findings should be interpreted” (Weissberg & Buker, 1990: 161; authors’ italics).
Berkenkotter and Huckin (1995: 40-41), commenting on Swales’ (1990) CARS model,
further adds that in the Discussion, if properly written, we should be able to find the
answer to the question or questions raised in the Introduction, which would in fact
complete the cycle of the research. For example, taking Gerlowski et al.’s (1994) article,
compare the following two extracts, the first one (p. 287), from the Introduction, the
second one (p. 291), from the Discussion/Conclusion:
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INTRODUCTION

Although many studies have discussed various
issues relating to foreign investments in the
U.S. real estate markets, only one study has
attempted to systematically analyze the
location preferences of foreigners acquiring
real estate related investments.

CONCLUSION

This study advances our understanding of
the location decisions made by foreign firms
in real estate in the United States. The
location preferences of foreign investors
were empirically determined using a random
effects model.

As we observe the structural variability of RAs in business and economics, our
advice to young researchers would be to analyze RAs with similar content to theirs and
outline a sample structure around which construct their RA, or simply try to adjust their
material to one of the schemes we have analyzed.

9.3.6. Writing the literature review for theses and dissertations

Writing a thesis or a dissertation represents to most students the culmination of a
long struggle to finally achieve their desired graduation from university. The literature
production has increased considerably in recent years with studies related to thesis and
dissertation writing. To name just a few, it is worth recalling the work of Paltridge (1997)
discussing the analysis and teaching of different aspects of theses and dissertations across
disciplines, and including on specific details, such as the literature review of dissertations
(Baker, 2000; Kwan, 2006; Randolph, 2009), and including with an emphasis on speakers
of other languages. Paltridge (1997: 62), with foreign students in mind, complaints that
there is a significant gap in regard to teaching programs for ESL students focusing on
writing thesis and dissertation proposals. In this section we want to bring up some issues
related to the review of the literature within theses and dissertations. Documentation and
citing skills have indeed provided an essential element in writing this review, but there are
several other issues which should be further underscored.

Michael Baker (2000), who has written extensively in the area of Marketing,
provides an extensive and detailed RA on writing the literature review, including details
on citation and references. He says that the “purpose of a literature review is to avoid the
calamities of ignorance and the reinvention of what is already known” (p. 220). He
suggests that the decision of what topic we want to develop is also related to an initial
scanning of the literature in search of possible topics. Writing a thesis or a dissertation is
not an orderly process in which one step follows the other. Knowing that deciding on the
topic is most important, but once the topic has been chosen, “the scope of the literature
review will be determined by the extent of the literature itself, the scope and nature of the
assignment to be attempted, and the resources available to the researcher” (Baker, 2000:
221-222). Then and only then we can attempt at complying with the purpose of the review,
which is to familiarize ourselves with the literature related to the topic chosen, and be able
to evaluate it critically.

Kwan (2006: 32) considers the literature review “both an argument for one’s
research and a part of the process in which the students learn about their topic and the
field”. She goes on to suggest that this review should help us identify work already done
and the relevancy of our own; it is also an aid to prevent duplications and avoid making
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mistakes of previous studies, and most importantly, it helps us to locate a gap in existing
research.

The literature review is an essential part and first important step prior to writing the
dissertation. It is also the basis on which the discussion of the results will be formulated.
Thus, it should provide the necessary arguments for the evidence on a specific topic
through which the author will generate a convincing answer to the research question. In
the thesis or dissertation, the review of the literature usually constitutes a separate section,
either as part of a chapter or an entire chapter, although that does not mean that it cannot
be integrated throughout the whole text on several subjects, or if there is need for
comparison or evaluation (Swales & Feak, 2000: 115).

9.3.7. Some grammatical afterthoughts

Besides the general structure and content of each section, an area which most
nonnative students and novel writers are concerned with, when preparing the RA, is
language appropriacy, whether referred to the specificity of the discipline in question or,
what is more complicated, the use of verb tenses in each section of the article. Day and
Gastel (2006: 191) refer to a special convention of writing scientific RAs in regard to verb
tense use; they claim that its “proper usage derives from scientific ethics”. According to
them, when referring to established knowledge, that is, previously published findings
already sanctioned by the readership, the present tense should be used. However, when
referring to your own present work, the part tense should be used, since it “is not
presumed to be established knowledge until after it has been published” (p. 192; their
italics).

Jordan (1997: 307) brings up the results of Thompson’s 1993 study in which she
classified not only verb tense use but also, based on the different purposes and
characteristics of each RA section, where we should be looking for comments, references,
or qualifications (see table 6).

Introduction Methods Results Discussion
Present tense high Low low High
Past tense mid high high mid
Passive voice low high variable variable
Citations/references high low variable high
Qualification mid low mid high
Commentary high low variable high

Table 6: Frequencies of selected items in RA sections (Jordan, 1997: 307)

Such generalization, however, deserves some further explanation, especially in
regard to verb tense use in the Introduction. This section, which should be understood as
the most important one for manuscript construction, should be given special attention,
especially the section where authors review the literature. In this section, which according
to Swales and Feak (1994: 182), “is subtle and somewhat flexible”, we must be accurate in
giving the information using the adequate tense in accordance with different situations.
Given this flexibility, Swales and Feak (p. 183) propose three different patterns:
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(a) The simple past tense in sentences where the activity is the agent; what Weissberg and
Buker (1990: 45) qualifies as an “author prominent citation”, usually with reference to
single studies (Byrne & Flood, 2004: 27):

Marton et al. (1993) identified a sixth conception in which learning is conceived as personal
transformation.

(b) The present perfect tense in sentences where the activity of the researcher is not the
agent, with reference to different areas of study (Burgess & Rees, 1997: 309):

There is a view that ‘jobs for life’ have gone for good [...]

(c) The simple present tense where there is no reference to the researcher’s activity,
usually referring to current knowledge, that is, as Weissberg and Buker (1990: 44) put
it, an “information prominent citation” (Burgess & Rees, 1997: 309):

[...] there is very little evidence for the UK on job tenure.

According to Swales and Feak (1994: 183), “these three patterns cover about two-
thirds of the cases”, as far as verb tense use is concerned.

Weissberg and Buker (1990) summarize the progression of verb tenses in the
literature review in the following diagram (figure 8):

Citation form

Beginning citations:
Information prominent
Weak author prominent
General Itatements

Simple present
and
Present perfect

Later citations:
Author prominent

Simple past

Figure 8: Verbal tense progression in the literature review
(adapted from Weissberg & Buker, 1990: 53)

Malcolm (1987) explains this interplay of verb tense use in the Introduction; he
summarizes it by saying that the majority of generalizations are expressed in the present
tense, while citations reporting one author or several authors would basically resort to the
past tense or the present perfect.

The statement of purpose also shows certain variability in verb tense use. Weissberg
and Buker (1990: 70) distinguish between a statement of purpose oriented towards the
report, usually using the present tense, and statement of purpose oriented towards the
research, in which case the past tense is preferred. Swales and Feak (1994: 191) also
identify this double option. Surprisingly enough, however, the majority of RAs we have
examined (124 business and economics articles) would favor the present tense, as in
example [a] below (Byrne & Flood, 2004: 29), and only one used the simple past (example
[b]) (Miller & Woods, 2000: 223):
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[a] The objective of this study is to examine the conceptions of learning of accounting students at an
Irish university.

[b] This study aimed to contribute towards clarifying the position regarding the study of taxation by
comparing expected learning outcomes [...]

In the Methods section there is also a distinguishable variability, although when
dealing with what was done with the data collected or studied —specific details and
procedures—, most authors will resort to the past passive tense. However, it is difficult to
find in the 128 articles we examined to contain a Methods section similar in structure to
the model we can find in biology, or chemistry, much less in medicine, and many of them
show a constant transgression in the use of verb tenses. First of all, when dealing with
procedural descriptions usually involving a human agent, authors resort to a specific tense
and voice, simple past and past passive. Comparing the following two excerpts from the
Methods section —the first one (Kalra, 2004: 1099), from a medical journal; the second
(Miller & Woods, 2000: 225), from an accounting journal—, we can observe that the data is
treated similarly by using the past passive:

Methods section from the British Medical Methods section from Accounting
Journal Education

Learning outcomes were chosen as the
central focus for this study because they
represent  the  objectives  which
educators seek to achieve [...]. A
number of key relationships involving

We undertook the study in stroke
patients admitted to a  stroke
rehabilitation unit and their care givers.
[...] Patients were included if they were
independent in daily living activities . . o
before the stroke [...]. Care givers were learning outcomes were_identified and

required to have no notable disabilit were _surveyed by means of parallel
[...] Y postal questionnaires.

It is also significant to notice how authors choose their verb tenses when dealing and
describing populations, whether people or entities: on one hand, the population that
conforms the sample used in the study (past tense, active or passive, e.g. “were chosen”,
etc.) and, on the other, the general population, in this case, educators (present tense, e.g.
“represent”) in Miller and Woods’s quotation above.

The literature usually reports high percentages of past tenses in Methods, especially
in the passive voice (Swales, 1990: 167), which is also reflected in most of the RAs we
have examined. Particularly in the Methods section, the use of the past tense is a
generalized characteristic, as it can be seen in the majority of the papers. Taking Miller
and Woods’s (2000) article as an example, we found an almost exact replica of the verb
tense distribution shown in table 6 above; in this paper, the only discrepancy would appear
in the Results section with an almost even use of present (48.05%) and past (51.95%)
tenses, while in the table we see a predominance of the past tense (high). See the
distribution of present and past tenses in Miller and Wood’s (2000) paper in figure 9:
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%

100

79,04

80 64,24
51,95 57,71

60 78,05
35,76 37,46
40
20,96
20
0

INTRODUCTION METHODS RESULTS CONCLUSION

O Present W Past

Figure 9: Verb tense count (in %) in Miller and Woods’s (2000) RA

In keeping with what was said earlier, the choice of verb tense and mood in the
Results section, which refers to the authors’ own research, is basically between present
and past simple, both active and passive (see table 3 above); however, when authors
combine results with discussion, and especially with locational statements, they use the
present tense, either in the active (“Table 1 shows...”) or passive voice (“The x* test
results are shown in Table 2 ...”) (Weissberg & Buker, 1990: 147). See for instance, the
following example from the Oxford Bulletin of Economics and Statistics (Burgess & Rees,
1997: 314):

Figure 1 plots these distributions for men and women, and Table 1 gives some information averaged
over the years 1985 and 1990. [...] To be able to estimate the completed tenure distribution, we need
to calculate pseudo-job continuation rates. This is done as described above, separately for men and
women ...

When commenting the results in the Discussion section the fluctuation between the
present and the past tense is frequent. In figure 8 above, the use of both tenses is almost
even (48.05% for the present and 51.95% for the past). Authors tend to say that the
Discussion section is one of the most difficult to produce since they “have to show
relationships between their and other people’s results and to postulate tentative reasons for
the observed behavior” (St John, 1987: 118). This is the reason why they usually proceed
with caution by using modal verb forms and hedging.

The linguistic strategy of hedging has received a lot of attention from the literature
since Lakoff (1972: 194) first made use of this term to describe “words whose job it is to
make things more or less fuzzy”, but it was in the decade of the ‘90s when authors began
to deal with this device as applied to scientific articles. Hyland (1996: 251) says that a
hedge is “any linguistic means used to indicate either (a) a lack of complete commitment
to the truth of a proposition, or (b) a desire not to express that commitment categorically”.
Thus hedging makes some expressions in language somehow vague and indeterminate and
it usually signals when writer anticipate the possibility of an opposing opinion from other
writers. As the expression of tentativeness and possibility, hedging becomes a crucial
device in all scientific writing; it is therefore a means to express uncertain claims
cautiously.

In his research, Hyland (1996) points to lexical markers as constituting the basis of
all hedging, specifically lexical verbs like indicate, suggest, appear and propose, in
addition to modal forms used epistemically, such as would, may and could, as the most
frequently used. Also the most frequent modal adjectives found were likely, possible, most
and consistent with, in addition to adverbial forms, like quite, almost and usually, called
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‘downtoners’, used to lower the force of the verb; in addition to some attitudinal adverbs,
like probably, generally, evidently, and modal nouns, as possibility, assumption, estimate
and tendency, with which authors show their inclination towards the truth of one statement
over another. And including some discourse-based hedges, such as “We do not know
whether...”, “If correct, this prediction...”, “So it is difficult to conclude...”

Taking one of the RAs from the corpus we have used for this investigation, we
analyzed the use of modality in the last section of that article (Results and Conclusion),
compared to the rest of the RA. We are referring to Miller and Woods’s (2000) article
from Accounting Education. This RA, with 7,402 words, has a total of 115 expressions
with modal verbs. In the Results section alone (in this particular RA, containing what
usually is included in the Discussion section), the authors used 74 modal verbs (64.34%),
and 28 in the Conclusion (24.345%). In contrast, in the Introduction we found 3 modal
verbs (2.61%) and 10 (8.7%) in the Methods section.

These results are consistent with the literature in the use of hedging devices and
modality in scientific discourse. Similarly, in medical RAs, Salager-Meyer (1994: 155-
156) not only reports a heavy use of hedges in the Discussion section with 13% of hedges
of the total number of words, while the Methods section shows 0.8% of hedges, but also
with the distribution of different types of hedges, like shields (all modals expressing
possibility, to appear, to seem, probably, likely, etc.) and approximators (approximately,
roughly, somewhat, quite, often, etc.) being the most frequently used hedges.

Activity 10: In what section of the RA would you include background information?

Activity 11: In the Results section you only introduce the findings of your research (tables,
graphs, and the like), but no commentary; do you agree with this statement?

Activity 12: Writing a research article verb tenses are used indiscriminately according to each
author. Discuss this statement.

9.4. Poster sessions and paper presentations at conferences

The emphasis of the poster presentation is especially visual; in oral presentations
(OPs) the emphasis is mainly placed on the oral ability of the presenter. The literature,
however, has been scarce in producing RAs related to posters and more abundant in oral
presentations, especially their mechanics and skills (see section 8.7.1). Genres are
continually changing and the poster is one of them, and in the last few decades it has been
present in most scientific conferences and symposia. The poster usually takes two forms,
the first, its timetabled presentation usually in a large display room, and the second, the
poster session discussion itself. In all these genres, in which orality is involved, it would
be a good advice to recall what John Wayne used to say: “Talk low, talk slow, and don’t
say too much” (quoted by Day and Gastel, 2006: 167).
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9.4.1. Submitting your abstract

Most conferences and symposia will provide room for submitting abstracts both for
oral and poster presentations, usually with some bibliography attached; the peer review
process will then decide which ones are going to be accepted for presentation. However, it
may also happen that the reviewing committee may accept the best abstracts for oral
presentations and, at the same time, suggest that those abstracts presenting good work of
lower quality be accepted only as poster presentations; their decision will be based on the
abstract you have submitted. This means that authors should follow closely the
instructions given by the conference committee for the abstract preparation, for submitting
it to the appropriate conference panel, and hope to have it accepted. It would thus be
advisable to write an abstract that is convincing and persuasive enough to the reviewing
committee, as suggested by Hyland (2000: 64).

The conference abstract and the presentation itself also raise the question of
attribution. While the literature has been explicit in investigating different written
academic genres, such as dissertations, RAs, or academic textbooks; in the spoken
domain, however, little has been published and almost exclusively related to conferences
(Adel, 2008). Adel (p. 91), in her research on lectures based on the University of Michigan
MICASE lecture material, wrote that it is possible to find frequencies of expert attribution
comparable to academic writing in some sub-disciplines, and especially in Business
Administration lectures with 15 citations per 10,000 words. Although it is true that in oral
presentations the same respect should be shown towards other researchers’ work, it is
nonetheless more difficult to include attribution given the reduced spaced provided when
using transparencies and software packages; however, more research is necessary to see
the frequency and type of attribution used in oral presentations.

9.4.2. The poster

The poster is essentially a summary of research findings, and it is often the previous
stage to the publication of those findings. This is why some prefer it to papers since it is
presented first, in addition to have an opportunity to exchange professional ideas.
However, in spite of the fact that it is recognized as a good tool to disseminate science and
to provide the opportunity to meet other members of the scientific community, few studies
have addressed details of poster presentations, such as design or the technique for making
them more attractive to viewers, much less to the influence of the presenter’s attire.
Nevertheless, more recent publications have also addressed the issue of poster design and
techniques, in addition to academic writing manuals that also devote sections to posters
and oral presentations, for instance, Day and Gastel (2006).

The poster is present in most academic conferences and meetings, even though for
years it has been considered “the poor country cousin of papers” (Swales & Feak, 2000:
81). Nonetheless, posters have a definite function, since they are a source of information
of one’s research and its summary, it contributes as a conversation starter, but especially
you allow you work to be known to the professionals participating in the event. Posters
should also help engaging in conversation with colleagues and get your ideas across
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different people. Your poster session will also give its author academic discipline. It is
actually used with this purpose in mind in some departments, or it can also be used as a
final project in some business classes, especially because it has proved very positive in its
long-term impact on students, and including as an alternative to written examinations.
Gosling (1999), in his guide to posters, claims that traditional oral presentations in most
large scientific meetings have much to be desired, in addition to the fact that they must
follow a set timetable and have little chance to offer all they have prepared in only 10 or
15 minutes, besides many other factors that hinder effective communication. For this
reason, Gosling concludes, comparing oral with poster presentations, showing his

preferences for poster presentations:

[...] poster sessions consist of many display boards shown simultaneously so viewers may either
wander through all of the displays or go directly to the ones that interest them. Participants remain
with the display for a set period, generally 1 to 2 hours, to expand on the material and answer
questions. Many authors and delegates are more comfortable in the smaller groups that at a formal
paper presentation. (Gosling, 1999: 6)

Since the poster session is less formal than a paper presentation, and it is one method
of sharing results and ideas on an informal and relaxed setting, we also have a chance to
get together with old friends and colleagues and make contact with new ones. However, it
is always better to follow the advice of experienced authors when preparing the session.
Especially thinking of students and young presenters, authors advise to “leave
experimentation to the laboratory and stick with tried-and-true methods for your poster
presentation” (Block, 1996: 3527). This advice should make reference to both contents
and layout, for this reason, this author’s advice is summed up in the following sentence:
“Remember that when it comes to poster, style, format, color, readability, attractiveness,
and showmanship all count” (ibid.).

(a) Poster layout and format

The layout should be planned before you start gathering the data and must adjust to
the space assigned, especially when a large number of posters must be fitted into a given
room. The first element we must take into account is that the poster is a visual
communication tool and as such it should be attractively designed in order to attract the
audience. A well-designed poster is usually understood as containing little text with most
of the space used for illustrations. However, aside from allowing for lots of white space in
the poster, it should be self-explanatory so that attendants to the presentation can proceed
at their own pace. As noted by Day and Gastel (2006: 175), if the author of the poster “has
to spend most of his or her time merely explaining the poster rather than responding to
scientific questions, the poster is largely a failure”. There are several ways of structuring a
poster; some of most often may take the typical IMRAD structure (see figure 10), a flow-
chart structure (figure 11), etc., but always depending on the type of research you have
conducted.

367



Jordi Piqué Angordans and Carmen Piqué Noguera

Authors

Title
Affiliation |:

Role of Monetary Policy
Paul Arestis & Malcolm Sawyer

Introduction

Conclusion ‘

Figure 10: Sample poster layout 1 Figure 11: Sample poster layout 2

Since posters primarily are visual presentations, a combination of text with graphics

is most effective; thus, space could be distributed as follows: one third text, one third
graphics, and one third empty space. Block (1996: 3528) gives several hints for layout and
format which can be summarized as follows:

the

The poster should occupy a number of separate sections, all of them of comparable
size.

Keep titles short and on target highlighting your subject matter in no more than two
lines, but large enough to be read easily from a considerable distance, from about 7
to 15 meters.

Put the names of all authors and their institutional affiliations, but in different
(smaller) type size as you used for the title, but do not get too creative with typeface
selection.

Your type size for the fine print should be no less than 14-point type and up to 20-
point type for text. Shorten your text if it does not fit in the space you have assigned
it.

Gosling (1999) also suggests that the different sections and elements contained in
poster should be harmoniously presented, avoiding whatever elements that may

distract the reader; according to him, posters should be designed so:

e they communicate your research finding with immediacy and clarity;

e text, illustrations, and other graphic elements are organized into a cohesive whole for easy
comprehension;

e visual elements predominate;

o the scientific messages are not masked;

¢ information flows smoothly and logically from one section to another;

e emphasis is put on those things that are of greater importance; and

¢ they contain no nonessential visual elements. Gosling (1999: 57)

(b) Poster content

The poster should be divided into sections, resembling a research article, and label

each section with a title. Depending on the space provided, a clear statement of purpose
should be included, followed by other sections in which you describe the strategy,

methods, and results, with your tables, graphs, or illustrations in context, with a caption for
each of these. It should be concluded with a Conclusions section, sometimes in the form of
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a bulleted list. Since usually the data is presented with graphs and tables, it is important to
present them as neatly as possible, with appropriate labels so that they will be self-
explanatory.

It is important to present graphs as neatly designed as possible. Avoid shaded or too
elaborate graphs, like using 3D; although more artistic, they tend to loose in clarity and
accuracy. Do similarly in RAs, where one must decide what is more important for
communicating your research and for the understanding of the reader (Day & Gastel,
2006: 93).

9.4.3. Oral presentations

In today’s business world, oral business presentations are very common; firms
presenting their annual reports, or future planning. Thus, a good OP preparation will
enhance students’ chances of not only convincing future employers in their personnel
selection, but also increasing their career advancement possibilities. The literature is
explicit reporting how important OPs are in the presentation of information because of
their dynamism in the transfer of information. Carney (1992: 73) sums this up with these
words: “Speakers who can use this genre with facility are perceived in the business world
as better prepared, more professional, and more in control of their material than speakers
who rely on words alone”.

Haber and Lingard (2001) concentrate on how presentation skills are learned in
medical OPs, especially how to teach young presenters, and how difficult it is to
communicate the teachers’ experiences. From their point of view as experienced
presenters, they explain that the discussion of their findings “reflects the rhetorician’s
attention to the relationship between what we say to our students, what we teach our
students to say, and what our students come to value, believe and practice” (Haber &
Lingard, 2001: 311). Their final advice is addressed to teachers: “we need to be aware that
the language we use—what we say and not say, and what we encourage students to say
and not say—can have powerful effects on student learning” (p. 313).

The literature on oral presentations has been much diversified, some concentrating
on the role of self and peer assessment in the area of business (Campbell et al., 2001), on
how anxiety may affect OPs (De Grez et al., 2009: 112). The concern for basic speech
instruction has always been present in the literature, especially in Anglo-Saxon school
settings, known for their school debates and contests in which students are taught to
develop their critical thinking through group debates. As early as the 1400s, collegiate
debates were carried out between Oxford and Cambridge University students (Combs &
Bourne, 1989: 21). Success will often depend on conveying controlled enthusiasm for the
subject you are going to present. Whetten et al. (2000: 559) report on a survey to 1,200
people to identify the characteristics of effective presentations which yielded terms and
expressions such as ‘flexible’, ‘co-operative’, ‘audience empathy’, ‘pleasant’, and
‘interesting’, while the percentage of results for ‘content’ was relegated to the last item of
influence, which means that while content is necessary, it is not sufficient to guarantee the
success of the presentation. This ties in with Albert Mehrabian’s much cited and surprising
research in which he claimed that successful communication depended on three different
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elements: the visual impact of the presenter on the audience, which represents 55% of the
total impact; the vocal rendering, which represents 38%; and, finally, only 7% related to
the actual words uttered by the presenter. According to Decker (1992: 83-85),
Mehrabian’s research is a summary of the components necessary to endow a message with
impact. In addition, the credibility of the message becomes then crucial to persuade
listeners and attain their attention. Bert Decker (1992: 16), an expert in communication,

combines the sales technique with persuasion:

[...] the idea of selling can be used interchangeably with the idea of persuasion and reaching
agreement. Once we see communication as a form of selling, it suddenly hits home that we had better
get serious about communicating effectively if we want to be successful, to have some influence—or
simply to have others hear and understand us.

One aspect affecting us considerably is the fact that, up to the present, OPs do not
seem to be the primary concern in the curricula of Spanish universities, except for the few
fortunate students who have been able to include one of the few optional courses offered
in English for Specific Purposes in which practice on OP skills is included. Therefore,
only to these few fortunate would De Grez et al.’s (2009) social cognitive perspective be
applicable. According to these authors, learning is achieved first through observation and
then through repeated performance, thus “people form expectations on the basis of earlier
experiences, and by observing others” (p. 113). Students, therefore, must have the
opportunity to see, first, how an OP is performed following a series of instructions and
then have the opportunity to rehearse it. However, this is a problem affecting not only
students, but also professionals whose native language is not English who need to prepare
presentations at international conferences. Combs and Bourne (1989) suggested that class
debates in marketing would be an excellent preparation to improve oral communication
skills. Students should be given the opportunity to enhance their oral communication skills
by designing, preparing and rehearsing OPs as part of their class activities.

Activity 13: In an oral presentation at a conference, your words are essentially what counts, not
your gestures. Say whether this statement is true or false. Reason and justify your answer.
Activity 14: Collegiate debates are only related to the twentieth century?

Activity 15: Research shows that what you say in a paper presented at a conference is its most
and only important aspect. Discuss this statement.

9.5. Recommended bibliography and web links
Publications

Fortanet, I. (coord.) (2002). Como escribir un articulo de investigacion en inglés. Madrid: Alianza
Editorial.
This text is basically aimed at researchers whose native language is Spanish. While they have a fairly
good level of English they find it difficult to elaborate their RAs in English. In addition, it provides
special features of areas such as business and economy, computer science, engineering, etc.
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Gustafsson, B., G. Hermerén & B. Petersson (2006). Good Research Practice — What is it? Views,
Guidelines and FExamples. Stockholm: The Swedish Research Council. This report can be
requested from www.vr.se.
This 90-page manual is recommended especially for young researchers. It provides the details of research
methodology and practice, how to carry out and document and publish your research, as well as details
on teacher’s supervision of postgraduate student’s work; it also includes guidelines to prevent research
misconduct.

Lester, J. D. (2000). Citing Cyberspace: A quick-reference guide to citing electronic sources in
MLA and APA style, 2™ ed. New York: Longman.
A companion to Lester’s (1999) Writing Research Papers, 9™ ed.; it solves all possible queries about
citing from the Internet.

Swales, J. M. & C. B. Feak (1994). Academic Writing for Graduate Students. A Course for
Nonnative Speakers of English. Ann Arbor: The University of Michigan Press.
As subtitle reads, this text is aimed at nonnative speakers of English in order to improve their academic
writing in English. This genre-based approach focuses on the purpose, structure, and style of different
kinds of texts. It concludes with advice on RA construction.

Weissberg, R. & S. Buker (1990). Writing Up Research. Experimental Research Report Writing
for Students of English. Englewood Cliffs, NJ: Prentice Hall Regents.
This is a very manageable and user-friendly text aimed at writing experimental RAs, theses, and
dissertations. It provides ample room to model texts and exercises interspersed throughout each chapter,
including how to make correct choices about rhetorical form, grammatical structure, and key vocabulary.

Web links

www.calstatela.edu/library/styleman.htm. State University (2009). “Style Manuals & Writing
Guides”
It provides PowerPoint presentations and PDF files for the different style formats (AAA, APA, ASA,
CSE, Chicago, MLA, Turabian

www.liu.eduw/CWIS/CWP/library/workshop/citation.htm. Delaney, R. (2006-2010) “Citation Style
for Research Papers”. New York: Long Island University.
Tutorial for the following citation styles: APA, Turabian, MLA, Chicago, and AMA.

http://tippie.uiowa.edu/accounting/writing/. University of Iowa (2009) “Accounting Writing
Program”.
Writing tips for accounting students and accountants.

9.6. Test your knowledge

What does the Nancy Declaration (2006) basically promote?

The research question is the same as the thesis statement. Do you agree?

Name the two main research paradigms.

What is the third industrial revolution? What does it entail?

Should your thesis statement cover as much ground as possible? Why or why not?
What is the Delphi technique and what is it for?

What do you understand by ‘cyberproblems’?

What do they mean when authors talk about the age of ‘informationalism’?

PN BN =
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9. Indiscrimate ‘cut&paste’ from the Internet contributes to plagiarism. Why or why not?

10. In the Results section you discuss in depth the findings. Do you agree?

11. What do you understand by ‘discourse community’?

12. What is the difference between summarizing and paraphrasing? Define them.

13. What is meant by practicing a ‘responsible citation behaviour’?

14. Describe de difference between Vancouver and APA referencing styles.

15. Who are the main users of the MLA style manual?

16. What does Posner mean when he speaks of ‘negative citing’?

17. Discuss with what referencing style you can best attribute authorship and reason why.

18. What is significant about the International Committee of Medical Journal Editors (ICMJE)?

19. Discuss the difference between first and second/third source citing.

20. The footnotes or endnotes should always contain all the bibliographical information, do you
agree?

21. There are two main ways to locate material in the Internet. Can you name them?

22. What is the DOI? What is it for?

23. The IMRAD structure is followed by most business and economics RAs. Discuss.

24. What is the purpose of using the ‘hourglass diagram’ to explain a research article?

25. What genre does the structure BPMRC represent?

26. Article titles should always have two parts, separated by a colon. Discuss the statement.

27. Reason why you would prefer a structured abstract or an unstructured abstract.

28. Where would you suggest the purpose of the article should go and why?

29. Two of the main verb tenses used in research articles are the simple present and simple past;
reason when you should one or the other?

30. The past tense in the passive is never used in research articles; do you agree? Reason your
answer.

31. What is meant by the CARS model of Introductions?

32. What do you understand by ‘hedging’?

33. Hedging is hardly used in business and economics RAs. Discuss the statement.

34. Can you think of different ways to express hedging?

35. Verbal tenses are used quite freely in research articles and there are no written laws about
their use. Do you agree with the statement? Discuss pros and cons.

36. What is the predominant verb tense and voice in the Methods section? Is there a reason why?

37. Discuss how you would structure a poster and elements you would include.

38. Discuss the importance of your gestures in oral presentations.

39. Name some basic reporting verbs used in paper presentations.

40. To what genre do the following expressions refer to: “tell them, show them, remind them, and
ask them”?

! Full reference: Himmelweit, S. (2007). “The prospects for caring: economic theory and policy analysis”.
Cambridge Journal of Economics 31: 581-599.

% Several programs have been produced for the detection of plagiarism: for instance, iThenticate, created in
2003 for texts published in English (www.ithenticate.com). Also Antiplagio, produced by Educared
(www.educared.net) for texts published in Spanish.

> We understand ‘discourse community’ as a group having common goals and purposes and using
communication to achieve these goals (see Swales, 1990: 9).

* Full reference: Byrne, M. & B. Flood (2004). “Exploring the conceptions of learning of accounting
students”. Accounting Education 13 (suppl. 1): 25-37.

> Full reference: Kalra, L., A. Evans, 1. Perez, A. Melbourn, A. Patel, M. Knapp et al. (2004). “Training
carers of stroke patients: randomised controlled trial”. British Medical Journal 328: 1099-1104.

S Full reference: Gladhart, A. (2005). “Present absence: memory and narrative in Los recuerdos del
porvenir”. Hispanic Review 73: 91-111.

7 Full reference: Gerlowski, D. A., H.-G. Fung y D. Ford (1994), “The location of foreign direct investment
for U.S. Real Estate: An Empirical Analysis”. Land Economics 70: 286-293.
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¥ Full reference: Miller, A. M. & C. M. Woods (2000). “Undergraduate tax education: a comparison of
educators’ and employers’ perceptions in the UK”. Accounting Education 9: 223-241.

? Full reference: Burgess, S. & H. Rees (1997). “Transient job and lifetime jobs: dualism in the British
labour market”. Oxford Bulletin of Economics and Statistics 59: 309-328.

' The mechanics of searching through the Internet has evolved considerably in recent years. From the
typical URL (Uniform Resource Locator) http://www followed by specific words and/or digits, plus .com,
.es, .edu, etc., through which we can locate documents and images, now we can also use the Digital Object
Identifier (DOI), developed by the International DOI Foundation (IDF), to locate research articles in
academic journals. The difference is that the URL may change over time, but the DOI will not. To use DOI,
follow these steps: (a) create a DOI link in your browser (http://dx.doi.org); (b) copy the DOI of the
document you want to open; (c) enter the entire DOI citation in the text box provided and, finally, (d) click
“Go”.

"""Even if it is an institutional page, try to select one indicating who created it and when.

12 “Move is a functional term that refers to a defined and bounded communicative act that is designed to
achieve one main communicative objective. Because it is a functional category, the length of a move can
range from a single finite clause to several paragraphs” (Swales & Feak, 2000: 35). Swales work, however,
may be closely related to the Sydney School’s concept of “stages” (Johns, 2002: 7). The term “stage” is also
used by Weissberg and Buker (1990) who also divide each “stage” into minimal items of information called
“information elements”.

" Full reference: Darbha, G. (2002). “Testing for long-run stability — an application to money multiplier in
India”. Applied Economics Letters 9: 33-37.

373



References

Adams, T. W. (1995). “What makes materials authentic?”” ERIC Document 391389. Retrieved
12 March 2010 from www.eric.ed.gov.

Adel, A. (2008). “What uh the folks who did this survey found: Expert attribution in spoken
academic lectures”. Nordic Journal of English Studies 7,3: 83-102.

AHD (2009). The American Heritage Dictionary of the English Language, 4™ ed. Houghton
Mifflin Company. Online version.

Akar, D. (2002). “The macro contextual factors shaping business discourse: The Turkish case”.
IRAL 40,4: 305-322.

Alcaraz Vard, E. (2000). El inglés profesional y académico. Madrid: Alianza Editorial.

Alcaraz Varo, E. (2003). El inglés juridico: Textos y documentos. Barcelona: Ariel.

Alcaraz Vard, E. (2007). “La sociedad del conocimiento, marco de las lenguas profesionales y
académicas” in E. Alcaraz Vard, J. Mateo Martinez & F. Yus Ramos (eds), pp. 3-12.
Alcaraz Varo, E. & J. Castro Calvin (2007). Diccionario de comercio internacional:

importacion y exportacion (inglés-espariol, Spanish-English). Barcelona: Ariel.

Alcaraz Var6, E., M. Campos & C. Miguélez (2001). El inglés juridico norteamericano.
Barcelona: Ariel.

Alcaraz Varo, E. & B. Hughes (2002). El espariol juridico. Barcelona: Ariel.

Alcaraz Varo, E. & B. Hughes (2004). Diccionario de términos econoémicos, financieros y
comerciales. Inglés-Espariol. Barcelona: Ariel.

Alcaraz Vard, E., B. Hughes, M. A. Campos, V. M. Pina & M* A. Aleson (2000). Diccionario
de términos de turismo y ocio. Barcelona: Editorial Ariel Referencia.

Alcaraz Varo, E., J. Mateo Martinez & F. Yus Ramos (eds.) (2007). Las lenguas profesionales y
académicas. Barcelona: Ariel.

Alexander, O., S. Argent & J. Spencer (2008). EAP Essentials to principle and practice.
Reading: Garnet Publishing.

Al-Razeen, A. & Y. Karbhari (2004). “Annual corporate information: Importance and use in
Saudi Arabia”. Managerial Auditing Journal 19,1: 117-133.

Anderson, K., J. Maclean & T. Lynch (2004). Study Speaking. A Course in Spoken English for
Academic Purposes. Cambridge: Cambridge University Press.

Andrei, L., O. Lupu & S. Mitocaru (2003). Episodes in Business English. lasi, Romania:
Sedcom Libris.

ANECA (2005). Libro Blanco. Titulo de Grado en Turismo. Madrid: ANECA.

APA (2010). Publication Manual of the American Psychological Association, 6™ ed.
Washington, D.C.: American Psychological Association.

Apple, J. G. & R. P. Deyling (1995). “A Primer on the Civil-Law System”. US Department of
Labor, Federal Judicial Center Publications. Retrieved 28 June 2010 from
www.fjc.gov/public/pdf.nsf/lookup/CivilLaw.pdf/$file/CivilLaw.pdf.

Asante, M. & W. Gudykunst (1989). Handbook of International and Intercultural
Communication. Newbury Park: Sage.

Ashley, A. (1992). A Handbook of Commercial Correspondence. Oxford: Oxford University
Press.

Bachman, L. F. (1986). Reading English discourse: Business, economics, law, & political
science. Englewood Cliffs, NJ: Prentice Hall.

Baddock, B. (1989). Professional Writing. Prentice Hall International English Language
Teaching.

Baker, M. J. (2000). “Writing a literature review”. The Marketing Review 1: 219-247.

Bamford, J. (2002). “Are economists guilty of anti-economic behaviour? Repetition and
reformulation in economics lectures” in G. lamartino, M. Bignami & C. Pagetti (eds.).
The Economy Principle in English: Linguistic, Literary and Cultural Perspectives, 63-76.
Milan: Edizioni Unicopli.

379



Bamford, J. (2005). “Interactivity in academic lectures: The role of questions and answers” in J.
Bamford & M. Bondi (eds.). Dialogue within Discourse Communities: Metadiscursive
Perspectives on Academic Genres, 123-145. Tubingen: Max Niemeyer.

Banks, D. (2005). “On the historical origins of nominalized process in scientific text”. English
for Specific Purposes 24: 347-357.

Bannock, G., E. Davis & R. E. Baxter (1987). Penguin Dictionary of Economics. London:
Penguin.

Barbara, L. & M. Scott (1999). “Homing in on a genre: Invitations for bids” in Bargiela-Chiappini &
Nickerson (eds.), pp. 227-254.

Bargiela-Chiappini, F. & S. Harris (eds.) (1997a). The Language of Business. Edinburgh: Edinburgh
University Press.

Bargiela-Chiappini, F. & S. Harris (eds.) (1997b). Managing Language. The Discourse of Corporate
Meetings. Amsterdam/Philadelphia: John Benjamins.

Bargiela-Chiappini, F & C. Nickerson (eds.) (1999). Writing Business: Genres, Media and
Discourses. Essex: Longman.

Bargiela-Chiappini, F. & C. Nickerson (1999). “Business writing as social action” in Bargiela-
Chiappini & Nickerson (eds.), pp. 1-32.

Bargiela-Chiappini, F. & C. Nickerson (2002). “Business discourse: Old debates, new horizons”.
IRAL 40, 4: 273-286.

Bargiela-Chiappini, F., C. Nickerson & B. Planken (2007). Business discourse. Gordonsville, VA:
Palgrave Macmillan.

Bartlett, C. & C. Johnson (1998). “Is business English a pidgin?” Language and Intercultural
Training 16,1: 4-6.

Bartra i Kaufmann, A. (1997). “De I'Homo Sapiens a 'Homo Loquens: perspectives sobre el
desenvolupament del llenguatge”. Llengua i literatura 8: 225-248.

Bathia, V.K. (1993). Analysing Genre: Language Use in Professional Settings. Harlow, Essex:
Logman.

Bazerman, C. (1988). Shaping Written Knowledge. The Genre and Activity of the Experimental
Article in Science. Madison: The University of Wisconsin Press.

Beauchamp, T. L., R. R. Faden, R. J. Wallace & L. Walters (1982). Ethical Issues in Social
Science Research. London: The Johns Hopkins University Press.

Begley, L. (2003). “The Tradition of Transatlantic Misunderstandings”. Paper delivered at
Deutschen CFO-Summit. Frankfurt. Retrievied 29 June 2010 from www.cfo-
summit.de/pdf/review/Rede-Begley.pdf.

Belcher, D. (2009). “What ESP is and can be: An introduction” in D. Belcher (ed.), English for
Specific Purposes in Theory and Practice, 1-20. Ann Arbor, Michigan: University of
Michigan Press.

Bell, D. (2008). Passport to Academic Presentations. Reading: Garnet Education.

Bellés-Fortuio, B. (2007). “Discourse Markers within the University Lecture Genre: a
Contrastive Study between Spanish and North-American Lectures”. Castellon: Universitat
Jaume 1. Unpublished PhD dissertation.

Bender, M. (ed.) (2003). Doing Business in Spain. New York: Lexis Nexis.

Benson, M. J. (1994a) “Lecture listening in an ethnographic perspective” in J. Flowerdew (ed.).
Academic Listening: Research Perspectives, 181-198. Cambridge: Cambridge University
Press.

Benson, M. J. (1994b). “Writing an academic article: an editor writes...”. English Teaching
Forum 32,2. Retrieved 1 May 2010 from http://eca.state.gov/forum.

Berkenkotter, C. & T. Huckin (1995). Genre Knowledge in Disciplinary Communication.
Cognition/Culture/Power. Hillsdale, NJ: Lawrence Erlbaum.

Bhatia, V. K. (1993). Analysing Genre. Language Use in Professional Settings. Harlow, Essex:
Longman.

Bhatia, V. K. (1998). “Generic conflict in academic discourse” in I. Fortanet Gémez, S.
Posteguillo Gomez, J. C. Palmer Silveira & J. F. Coll Garcia (eds.), Genre studies in
English for academic purposes, 15-28. Castelld: Universitat Jaume I.

380



Bhatia, V. K. (1999). “Disciplinary variation in business English” in M. Hewings & C.
Nickerson (eds.), Business English: Research into Practice, 129-143. Harlow, Essex:
Longman.

Bhatia, V. K. (2001). “Analysing genre: some conceptual issues” in M. Hewings (ed.),
Academic writing in context. Implications and applications, 79-92. Birmingham:
University of Birmingham Press.

Bhatia, V. K. (2002). “Applied genre analysis: a multi-perspective model”. Ibérica 4: 3-19.

Bhatia, V. K. (2004). Worlds of Written Discourse. A Genre-based View. London-New York:
Continuum.

Biber, D. (1986). “Spoken and written textual dimensions in English. Resolving the
contradictory findings”. Language 64: 384-414.

Biber, D. (1988). Variation Across Speech and Writing. Cambridge: Cambridge University Press.

Biber, D. (1995). Dimensions of Register Variation. Cambridge: Cambridge University Press.

Biber, D., S. Conrad & G. Leech (2002). Longman Student Grammar of Spoken and Written
English. Harlow, Essex: Longman.

Biber, D., S. Johansson, G. Leech, S. Conrad & E. Finegan (1999). Longman Grammar of
Spoken and Written English. Harlow, Essex: Longman.

Bibiano, L. H., J. A. Pastor & E. Mayol (2007). “Role and importance of Business Processes in
the implementation of CRM Systems”. I Taller sobre Procesos de Negocio e Ingenieria
del Software. Zaragoza, 11 September 2007. Actas de los Talleres de JISBD, vol. 1, no. 2,
10-17. Retrieved January 18, 2010, from www.sistedes.es/TJISBD/Vol-1/No-
2/index.html.

Bilbow, G. T. (1997). “Spoken discourse in the multicultural workplace in Hong Kong: Applying a
model of discourse as Impression Management” in Bargiela-Chiappini & Harris (eds.)
(1997a), 21-48.

Bilbow, G. T. (2002). “Commissive speech act use in intercultural business meetings”. /RAL 404:
287-303.

Block, S. M. (1996). “Teaching Biophysics. Do’s and don’ts of poster presentation”.
Biophysical Journal 71: 3527-3529.

Boardman, M. (2005). The Language of Websites. London & New York: Routledge.

Bocanegra, A., C. Lario, C. & E. Lopez (eds.) (2007). English for Specific Purposes. Studies for
Classroom Development and Implementation. Cadiz: Universidad de Cadiz.

Booth, W. C., G. G. Colomb & J. M. Williams (2003). The Craft of Research, 3" ed. Chicago:
Chicago University Press.

Borg, J. (2004, 2™ edition 2007). Persuasion. The art of influencing people. Harlow: Pearson
Education Ltd.

Borja Albi, A. (2000). El texto juridico inglés y su traduccion. Barcelona: Ariel.

Borja Albi, A. (2007). Estrategias, materiales y recursos para la traduccion juridica. Madrid:
Edelsa.

Bosch, E. (1996). “Appropriateness in the Business Letter” in Piqué, Andreu-Beso & Viera
(eds.), 31-38.

Bosch, E. (1998). “La carta comercial publicitaria (the Sales Promotion Letter): una
aproximacion comunicativa”. Valencia: Universidad de Valencia. Unpublished PhD
dissertation.

Bosch, E. (2001). “Polite Persuasive Strategies in the Sales Promotion Letter” in England, J. &
J. C. Giménez (eds.), Teaching English for International Business. Universidad de
Cordoba (Argentina): TEIB.

Bosch, E. (2001a). “La carta comercial publicitaria y su entramado textual”. /bérica, 3: 19-30.

Bosch, E. (2001b). “Polite persuasive strategies in the sales promotion letter”. Teaching English
for International Business 1,1: 13-24.

Bosch, E. & R. Giménez (2001). “Tourist’s needs vs student’s needs: a pedagogical approach to
teaching English for Tourism” in S. Posteguillo, I. Fortantet & J. C. Palmer (eds.)
Methodology and New Technologies in Languages for Specific Purposes, 241-249.
Castellon: Publicacions de la Universitat Jaume I.

381



Bosch, E. & E. Montanés (2007). “Some approaches for effective business writing” in
Bocanegra, Lario & Lopez (eds.), 125-141.

Bovée, C. L. & J. V. Thill (2000). Business Communication Today, 6" ed. Upper Saddle River,
NIJ: Prentice Hall.

Bradgate, R. (2009). Commercial Law. Oxford: Oxford University Press.

Brenner, S. (2010). “Collaborative writing: Bridging the gap between the textbook and the
workplace”. English for Specific Purposes 29: 121-132.

Brett, P. (1994). “A genre analysis of the results section of sociology articles”. English for
Specific Purposes 13: 47-59.

Brieger, N. (1997). The York Associates teaching business English handbook. York: York
Associates.

Brieger, N. & J. Comfort (1992). Language Reference for Business English. Grammar,
Functions and Communication Skills. New York & London: Prentice Hall International.

Bright, J. (2001). Job hunting for dummies. New Y ork: Hungry Minds.

Briguglio, C. (2005). “The use of English as a global language in multinational settings and the
implications for business education”. University of Western Australia. Unpublished PhD
dissertation.

Brink-Budgen, R. van den (2000). Critical Thinking For Students: Learn The Skills Of Critical
Assessment And Effective Argument. Oxford: How to books.

Brook-Heart, G. (2007). Business Benchmark Advanced (Teacher’s Resource Book).
Cambridge: Cambridge University Press.

Brown, P. & S. Levinson (1978). “Universals in language usage: politeness phenomena” in E.
N. Goody (ed.), Questions and politeness. Strategies in social interaction, 56-289.
Cambridge: Cambridge University Press.

Brown, P. & S. Levinson (1987). Politeness: some universals in language use. Cambridge:
Cambridge University Press.

Brunz, U. & S. W. Campbell (2004). “Politeness Accommodation in Electronic Mail”.
Communication Research Reports 21,1: 11-25.

Burt, C. (2005). “What Is International English?” Teachers College, Columbia University
Working Papers in TESOL & Applied Linguistics 5,1: 1-20.

Cabré, M. T. (1993). La terminologia. Teoria, metodologia, aplicaciones. Barcelona: Atlantida.

Cabré, M. T. (2004). “Recursos lingiiisticos en la ensefianza de lenguas de especialidad”. V'
Jornada-Coloquio de la Asociacion Espaiiola de Terminologia (AETER). Alcald de
Henares:  Centro  Virtual  Cervantes. Retrieved 29  June 2009 from
http://cve.cervantes.es/obref/aeter/conferencias/cabre.htm.

Calvi, M. V. (2010). “Los géneros discursivos en la lengua del turismo: una propuesta de
clasificacion”. Ibérica 19: 9-32

Campbell, C. & J. Smith (2009). English for Academic Study: Listening. Reading: Garnet
Education.

Campbell, K. S., D. L. Mothersbaugh, C. Brammer & T. Taylor (2001). “Peer versus self
assessment of oral business presentation performance”. Business Communication
Quarterly 64,3: 23-40.

Carmona, S. & M. Ezzamel (2005). “Accounting and Forms of Accountability in Ancient
Civilizations: Mesopotamia and Ancient Egypt”. IE Business School — IE Working Paper.

Carney, T. F. (1992). “The presentation: a new genre in business communication”. Business
Communication Quarterly 55,3: 73-76.

Carruthers, B. G. & W. N. Espeland (1991). “Accounting for Rationality: Double-Entry
Bookkeeping and the Rhetoric of Economic Rationality”. American Journal of Sociology
97,1: 40-46.

CEFR (2001). Common European Framework of Reference for Languages. Council of Europe,
2001. Retrieved 12 November 2009 from www.coe.int/portfolio.

Cenoz, J. & U. Jessner (2000). English in Europe: The acquisition of a third language.
Clevedon, UK: Multilingual Matters.

Chaffey, D. (2004). E-business and e-commerce management: strategy, implementation and
practice. Harlow, Essex: FT Prentice Hall.

382


http://cvc.cervantes.es/obref/aeter/conferencias/cabre.htm�

Charles, M. (1996). “Business negotiations: Interdependence between discourse and the business
relationship”. English for Specific Purposes 15,1: 19-36.

Charles, M. (2007). “Language mtters in gobal cmmunication: Article based on ORA lecture,
October 2006”. Journal of Business Communication 44: 260-282.

Charteris-Black, J. (2000). “Metaphor and vocabulary teaching in ESP economics”. English for
Specific Purposes 19: 149-165.

Chaudron, C. & J. C. Richards (1986). “The effect of discourse markers on the comprehension
of lectures”. Applied Linguistics 7: 113-127.

Cheung, Y. L. (2008). “Teaching effective presentation skills to ESL/EFL students”. The
Internet TESL  Journal 14,6. Retrieved 5 January 2010  from
http://iteslj.org/Techniques/Cheung-PresentationSkills.html.

Clark, M. (2007). “Structured text retrieval by means of affordances and genre”. BCS IRSG
Symposium: Future Directions in Information Access — Proceedings of FDIA 2007, 107-
114.

Coffi, C. (1999). “On mitigation”. Journal of Pragmatics 31: 881-909.

Collin, S. M. H. (2000). Dictionary of Personal Computing and the Internet, 3™ ed. Teddington,
Middlesex: Peter Collin Publishing.

Comas, R. & J. Sureda (2007). “Ciber-plagio académico. Una aproximacion al estado de los
conocimientos”. Revista TEXTOS de la Cibersociedad 10. Retrieved 10 February 2010
from www.cibersociedad.net.

Combs, H. W. & G. Bourne (1989). “The impact of marketing debates on oral communication
skills”. Business Communication Quarterly 52,2: 21-25.

Comfort, J. (1995). Effective Presentations. Oxford: Oxford University Press.

Copeland, L. & L. Griggs (1986). Doing International: How to Make Friends and Deal Effectively
in the Global Market Place. New York, NY: Plume Press.

Corley R: & O.L. Reed (1987). The Legal Environment of Business. New York: McGraw-Hill.

Cotton, D.; D. Falvey & S. Kent (2000). Market Leader. Intermediate Business English.
Harlow, Essex: Longman. Pearson Education.

Cotton, D. & S. Robbins (1993). Business Class. Edinburgh: Nelson Business English.

Coulthard, M. & M. Montgomery (1981) “The structure of monologue” in M. Coulthard & M.
Montgomery (eds.), Studies in Discourse Analysis, 31-39. London: Routledge
and Kegan Paul.

Cowling, J. D. (2007). “Needs Analysis: Planning a syllabus for a series of intensive workplace
courses at a leading Japanese company”. English for Specific Purposes 26: 426-442.

Cox, K. & D. Hill (2004). EAP Now! English for Academic Purposes. Frenchs Forest: Pearson
Education Australia.

Craig, P. (2005). Software Piracy Exposed. Rockland, MA: Syngress Publishing.

Crawford Camiciottoli, B. (2005). “Adjusting a Business Lecture for an International Audience:
a Case Study”. English for Specific Purposes 24,2: 183-199.

Crawford Camiciottoli, B. (2007). The Language of Business Studies Lectures. Amsterdam:
John Benjamins.

Crossley, S. (2007). “ A chronotopic approach to genre analysis: An exploratory study”. English
for Specific Purposes 26: 4-24.

Crystal, D. (1997). English as a Global Language. Cambridge: Cambridge University Press.

Crystal, D. (1999). “The future of Englishes”. English Today 15,2: 10-20.

Crystal, D. (2001). Language and the Internet. Cambridge: Cambridge University Press.

Crystal, D. (2003). The Cambridge Encyclopedia of the English Language, 2™ ed. Cambridge:
Cambridge University Press.

Danet, B. (1984). Studies in Legal Discourse, special issue of Text 1,4: 1-8.

Daswani, N., C. Kern, & A. Kesavan. (2007). Foundations of Security: What Every
Programmer Needs to Know. Berkeley, CA: Apress.

Davies, A. (1983). “Simple, simplified, and simplification: what is authentic?” in J. C. Alderson
& A. H. Urquhart (eds.), Reading in a foreign language, 181-196. New York: Longman.

Davis, A. W. & . M. Weinstein (2005). “The business case for videoconferencing. Achieving a
competitive edge”. Wainhouse Research (WR) — Polycom, March 2005. Retrieved 7 July

383



2010 from
http://polycom.cu/global/documents/whitepapers/the _business case for videoconferenci
ng.pdf.

Day, J. (20006). International Legal English Teacher’s Book. Cambrige: Translegal, Cambridge
University Press.

Day, R. A. & B. Gastel (2006). How to Write and Publish a Scientific Paper, 6™ ed. Cambridge:
Cambridge University Press.

De Grez, L. M. Valcke & 1. Roozen (2009). “The impact of an innovative instructional
intervention on the acquisition of oral presentation skills in higher education”. Computers
& Education 43: 112-120.

De Swaan, A. (2001) Words of the World: The Global Language System. Cambridge: Polity
Press.

De Vaus, D. (2001). Research Design in Social Research. London: Sage Publications.

DeCarrico, J. & J. R. Nattinger (1988). “Lexical phrases for the comprehension of academic
lectures”. ESP Journal 7: 91-102.

Decker, B. (1992). You 've Got to Be Believed to Be Heard. New York: St. Martin’s Press.

Delafuente, A. & M. Echarri (1999). Modelos de Contratos Internacionales. Madrid: Fundacién
Confemetal.

Dhann, S. (2001). “Note taking skills for lecturers and readings”. Study Skills Series. Exeter:
Department of Longlife  Learning. Retrieved 4  March 2010 from
http://education.exeter.ac.uk/dll/studyskills/note taking.PDF.

Doherty, D., L. Knapp & S. Swift (1987). Write for Business: Skills for effective report writing
in English. Harlow, Essex: Longman.

Donaldson, S., A. Gray & R. Padayachee (2003). GCSE in Leisure and Tourism. Abingdon:
Hodder & Stoughton.

Donna, S. (2000). Teach Business English. Cambridge: Cambridge University Press.

Douglas, D. (2000). Assessing Languages for Specific Purposes. Cambridge: Cambridge
University Press.

Drummond, G., J. Ensor & R. Ashford (2001). Strategic Marketing. Planning and Control, 2™
ed. Oxford: Butterworth-Heinemann — Elsevier.

Dudley-Evans, T. (1989). “An outline of the value of genre analysis in LSP work” in C. Laurén
& M. Nordman (eds.), Special Language: from Humans Thinking to Thinking Machines,
72-79. Clevedon, Pennsylvania: Multilingual Matters.

Dudley-Evans, T. & W. Henderson (1990a). “The organization of article introductions:
evidence of change in economics writing” in Dudley-Evans & Henderson (eds.), 67-78.

Dudley-Evans, T. & W. Henderson (eds.) (1990b). The Language of Economics: The Analysis
of Economics Discourse. London: Macmillan. ELT Document no. 134.

Dudley-Evans, T. & T. F. Johns (1981). “A team teaching approach to lecture comprehension
for overseas students”. The Teaching of Listening Comprehension, 30-46. London: British
Council. ELT Documents Special.

Dudley-Evans, T. & M. J. St John (1996). “Report on Business English: A Review of Research
and Published Materials” in Topic Research Report, 2. Princeton, NJ: The Chauncey
Group International.

Dudley-Evans, T. & M. J. St John (1998). Developments in English for Specific Purposes.
Cambridge: Cambridge University Press.

Duran Escribano, M. P. (coord.) (2009). ACPEL Portfolio. Academic and Professional ELP.
Madrid: Endymion.

Ekman, P.& W. V. Friesen (1969). “The Repertoire of Nonverbal Behavior: Categories,
Origins, Usage, and Coding”. Semiotica 1: 49-98.

Elbow, P. (1998). Writing Without Teachers, 2™ ed. Oxford: Oxford University Press.

ELC (20006), “Nancy declaration”. Berln: European Language Council (CEL/ELC). Retrieved 9
October 2009 from www.celelc.org.

Elliot, G. & N. Phillips (2004). Mobile commerce and wireless computing systems. Harlow,
Essex: Longman. Pearson Education.

384


http://education.exeter.ac.uk/dll/studyskills/note_taking.PDF�

Ellis, G. & S. Sinclair, (1989). Learning to Learn English. Cambridge: Cambridge University
Press.

Ellis, M. & C. Johnson (1994). Teaching Business English. Oxford: Oxford University Press.

Escandell, V. (2009). “Social Cognition and Intercultural Communication” in Guillén-Nieto,
Marimon-Llorca & Vargas-Sierra (eds), 65-96.

Evans, S. & C. Green (2003). “The use of English by Chinese professionals in post-1997 Hong
Kong”. Journal of Multilingual and Multicultural Development 24,5: 389-412.

Faber, P. (2009). “The Pragmatics of Specialized Communication”. Entreculturas 1: 61- 84.

Fajans, E., M. R. Falk & H. S. Shapo. (2004). Writing for Law Practice. New York: Foundation
Press.

Farnsworth, E.A. (1999). Contracts. New York: Aspen Law and Business.

Felber, H & H, Pitch (1984). Métodos de terminografia y principios de investigacion
terminologica. Madrid: Instituto Miguel de Cervantes-CSIC.

Firth, A. (1995). “ ‘Accounts’ in negotiation discourse: A single-case analysis”. Journal of
Pragmatics 23: 199-226.

Flowerdew, J. (ed.) (1994). Academic Listening: Research Perspectives. Cambridge: Cambridge
University Press.

Flowerdew, J. & L Miller (1995). “On the notion of culture in L2 lectures”. TESOL Quarterly
29: 345-374.

Floyd, J. (1984). Study Skills for Higher Education. London: Collins Educational.

Fogg, B. J., J. Marshall, O. Laraki et al. (2001). “What makes websites credible? A report on a
large quantitative study”. SIGCHI'01, March 31-April 4, 61-68. Seattle, WA. Retrieved
June 27 2010 from http://captology.stanford.edu/pdf/p61-fogg.pdf.

FOLDOC (2010). Howe, D. Free On-Line Dictionary of Computing, retrieved 12 April 2010
from http://foldoc.org.

Fortanet Gomez, 1. (coord.) (2002). Como escribir un articulo de investigacion en inglés.
Madrid: Alianza Editorial.

Fortanet Gomez, 1. (2005). “Honoris causa speeches: an approach to structure”. Discourse
Studies 7, 1: 31-51.

Fortanet Gomez, 1. (coord.) (2008a). Hablar inglés en la universidad. Docencia e investigacion.
Oviedo: Septem Ediciones.

Fortanet Gomez, 1. (2008b). “Strategies for Teaching and Learning an Occluded Genre: The RA
Referee Report” in S. Burgess & P. Martin-Martin (eds.). English as an Additional
Language in Research Publication and Communication, 19-38. Bern: Peter Lang.

Fortanet Gomez, 1. (2009). “La estructura de la memoria anual en inglés” in J. C. Palmer (ed.),
La Memoria Anual: Informacion y Promocion en la Nueva Empresa Internacional, 75-86.
Castelld: Publicacions de la Universitat Jaume 1.

Fortanet Gomez, 1., J. C. Palmer & S. Posteguillo (1999). "Visual aids in English research
articles", in J. de las Cuevas & D. Fasla (eds.), Contribuciones al Estudio de la
Lingiiistica Aplicada, 259-266. Tarragona: AESLA.

Frederick, P. J. (1986). “The lively lecture: 8 variations”. College Teaching 34: 43-50.

Freixa J. (2006). “Causes of denominative variation in terminology: A typology proposal”.
Terminology 12,1: 51-77.

Friedlob, G. T. & F. J. Plewa (1996). Understanding Balance Sheets. New York: Wiley.

Frumkin, L. A. & A. Murphy (2007). “Student perceptions of lecturer classroom
communication style”. European Journal of Social Sciences 5,3: 45-60.

Fuertes Olivera, P. (2005). “Specialized communication and English studies: Research
proposals on specialized lexicography and English for Specific Purposes”. Atlantis 27,2:
41-55.

Fuster Marquez, M. & J. J. Calvo Garcia de Leonardo (2008). “The history of English” in Fuster
& Sanchez (eds.), 181-221.

Fuster Marquez, M. & A. Sanchez Macarro (eds.) (2008). Working with Words. An introduction
to English linguistics. Valencia: Universitat de Valencia.

Gains, J. (1999). “Electronic mail—A new style of communication or just a new medium? An
investigation into the text features of e-mail”. English for Specific Purposes 18,1: 81-101.

385



Gallardo, N., J. Gémez de Enterria & M. Marti (2003). “Proyecto ESLEE: creacion neoldgica
en los glosarios de Migraciones y Nueva Economia” Colloquie International, La néologie
scientifique et technique: Bilan et perspectivas. Roma, 28-29/11/2003. Retrieved 29 June
2010 from www.realiter.net/spip.php?article371.

Garcez, P. D. M. (1993). “Point-making styles in cross-cultural business negotiation: A
microethnographic study”. English for Specific Purposes 12,2: 103-120.

Geertz, C. (1983). Local Knowledge. Further Essays in Interpretative Anthropology: New Y ork:
Basic Books.

Gershon, S. (2002). Present Yourself. Cambridge: Cambridge University Press.

Ghadessy, M. (ed.) (1988). Registers of Written English: Situational Factors and Linguistic
Features. London: Pinter Publishers.

Gibson, R. (2002). Intercultural Business Communication. Oxford: Oxford University Press.

Gimenez, J. C. (2000). “Business e-mail communication: some emerging tendencies in
register”. English for Specific Purposes 19: 237-251.

Gimenez, J. C. (2002). “New media and conflicting realities in multinational corporate
communication: A case study”. IRAL 40, 4: 323-343.

Gimenez, J. C. (2005). “The language of business e-mail: an opportunity to bridge theory and
practice”. Scripta Manent. Journal of the Slovene Association of LSP Teachers 1,1.
Retrieved 7 July 2010 from www.sdutsj.edus.si/ScriptaManent/2005 1/Gimenez.html.

Gimenez, J. C. (2006). “Embedded business emails: Meeting new demands in international
business communication”. English for Specific Purposes 25: 154-172.

Giménez Moreno, R. (1996) “Genres in oral academic English in the teaching environment:
some informal dimensions of a traditionally formal register” in Piqué, Andreu-Bes6é &
Viera (eds.), 11-21.

Giménez Moreno, R. (1997). “The boundaries of the concepts of genre, register and style in
academic discourse” in Piqué & Viera (eds.), 37-45.

Giménez Moreno, R. (2000). “La repeticion lingiiistica en el género de la clase magistral: el inglés
académico oral en el ambito de las ciencias sociales”. Valencia: Universitat de Valeéncia.
Unpublished PhD dissertation.

Giménez Moreno, R. (2006) “A new approach to register variation: the missing link.” Ibérica
12: 89-110.

Giménez Moreno, R. (2008). “Impartir la clase en inglés” in I. Fortanet Goémez (coord.)
(2008a), 45-82.

Glendinning, E. H. & B. Holmstrom (2004). Study Reading. A Course in Reading Skills for
Academic Purposes. Cambridge: Cambridge University Press.

Godfrey, J. (2009). How to Use your Reading in your Essays. New York: Palgrave MacMillan.

Goeldner, C. R.; J. R. Brent Richie & R. W. McIntosh (2000). Tourism. Principles, Practices,
Philosophies, 8" ed. New York : John Wiley & Sons, Inc.

Goffman, E. (1981). “The lecture” in E. Goffman, Forms of Talk, 162-195. Philadelphia, PA:
University of Philadelphia Press.

Gonzalez-Pueyo, 1., C. Foz Gil, M. Jaime Siso & M. J. Luzén Marco (eds.) (2009). Teaching
Academic and Professional English Online. Oxford: Peter Lang.

Gosling, P. J. (1999). Scientist’s Guide to Poster Presentations. New York: Kluwer Academic
Press.

Gotti, M. (2003). Specialized Discourse. Linguistic Features and Changing Conventions. Bern:
Peter Lang.

Gotti, M. (2005). “Introduction” in C. Candlin and M. Gotti (eds.), Intercultural Aspects of
Specialized Communication, 12-22. Bern: Peter Lang.

Graddol, D. (1997). The future of English? London: The British Council.

Graddol, D. (1999). “The decline of the native speaker”. Aila Review 13: 57-68.

Graddol, D. (2006). English Next. Why global English may mean the end of ‘English as a
Foreign Language’. London: The British Council.

Graddol, D., T. McArthur, D. Flack & J. Amey (1999). “English around the world” in Graddol
& Meinhof (eds.), 3-18.

386



Gregory, M. & S. Carroll (1978). Language and Situation: Language Varieties and their Social
Contexts. London: Routledge and Kegan Paul.

Grice, H. P. (1975). “Logic and Conversation” in P. Cole & J. L. Morgan (eds.), Syntax and
Semantics, Vol. IlI: Speech Acts, 41-58. New York: Academic Press.

Grishkova R. O. (2001). “Broadening Students' Communicative Competence in Professional
English”. HAYKOBI 3AIIMCKH. Tom 19: 61-63. Retrieved 29 June 2010 from
www.library.ukma.kiev.ua/e-lib/NZ/NZV19 2001 Spets/19_grishkova_ro.pdf.

Grosse, C. U. & G. M. Voght (1990). “Foreign languages for business and the professions at US
colleges and universities”. Modern Language Journal 74,1: 36-47.

Grunert, J. (1997). The Course Syllabus: A Learning-Centered Approach. Boston: Anker
Publishing.

Guillén-Nieto, V. (2006). “Understanding social distance in intercultural communication” in M.
J. Gonzédlez Cruz (coord.), Lengua, sociedad y cultura, 99-118. Las Palmas de Gran
Canaria: Servicio de Publicaciones Universidad de las Palmas de Gran Canaria.

Guillén-Nieto, V. (2008). “Reconciling language with culture and cognition in politeness
theory”. In Gibert, T. & L. Alba (eds.) Estudios de Filologia Inglesa. Homenaje a la Dra.
Asuncion Alba Pelayo. Madrid: Universidad Nacional de Educacion a Distancia, pp. 199-
217.

Guillen Nieto, V., C. Marimon Llorca & C. Vargas Sierra (eds.) (2009). Intercultural Business
Communication and Simulation and Gaming Methodology. Bern: Peter Lang.

Gunnarson, B. (2009). Professional Discourse. London: Continuum International Publishing
Group.

Gutiérrez Rodilla, M. (2004). “La transmision del conocimiento especializado en lengua
espafiola” in R. Sequera (ed.), Ciencia, tecnologia y lengua espariola: La terminologia
cientifica en esparnol, 77-86. Madrid: FECYT.

Haber, R. J. & L. A. Lingard (2001). “Learning oral presentation skills. A rhetorical analysis
with pedagogical and professional implications”. Journal of General Internal Medicine
16,5: 308-314.

Hagge, J. & C. Kostelnick (1989). “Linguistic politeness in professional prose: A discourse
analysis of auditors, suggestions letters, with implications for business communication
pedagogy”. Written Communication 6,3: 313-339.

Hall, E. (1976). Beyond Culture. New York: Doubleday.

Halliday, M. A. K. (1978). Language and Social Semiotic. London: Edward Arnold.

Halliday, M. A. K. (1980). “Register variation and identity of a text”. Sophia Linguistica 6: 60-
79.

Halliday, M. A. K. (1985). Spoken and Written Language. Deakin University Press. Victoria.

Halliday M. A. K. & R. Hasan (1989). Language, Context and Text: a Social Semiotic
Perspective. Oxford: Oxford University Press.

Halliday, M. A. K. & R. Hasan (1980). Text and context. Tokio: Sophia University.

Hamp-Lyons, L. & B. Heasley (2006). Study Writing. A Course in Writing Skills for Academic
Purposes. Cambridge: Cambridge University Press.

Harding, K. (1999). Going International, 2™ ed. Oxford: Oxford University Press.

Harmer, J. (1983, new edition 1991). The Practice of English Language Teaching, new ed.
London: Longman.

Harrington,D. & C. LeBeau (2009). Speaking of Speech. MacMillan.

Harris, R. L. (1999). Information Graphics: a comprehensive lllustrated Reference. Oxford:
Oxford University Press.

Hartley, J. (1997). “Is it appropriate to use structured abstracts in social science journals?”
Learned Publishing 10: 313-317.

Hartley, J. (2005). “To attract or to inform: what are titles for?” Journal of Technical Writing
and Communication 35: 203-213.

Harzing, A.-W. (2002). “Are our referencing errors undermining our scholarship and
credibility? The case of expatriate failure rates”. Journal of Organizational Behavior 23:
127-148.

387


http://www.library.ukma.kiev.ua/e-lib/NZ/NZV19_2001_Spets/19_grishkova_ro.pdf�

Healey, N. M. (1994). “The transition economic of central and eastern Europe: a political,
economic, social and technological analysis”. The Columbia Journal of World Business
29: 62-70.

Henderson, W. (1982). “Metaphor in Economics”. Economics 18: 147-153.

Henderson, W. & T. Dudley-Evans (1990). “Introduction: the analysis of economics discourse”
in Dudley-Evans & Henderson (eds.), 2-15.

Henry, A. & R. L. Roseberry (2001). “A narrow-angled corpus analysis of moves and strategies
of the genre: Letter of application”. English for Specific Purposes 20: 153-167.

Hernandez Campoy, J. M. (2008). “English Sociolinguistics” in Fuster & Sanchez (eds.), 257-288.

Hewings, M. (1999). “The academy meets the real world: Response to audience in academic
business writing” in M. Hewings & C. Nickerson (eds.), Business English: Research into
practice, 144-156. Harlow, Essex: Longman.

Hill, S. S., B. F. Soppelsa & G. K. West (1982). “Teaching ESL students to read and write
experimental-research papers”. TESOL Quarterly 16: 333-347.

Hincks, R. (2010). “Speaking rate and information content in English lingua franca oral
presentations”. English for Specific Purposes 29: 4-18.

Hinds, J. (1987). “Reader versus writer responsibility: A new typology” in U. Connor & R. B.
Kaplan (eds.), Writing across languages: Analysis of L2 texts, 141-152. Reading, MA:
Addison-Wesley.

Hoey, M. (1983). On the Surface of Discourse. London: Allen and Unwin.

Hoffmann, L. (1987). From Term to Specialized Text. Tiibingen:Gunter Narr

Hofstede, G. (1980). Culture’s Consequences: International Differences in Work-Related
Values. Newbury Park, CA: Sage Publications.

Hofstede, G. (1991). Cultures and Organizations: Software of the Mind. London: McGraw-Hill

Hofstede, G. (1994). “Management Scientists Are Human”. Management Science 40,1: 4-13.

Holden, B. (1993). “Analysing corporate language training needs: a three way approach”.
Language and Intercultural Training 14: 4-6.

Hollet, V. (2001). Business Objectives. Oxford: Oxford University Press.

Holloway, C. J. (1983). The Business of Tourism. Harlow: Pearson Education.

Holme, R. (1996). ESP Ideas. Recipes for Teaching Academic and Professional English.
Harlow, Essex: Longman Group.

Holmes, J. (1990). “Apologies in New Zealand English”. Language in Society 19: 155-159.

Holschuh, L. & P. Kelley (1992). Academic reading. London: Macmillan.

Hood, M. (2007). Dynamic Presentations. London: Longman. Pearson Education.

Hopkins, A. & T. Dudley-Evans (1988). “A genre-based investigation of the discussion sections
in articles and dissertations”. English for Specific Purposes 7: 113-121.

Horowitz, D. (1989). “The Undergraduate Research Paper: Where Research and Writing Meet”.
System 17,3: 347-57.

Hutchinson, T. & A. Waters (1987). English for Specific Purposes: A Learning Centred
Approach. Cambridge: Cambridge University Press.

Hyland, K. (1996). “Talking to the academy. Forms of hedging in science research articles”.
Written Communication 13: 251-281.

Hyland, K. (1997). “Persuasion and context: The pragmatics of academic metadiscourse”.
Journal of Pragmatics 30: 437: 455.

Hyland, K. (1998). Hedging in Scientific Research Articles. Hong Kong: John Benjamins
Publishing Company.

Hyland, K. (2000). Disciplinary Discourses. Social Interactions in Academic Writing. Harlow,
Essex: Longman.

Hyland, K. (20006). English for Academic Purposes: An Advanced Resource Book. London:
Routledge.

Hymes, D. (1968). “On Communicative Competence” in Pride & Holmes (eds.),
Sociolinguistics, 269-293. London: Penguin.

Hymes, D. (1972). “Editorial Introduction”. Language and Society 3: 1-14.

388



ICMJ 1988: International Committee of Medical Journal Editors. "Uniform requirements for
manuscripts submitted to biomedical journals." Annals of Internal Medicine 108: 258-
265.

Ivanovic, A. & P. Collin (1989). Dictionary of Marketing. Teddington: Peter Collin Publishing.

Jackson, H. & E. Zé Amvela (2000). Words, meaning and vocabulary: An introduction to Modern
English lexicology. London-New York: Cassell.

Jackson, S. E. (2003). “Recent research on team and organizational diversity: SWOT analysis
and implications”. Journal of Management 29: 801-830.

Jacob, M. & P. Strutt (1997). English for International Tourism. Harlow: Adddison Wesley
Longman Limited.

Jameson, D. (2007). “Reconceptualizing Cultural Identity and Its Role in Intercultural Business
Communication”. Journal of Business Communication 44,3: 199-235.

Jenkins, J. (1998). “Which pronunciation norms and models for English as an international
language?” ELT Journal 52,2: 119-126.

Jenkins, J. (2000). The phonology of English as an international language. Oxford: Oxford
University Press.

Jenkins, J. (2002). “A sociolinguistically based, empirically researched pronunciation syllabus for
English as an international language”. Applied Linguistics 23,1: 83-103.

Jenkins, J. (2004). “Research in teaching pronunciation and intonation”. Annual Review of Applied
Linguistics 24: 109-125.

Jenkins, J., M. Modiano & B. Seidlhofer (2001). “Euro-English”. English Today 17: 13-19.

Jenkins, S. & J. Hinds (1987). “Business letter writing: English, French, and Japanese”. TESOL
Quarterly 21,2: 327-349.

Johns, A. M. (1986). “The language of business”. Annual Review of Applied Linguistics 7: 3-17.

Johns, A. M. (2002). “Introduction: Genre in the classroom” in A. M. Johns (ed.), Genre in the
Classroom: Multiple Perspectives, 3-13. Mahwah, NJ: Lawrence Erlbaum.

Johns, A.M. & A. Dudley-Evans (1991). “English for Specific Purposes: International in Scope,
Specific in Purpose”. TESOL Quarterly 25: 297-314.

Johns, A. M. & D. Price-Machado (2001). “English for specific purposes: tailoring courses to
student needs—and to the outside world” in M. Celce-Murcia (ed.), Teaching English as
a second or foreign language, 43-54. Boston: Heinle & Heinle.

Johns, T. & F. Davies (1983). “Text as vehicle for information: the classroom use of written
texts in teaching reading as a foreign language. Reading in a Foreign Language 1,1: 1-19.

Johnson, C. (1993). “Business English”. Language Teaching 26: 201-209.

Johnson, K. J. (1996). “Political transitions and the internationalisation of English: Implications
for language planning, policy making and pedagogy”. 4sia Pacific Journal of Education
16: 24-40.

Jones, L. & R. Alexander (2003). New International Business English. Cambridge: Cambridge
University Press.

Jones-Macziola, S. & G. White. (1998). Further Ahead. A Communication Skills Course for
Business English. Cambridge: Cambridge University Press.

Jordan, R. R. (1990). “He said: quote ... unquote” in Dudley-Evans & Henderson (eds.), 79-83.

Jordan, R. R. (1997). English for Academic Purposes. A guide and Resource Book for Teachers.
Cambridge: Cambridge University Press.

Jordan, R. R. (1999). Academic Writing Course. Study Skills in English. London: Longman.

Jordan, R. R. & F. I. Nixson (1986). Language for economics. Glasgow: Collins.

Kachru, B. B. (1985). “Standards, codification and sociolinguistic realism: The English language in
the outer circle” in R. Quirk & H. G. Widdowson (eds.), English in the world: Teaching and
learning the language and literatures, 11-30. Cambridge: Cambridge University Press.

Kachru, B. B. (2006). “English: World Englishes” in K. Brown (ed.), Encyclopedia of Language &
Linguistics, 2™ ed., vol. 4, 195-202. Amsterdam: Elsevier.

Kati¢, M & K. Pusara (2005). “E-Commerce Terminology Harmonization. VIII International
Symposium on Interdisciplinary Regional Research - ISSIR 2005. Retrieved 29 June 2009
from www. apv-nauka.ns.ac.rs/vece/dokumenti/kartoni/PUSARA%20K ostadin.doc.

389



Keating, G. (2006). “Personal inviolability and private law”. The Berkeley Electronic Press, 1,
2: 1-41. Retrieved 28 June 2010 from www.bepress.com/jtl/voll/iss2/art4/.

Kennedy, C. J., J. Dudas & M. Hewings (1993). “Research on English language and
communication in business: a bibliography”. The University of Birmingham, English
Language Resarch: Mimeo.

Kirby, J. R. (1993). "Collaborative and competitive effects of verbal and spatial processes".
Learning and Instruction 3,2: 201-214.

Kivisto, P. (2002). Multiculturalism in a Global Society. Oxford: Blackwell.

Knapp, C. L., N. M. Crystal & H. Prince (2003). Problems in Contract Law. Cases and
Materials. New York: Aspen.

Knapp, K. & C. Meierkord (2002). “Approaching lingua franca communication” in K. Knapp & C.
Meierkord (eds.), Lingua Franca Communication, 9-28. Frankfurt am Main, Germany:
Peter Lang.

Kong, K. (1998). “Are simple business request letters really simple?” Text 18,1: 103-141.

Koshik, 1. (2002). “Designedly incomplete utterances: A pedagogical practice for eliciting
knowledge displays in error correction sequences”. Research on Language and Social
Interaction 35,3: 277-309.

Kourilova, M. (1998). “Communicative characteristics of reviews of scientific papers written by
non-native users of English”. Endocrine Regulations 32: 107-114.

Krois-Lindner A. (2006). International Legal English Student's Book. A Course for Classroom
or Self-Study Use. Cambrige: Translegal, Cambridge University Press.

Krois-Lindner A. & M. Firth. (2008). Introduction to International Legal English Student's
Book. A Course for Classroom or Self-Study Use. Cambrige: Translegal, Cambridge
University Press.

Kwan, B. S. C. (2006). "The schematic structure of literature reviews in doctoral theses of
applied linguistics". English for Specific Purposes 25: 30-55.

Labov, W. (1972). Sociolinguistic patterns. Philadelphia, PA: University of Pennsylvania Press.

Lakoff, G. (1972). “Hedges: a study in meaning criteria and the logic of fuzzy concepts”.
Chicago Linguistic Society Papers 8: 183-228.

Lampi, M. (1992). “Rhetorical strategies in ‘Chairman’s Statement” sections in the annual reports of
Finnish and British companies. Report on a pilot study” in P. Nuolijarvi & L. Tittula (eds.),
Talous ja Kieli 1 (Language and Economics 1), 127-143. Helsinki: Helsinki School of
Economics Publications.

Lario de Oiate, C. (2007). “A review of Business English textbooks (1963-2006)” in
Bocanegra, Lario de Ofate & Lopez (eds.), 11-31.

Lauwers, L. & M. Willekens (1994). “Five Hundred Years of Bookkeeping: a Portrait of Luca
Pacioli”. Tijdschrift voor Economie en Management 39,3: 297-330.

Leask, B. (2006). “Plagiarism, cultural diversity and metaphor—implications for academic staff
development”. Assessment & Evaluation in Higher Education 31: 183-199.

Lehman, C. M. & D. D. DuFrene (2002). Business Communication, 13™ ed. Cincinnati, OH: South-
Western.

Lester, J. D. & J. D. Lester Jr. (2002). Writing research papers: a complete guide, 10™ ed. New
York: Longman.

Lipovsky, C. (2003). “Making a good impression in a job interview: the role of the applicant’s
lexico-grammatical choices” in F. Mouret, C. Raynal, & M. Tellier (eds.). Actes du S8éme
Atelier des Doctorants en Linguistique, 92-97. Paris: Université Paris 7-Denis Diderot,
UFR de Linguistique.

Lipovsky, C. (2006). “Candidates’ negotiation of their expertise in job interviews”. Journal of
Pragmatics 38: 1147-1174.

Littlejohn, A. (1994). Company to Company. Cambridge: Cambridge University Press.

Lord, H. L. (2002). “Annual Reports: a Literature Review”. Journal of Technical Writing and
Communication 32,4: 367-389.

Lougheed, L. (2003), Business Correspondence. Harlow, Essex: Longman.

Louhiala-Salminen, L. (1996). “The business communication classroom vs. reality: What
should we teach today?” English for Specific Purposes 15,1: 37-51.

390



Louhiala-Salminen, L. & M. L. Charles (2006). “English as the lingua franca of international
business communication: Whose English? What English?” in J. C. Palmer-Silveira, M. F.
Ruiz-Garrido & 1. Fortanet-Gomez (eds.), Intercultural and International Business
Communication, 27-54. Bern: Peter Lang.

Louhiala-Salminen, L., M. L. Charles & A. Kankaanranta (2005). “English as a lingua franca in
Nordic corporate mergers: Two case companies”. English for Specific Purposes 24,4: 401-
421.

Lowe, R. H. (1993). "Constructing a Mental Representation from an Abstract Technical
Diagram". Learning and Instruction 3,2: 157-179.

Lowe, V. (2007). International Law. Oxford: Oxford University Press.

Lundberg, D. E., Krishnamoorthy, M. & M. H. Stavenga (1995). Tourism Economics. New
York: John Wiley and Sons.

Luzoén, M. J. (2005). "Aplicacion del concepto de 'colonia de géneros' a la ensefianza del inglés
para fines especificos". Ibérica 10:133-144.

Luzén, M. J. (2009). “Learning Academic and Professional English Online: Integrating
Technology, Language Learning and Disciplinary Knowledge” in Gonzalez-Pueyo, Foz
Gil, Jaime Siso & Luzén Marco (eds.), 11-33.

Lynch, T. (2002). “Listening: Questions of Level” in R. B. Kaplan (ed.), Oxford Handbook of
Applied Linguistics, 39-48. Oxford: Oxford University Press.

Maier, P. (1992). “Politeness strategies in business letters by native and non-native English
speakers”. English for Specific Purposes 11: 189-205.

Mair, C. (ed.) (2003). The politics of English as a world language. Amsterdam: Rodopi.

Malcolm, L: (1987). "What rules govern tense usage in scientific articles?" English for Specific
Purposes 6: 31-43.

Mallon, R. & C. Oppenheim (2002). “Style used in electronic mail”. 4slib Proceedings 54, 1:
8-22.

Markman, K. M. (2009). “’So what shall we talk about’: Openings and closings in chat-based
virtual meetings”. Journal of Business Communication 46,1: 150-170.

Marsh S. B. & J. Soulsby (1994). Outlines of English Law. London: MacGraw-Hill

Martin, J. R. (1984). “Process and text: Two aspects of human semiotics” in J. D. Benson & W.
Greaves (eds.), Systemic Perspective of Discourse 1,15: 248-274. Norwood, N. J.: Ablex.

Mashlow, A. H. (1943). “A theory of human motivation”. Psychological Review 50: 370-396.

Mateo Martinez, J. (1993). “The translation of business English discourse into Spanish”. Babel
International Journal of Translation 39,1: 11-20.

Mateo Martinez, J. (1999). La enserianza universitaria de las lenguas extranjeras. Alicante:
Servicio de Publicaciones de la Universidad de Alicante.

Mateo Martinez, J. & F. Yus Ramos (2009). “Business Language from a Cognitive Perspective”
in Guillén-Nieto, Marimoén-Llorca & Vargas-Sierra (eds.), 97-118.

Mathieu, J. (2006). “Getting that first job: Tips for the interview”. American Dietetic
Association 106: 1546-1548.

Mauranen, A. (2003). “The corpus of English as lingua franca in academic settings”. TESOL
Quarterly 37: 513-527.

Mauranen, A. (2007). “English as a lingua franca. Speakers not learners”. Paper delivered in
Taiwan, 28 August 2007. PPT presentation retrieved 20 June 2010 from
http:/fl.hs.yzu.edu.tw/ESP/esp slide/200708 27 28 Anna/ELF speakers.pdf.

Mayer, R. E. (1993). "Comprehension of Graphics in Texts: an Overview". Learning and
Instruction 3,2: 239-245.

McArthur, T. (1998). The English Languages. Cambridge: Cambridge University Press.

McArthur, T. & R. McArthur (1998). Concise Oxford companion to the English language. Oxford:
Oxford University Press (electronic version).

McCarthy, M. (1991). Discourse Analysis for Language Teachers. Cambridge: Cambridge
University Press.

McCarthy, M. (1998). Spoken Language and Applied Linguistics. Cambridge: Cambridge
University Press.

391



McCarthy, M. & R. Carter (1994). Language as Discourse: Perspectives for Language
Teaching. London: Longman.

McCarthy, M. & F. O’Dell (2008). Academic Vocabulary in Use. Cambridge: Cambridge
University Press.

McCloskey, D. (1985). The Rhetoric of Economics. Madison: The University of Wisconsin

Press.

McCormack, J. & J. Slaght (2009). Extended Writing & Research Skills. Reading: Garnet
Education.

McCormack, J. & S. Watkins (2007). English for Academic Study: Speaking. Reading: Garnet
Education.

McGovern, D. (1994). English for Academic Study Series: Reading. London: Prentice Hall.

McKay, W. R. & H. E Charlton (2005). Legal English. London: Longman.

McMillan, K. & J. Weyers (2008). How to Write Dissertations & Project Reports. Harlow,
Essex: Pearson Education.

McMillan, K. & J. Weyers (2009). The Smarter Study Skills Companion. London: Pearson.

Mehrabian, A. (2007). Nonverbal Communication. Piscataway, NJ: Transaction Publishers,
Rutgers—the State University.

Melitz, J. (2008) “Language and foreign trade”. European Economic Review 52.4: 667-699.

Mellinkoff, D. (1963). The Language of the Law. Boston: Little Brown.

Merryman, J. H. (1985). The Civil Law Tradition: An Introduction to the Legal Systems of
Western Europe and Latin America. Stanford: Standford University Press.

Meyer, B. (1975). The Organisation of Prose and its Effects on Recall. New York: North
Holland.

Middleton, V. T. C. (1998). Marketing in Travel and Tourism, 2™ ed. Oxford: Butterworth-
Heinemann.

Mieczkowski, Z. (1990). World Trends in Tourism and Recreation. New York: Peter Lang.

Miles, R. (2007). “Oral presentations for English proficiency purposes”. Reflections on English
Language Teaching 8,2: 103-110.

Miller, L. (2002). “Towards a model for lecturing in a second language”. Journal of English for
Academic Purposes 1,2: 145-162.

MLA (2009). MLA Handbook for Writers of Research Papers, 7" ed. New York: Modern
Language Association of America.

Modiano, M. (1999b). “Standard English(es) and educational practices for the world’s lingua
franca”. English Today 15: 3-13.

Mol, H. (2008). English for Tourism and Hospitality in Higher Education Studies. Reading:
Garnet Education.

Montaiiés, E. (1997). “La Literatura como Lengua: Hacia un Analisis Lingiiistico Integrador del
Discurso Dramatico”. Universitat de Valéncia. Unpublished PhD dissertation.

Montanés, E. & E. Bosch (1997). “The linguistic organisation of texts: Finding relations in
discourse” in Piqué & Viera (eds.), 151-167.

Moon, R. (1994). “The analysis of fixed expressions in text” in M. Coulthard (ed.) Advances in
Written Text Analysis, 117-135. London: Routledge.

Moore, P. J. (1993). "Metacognitive Processing of Diagrams, Maps and Graphs". Learning and
Instruction 3,2: 215-226.

Morell Moll, T. (2000). EFL Content Lectures: a Discourse Analysis of an Interactive and a
Non-Interactive Style. Alicante: Gamma.

Mullholland, J. (1997). “The Asian connection: Business requests and acknowledgements” in
Bargiela-Chiappini & Harris (eds.) (1997a), 94-114.

Munby, J. (1978). Communicative syllabus Design. Cambridge: Cambridge University Press.

Murphy, R. (2004). English Grammar in Use. Cambridge: Cambridge University Press.

Murray, R. (2008). How to Write a Thesis. Berkshire: McGraw-Hill.

Myers, G. (1984). Take a letter. An introduction to writing business letters in English. London:
Macmillan Publishers.

Myers, G. (1990). Writing Biology. Texts in the Social Construction of Scientific Knowledge.
Madison: The University of Wisconsin Press.

392



Naunton, J. (2000). Head for Business. Oxford: Oxford University Press.

Nelson, M. (2000). “A corpus based study of Business English and Business English teaching
materials”. University of Manchester. Unpublished PhD dissertation.

Nesi, H. (2001). “A corpus-based analysis of academic lectures across disciplines” in C.
Cotterill & A. Ife (eds.). Language across Boundaries, 201-218. London: Continuum.

Neu, J. (1986). “American English business negotiations: Training for non-native speakers”. English
for Specific Purposes 5,1: 41-48.

Neumann, I. (1997). “Requests in German-Norwegian business discourse: Differences in directness”
in Bargiela-Chiappini & Harris (eds.) (1997a), 72-93).

Nickerson, C. (1998). “Corporate culture and the use of written English within British subsidiaries in
the Netherlands”. English for Specific Purposes 17,3: 281-294.

Nickerson, C. (1999). “The use of politeness strategies in business letters written by native
speakers of English” in R. Geluykens & D. Pelsmaekers (eds.), Discourse in Professional
Contexts, 127-142. Miinchen: Lincom Europa.

Nickerson, C. (2002). “Endnote: Business discourse and language teaching”. /RAL 40,4: 375-381.

Nickerson, C. (2005). “English as a lingua franca in international business contexts”. English for
Specific Purposes 24.4: 367-380.

Niemeier, S., C. Campbell & R. Dirven (1998). The Cultural Context in Business
Communication. Amsterdam: John Benjamins.

Nolasco, R & L. Arthur (1987). Conversation. Oxford: Oxford University Press.

North, P. M. & J. J. Fawcett. (1992). Cheshire and North’s Private International Law. London:
Butterworths.

Nunan, G. (1992). Research Methods in Language Learning. Cambridge: Cambridge University
Press.

Nwogu, K. N. (1997). “The medical research paper: Structure and functions”. English for
Specific Purposes 16: 119-138.

O’Brien, T. & C. Jones (1998). “Minutes of meetings in English and comptes-rendus de réunions in
French: A genre-based contrastive study”. Manchester: University of Manchester.
Unpublished paper.

O’Driscoll, N. & F. Scott-Barrett (1995). Challenges. Harlow: Longman Business English.

O’Hair, H. D., J. S. O’Rourke & M. J. O’Hair (2001). Business Communication: A Framework for
Success. Cincinnati, OH: South-Western.

Ober, S. (2001). Contemporary business communication, 4™ ed. Boston: Houghton Mifflin,

Olsen, L. A. & T. N. Huckin (1990). “Point-driven understanding in engineering lecture
comprehension”. English for Specific Purposes 9: 33-47.

Orts Llopis, M. A. (1998). 4 Crash Course in Business English. Murcia: Diego Marin Libreros.

Orts Llopis, M. A. (2000). English for Overseas Trade. Murcia: Diego Marin Libreros.

Orts Llopis, M. A. (2005a). “Analisis léxico del lenguaje contractual en inglés. Semejanzas y
diferencias respecto al discurso legal en espaiiol”. Ibérica 10: 23-39.

Orts Llopis, M. A. (2005b). “Neological Patterns in Spanish Legal Discourse; the Phenomenon
of Mobbing”. LSP and Professional Communication 5,2: 48-59.

Orts Llopis, M. A. (2006). “The hidden dimension of the language of corporations in America
and Spain: perspectives for inter-legal communication”. Revista Alicantina de Estudios
Ingleses 19,1: 285-297.

Orts Llopis, M. A. (2007). “Understanding legal English: the importance of teaching two
different cultural traditions to Spanish lawyers” in Bocanegra, Lario de Onate & Lopez
(eds.), 33-51.

Orts Llopis, M. A. (2009). “Legal Genres in English and Spanish: Some attempts of Analysis”.
Ibérica 18, 119-130.

Owen, D. (2005) Products Liability Law Hornbook. Los Angeles: West Group.

Page, S. J. (2009). Tourism Management, 3" ed. Oxford: Elsevier.

Palmer, J. C. (2002). “La seccion de Resultados” in Fortanet Gomez (coord.), 121-147.

Palmer, J. C. (2008). “Docencia en inglés” in 1. Fortanet Gémez (coord.) (2008a), 21-42.

Palmer, J. C. (2009). La Memoria Anual: Informacion y Promocion en la Nueva Empresa
Internacional. Castell6: Publicacions de la UJI.

393



Palmer, J. C. & M. Ripollés (2004). “In it for the money: defining structure in business
organization research articles” in I. Fortanet, J. C. Palmer & S. Posteguillo (eds.),
Linguistic Studies in Academic and Professional English, 89-105. Castello: Publicacions
de la Universitat Jaume I.

Paltridge, B. (1997). "Thesis and dissertation writing: Preparing ESL students for research".
English for Specific Purposes 16,1: 61-70.

Paltridge, B. & Starfield, S. (2007). Thesis and dissertation writing in a second language: A
handbook for supervisors. New York: Routledge.

Park, C. (2003). “In other (people’s) words: plagiarism by university students—literature and
lessons”. Assessment & Evaluation in Higher Education 28: 471-488.

Pennock Speck, B. (2008). “English Phonology” in Fuster & Sanchez (eds.), 11-53.

Pennycook, A. (1994). The Cultural Politics of English as an International Language. London:
Longman.

Peréz Sabater, C., E. Turney & B. Montero Fleta (2008). “Orality and literacy, formality and
informality in email communication”. /bérica 15: 71-88.

Phan Le Ha (2005). “Toward a Critical Notion of Appropriation of English as an International
Language”. Asian EFL Journal 7,3. Retrieved 29 May 2010 from www.asian-efl-
journal.com/September 05 plh.php.

Pickett, D. (1986). “Business English: Falling between two stools”. Comlon 26: 16-21.

Pilbean, A. (2000). Market Leader. International Management. Business English. Harlow,
Essex: Longman. Pearson Education.

Pilegaard, M. (1997). “Politeness in written business discourse: A textlinguistic perspective on
request”. Journal of Pragmatics 28: 223-244.

Pinto dos Santos, V. B. M. (2002). “Genre analysis of “business” letters of negotiation”. English
for Specific Purposes 21,2: 167-199.

Piqué Angordans, J. (2002). “La seccion de la Introduccion” in Fortanet (coord.), 56-83.

Piqué Angordans, J., J.-V. Andreu-Bes6 & D. J. Viera (eds.) (1996). English in Specific
Settings. Valencia: Nau Llibres.

Piqué Angordans, J. & R. Giménez Moreno (2002). “El discurso de la entrevista de trabajo en
inglés: aproximacion pedagogico-comparativa” in P. Safont & M. C. Campoy (eds.),
Resources and Proposals for the Classroom, 173-184. Castellon: Publicacions de la
Universitat Jaume .

Piqué Angordans, J. & D. J. Viera (eds.) (1997). Applied Languages: Theory and Practice in
ESP. Valencia: Universitat de Valéncia.

Plog, S. C. (1974). “Why destination areas rise and fall in popularity”. The Cornell Hotel and
Restaurant Administration Quaterly 14,4: 55-58.

Poncini, G. (2002). “Investigating discourse at business meetings with multicultural
participation”. IRAL 40: 345-373.

Posner, R. A. (1999). “The theory and practice of citations analysis, with special reference to
Law and Economics”. Chicago: University of Chicago Law School, Working Paper no.
83. Retrieved 2 April 2010 from http://ssrn.com/abstract=179655.

Powell, M. (2005), “Blur: 21" century Business English”. Keynote Speech at the IATEFL
BESIG STETS Conference.

Poyatos, F. (1994). Comunicacion no verbal. Madrid: Itsmo. 3 vols.

Quirk, R., S. Greenbaum, G. Leech & J. Svartvik (1985). 4 comprehensive grammar of the English
language. London & New .York: Longman.

Randolph, J. J. (2009). “A guide to writing the dissertation literature review”. Practical
Assessment, Research & Evaluation 14,13. Retrieved 1 October 2009 from
http://pareonline.net/pdf/v14n13.pdf.

Reid, J. M. (1994). The Process of Paragraph Writing. Englewood Cliffs, NJ: Prentice Hall
Regents.

Richards, J. C., J. Platt & H. Weber (1992). Longman dictionary of language teaching and applied
linguistics. Harlow, Essex: Longman.

Ringler, M. (1997). “An examination of Conversational Phenomena and their Sociopragmatic
Implications for Native and Non-Native Speakers of English Negotiating in an

394



International Business Setting”. University of Liverpool. Unpubished PhD dissertation.
Available at www.eni.org./etnirag/issue6/marlen_ringler.htm.

Rivers, W. M. ed. (1987). Interactive Language Teaching. Cambridge: Cambridge University
Press.

Robinson, P. (1991). ESP Today: A Practitioner’s Guide. Hemel Hempstead: Prentice Hall
International.

Robinson, P. & S. Gelder (2009). “Operations management” in P. Robinson (ed.), Operations
Management in the Travel Industry, 68-92. Oxfordshire, UK: CABI.

Rodriguez Carridn, J. L. (1992) Estudios de seguro maritimo. Barcelona: Bosch.

Rogerson-Revell, P. (2007). “Using English for international business: A European case study”.
English for Specific Purposes 26,1: 103-120.

Rogerson-Revell, P. (2008). “Participation and performance in international business meetings”.
English for Specific Purposes 27: 338-360.

Romanach, J. (ed) (1994). Civil Code of Spain. Baton Rouge: Lawrence Publishing.

Rose, S. K. (1996). “What’s love got to do with it? Scholarly citation practices as courtship
rituals”. Language and Learning Across the Disciplines 1: 34-48.

Ross, E. (2007). “Are oral classroom presentations necessary?” Insights into TEFL, July issue.

Rost, M. (2002). Teaching and Researching Listening. London: Longman.

Rowe, A., J. D. Smith & F. Borein (2002). Career Award. Travel and Tourism. Standard Level.
Cambridge: Cambridge University Press.

Ruiz Garrido, M. F. & A. Saorin Iborra (2001). “The genre of tourist leaflets: textual features”
in F. Luttikhuizen (ed.), V Congrés Internacional sobre Llengiies per a Finalitats
Especifiques, Canet de Mar (Barcelona), 301-305. Barcelona: Publicacions de la
Universitat de Barcelona.

Russell, F. & C. Locke (1992). English Law and Language. London: Cassell.

Sager, J. C. (1990). A Practical Course in Terminology Processing. Amsterdam: John
Benjamins.

Sager J. C., D. Dungworth & P. F. McDonald (1980). English Special Languages. Principles
and Practice in Science and Technology. Wiesbaden: Oscar Brandstetter.

Salacuse, J. W. (1998). “Ten Ways that Culture Affects Negotiating Style: Some Survey
Results”. Negotiation Journal 14,3: 221-240.

Salacuse, J. W. (2004). “Negotiating: The top ten ways that culture can affect your negotiation”.
Ivey Business Journal Online. September/October, 1-6. Retrieved 29 May 2010 from
www.iveybusinessjournal.com/view_article.asp?intArticle ID=514.

Salager-Meyer, F. (1994). “Hedges and textual communicative function in medical English
written discourse”. English for Specific Purposes 13: 149-170.

Samuels, J. M. (1993). “International Accounting Standards in the Third World: a Synthesis of
Six Articles”. Research in Third World Accounting 2,1: 19-25.

Sanchez Teran, M. A. (1985). “Sales, leasing and work contracts” in B. Cremades (ed). Spanish
Business Law, 120-130. Hingham, MA.: Kluwer Law.

Sangster, A., Stoner, G. & McCarthy, P. (2007). "The Market for Luca Pacioli’s Summa
Arithmetica". Accounting, Business and Financial History Conference, Cardiff,
September 2007. Unpublished paper.

Sarangi, S. (1994). “Intercultural or not? Beyond celebration of cultural differences in mis-
communication analysis”. Pragmatics 4,3: 409.427.

Saréevi¢, S. (1997). Approaches to Legal Translation. The Hague/London/Boston: Kluwer Law
International.

Saréevi¢, S. (2000). “Legal Translation And Translation Theory: A Receiver-Oriented
Approach”.  University = of  Rijeka.  Retrieved 28 June 2009 from
www.tradulex.org/Actes2000/sarcevic.pdf.

Saroyan, A. & L. Snell (1997). “Variations in lecturing styles”. Higher Education 33: 85-104.

Saunders, M., P. Lewis & A. Thornhill (2007). Research methods for business students, 5" ed.
Harlow, Essex: Pearson Education.

Scanlon, P. M. (2003). “Student online plagiarism: how do we respond?” College Teaching 51:
161-165.

395


http://www.iveybusinessjournal.com/view_article.asp?intArticle_ID=514�
http://en.wikipedia.org/wiki/University_of_Rijeka�

Scheuer, J. (2001). “Recontextualization and communicative styles in job interviews”.
Discourse Studies 3,2: 223-248.

Schnotz, W. (1993). "Introduction (to Comprehension of Graphics in Texts)". Learning and
Instruction 3,2: 151-155.

Scollon, R. & S. W. Scollon (1991). “Topic confusion in English-Asian discourse”. World
Englishes 10: 113-125.

Scollon, R. & S. W. Scollon (1995). Intercultural Communication. A Discourse Approach.
Oxford: Blackwell Publishing.

Scott, M., L. Carioni, M. Zanatta, E. Bayer & T. Quintanilha (1984). “A ‘Standard exercise’ in
teaching reading comprehension”. ELT Journal 38,2: 114-120.

Seely, J. (2005). The Oxford Guide to Effective Writing and Speaking. Oxford: Oxford
University Press.

Seidlhofer, B. (2001). “Closing a conceptual gap: The case for a description of English as a
lingua franca”. International Journal of Applied Linguistics 11: 133-158.

Seidlhofer, B. (2004). “Research perspectives on teaching English as a lingua franca”. Annual
Review of Applied Linguistics 24: 209-239.

Shortis, T. (2001). The language of ICT: Information and communication technology.
London/New York: Routledge.

Sigaux, G. (1965). The history of Tourism. Geneva: Edito Service.

Sinclair, J. (1997). “The Business of international broadcasting: cultural bridges and barriers”.
Asian Journal of Communication 7,1: 137-155.

Skorczynska, H & J. Piqué-Angordans (2005). “A corpus-based description of metaphorical
marking patterns in scientific and popular business discourse”. Metaphorik.de 09.
Retrieved 29 May 2010 from www.metaphorik.de/09/skorczynskapique.htm.

Skulstad, A. S. (2002). Established and FEmerging Business Genres. Kristiansand:
Hoyskoleforlaget AS — Norwegian Academic Press.

Slomanson, W. R. (2007). Fundamental Perspectives on International Law. Belmont, CA:
Thomson-Wadsworth.

Solan, L. M. (1993). The Language of Judges. Chicago: The University of Chicago Press.

Spencer-Oatey, H. (2000, 2004). Culturally Speaking. Managing Rapport through Talk across
Cultures. London: Continuum.

St John, M. J. (1987). “Writing processes of Spanish scientists publishing in English”. English
for Specific Purposes 6: 113-120.

St John, M. J. (1996). “Business is Booming: Business English in the 1990s”. English for
Specific Purposes 15,1: 3-18.

Starr, D. R. (2000). “Virtual education: Current practices and future directions”.
The Internet and Higher Education 1,2: 157-165.

Sterngold, A. (2004). “Confronting plagiarism. How conventional teaching invites cyber-
cheating”. Change 36,3: 16-21.

Stevens, P. (1991). Win a job! Sydney: The Centre for Worklife Counselling.

Stevenson, J. L. & S Sprachman (1984). Reading the social sciences in English. London:

Longman.
Storz, C. (2002). “Oral Presentation Skills. A practical guide”. Evry, France: Institut National de
Télécommunications.

Strevens, P. (1988). “ESP after twenty years: a re-appraisal” in M. Tickoo (ed.), ESP: State of
the Art. Singapore: SEAMEO Regional Language Centre.

Strodt-Lopez, B. (1991). “Taking it all in: asides in university lectures”. Applied Linguistics 12:
117-140.

Strutt, P. (2003). English for International Tourism. Intermediate Students’ Book. Harlow,
Essex: Pearson Education.

Suau Jiménez, F. (2010). La traduccion especializada en inglés y espaniol en géneros de
economia y empresa. Madrid: Arco Libros.

Swales, J. M. (1981). Aspects of Article Introductions. Birmingham: University of Aston. ESP
Research Report.

Swales, J. M. (ed.) (1985). Episodes in ESP. Pergamon Press, Institute of English.

396



Swales, J. M. (1990). Genre Analysis: English in Academic and Research Settings. Cambridge:
Cambridge University Press.

Swales, J. M. (1996). “Occluded genres in the Academy: The case of the submission letter” in
E. Ventola & A. Mauranen (eds.), Academic Writing. Intercultural and Textual Issues,
45-58. Amsterdam: John Benjamins.

Swales, J. M. (1999). “Languages for specific purposes”. Annual Review of Applied Linguistics
20: 59-76.

Swales, J. M. (2002).”Integrated and fragmented worlds: EAP materials and corpus linguistics”
in J. Flowerdew (ed.). Academic discourse, 150-164. London: Longman Pearson
Education.

Swales, J. M. & A. Burke (2003). “It’s really fascinating work™: Differences in evaluative
adjectives across academic registers” in P. Leistyna & C. F. Meyer (eds.). Corpus
Analysis: Language Structure and Language Use, 1-18. Amsterdam: Rodopi.

Swales, J. M. & C. B. Feak (1994). Academic Writing for Graduate Students. A Course for
Nonnative Speakers of English. Ann Arbor: The University of Michigan Press.

Swales, J. M. & C. B. Feak (2000). English in Today’s Research World: A Writing Guide. Ann
Arbor: The University of Michigan Press.

Sweeney, S. (2003). English for Business Communication. A modular short course on
socialising, telephoning, presenting, meetings, negotiating, 2™ ed. Cambridge: Cambridge
University Press.

Switt, J. T. (2008). “Hiring the right person the first time: Tips on conducting a job interview”.
American Dietetic Association 106: 1118-1119.

Sydserff, R. & P. Weetman (2002). “Developments in Content Analysis: a Transitivity Index
and DICTION Scores”. Accounting, Auditing and Accountability Journal 15,4: 523-545.

Tannen, D. (1982). “The oral literate continuum in discourse” in E. Tannen (ed.) Spoken and
Written Language: Exploring Orality and Literacy, 1-16. Cambridge: Cambridge
University Press.

Tauroza, S. & D. Allison, (1990). “Speech Rates in British English”. Applied Linguistics 11: 90-
105.

Taylor, S. (2005). Communication for business. Harlow: Prentice-Hall.

Tetley, W. (2003). “Mixed jurisdictions: common law vs civil law (codified and uncodified)”.
McGill Law, Tetley’s Marine and Admiralty Law. Retrieved 20 October 2009 from
www.mcgill.ca/maritimelaw/comparative/mixedjur-1/.

The Economist (1996). “Language and electronics. The coming global tongue”. December 21:
45-48.

Thompson, D. (1993). “Arguing for experimental facts in science”. Written Communication 10:
106-128.

Thompson, S. (1994). “Aspects of cohesion in monologue”. Applied Linguistics 15: 57-76.

Tiersma, P. M. (1999). Legal Language. Chicago: The University of Chicago Press.

Tiersma, P. M. (2004). “The Creation, Structure, and Interpretation of the Legal Text”. Retrieved
20 October 2009 from www.languageandlaw.org/LEGALTEXT.HTM.

Trappe, T. & G. Tullis (2005). Intelligent Business. Harlow: Longman. Pearson Education.

Trimble, L. (1985). English for Science and Techonology: A Discourse Approach. Cambridge:
Cambridge University Press.

Trinder, R. (2009). “The potential of blended learning environments in terms of beneficial
language learning conditions” in Gonzalez-Pueyo, Foz Gil, Jaime Siso & Luzén Marco
(eds.), 35-56.

Trompenaars, F. & C. Hampden-Turner (1997). Riding the Waves of Culture. London: Nicholas
Breales.

Trudgill, P. (2000). Sociolinguistics: An introduction to language and society, 4" ed. London:
Penguin.

Trudgill, P. (2006). “Accent” in K. Brown (ed.), Encyclopedia of Language & Linguistics, 2™ ed.
vol. 1, 14. Amsterdam: Elsevier.

Turabian, K. L. (2007) A Manual for Writers of Research Papers, Theses and Dissertations:
Chicago Style for Students and Researchers, 7" ed. Chicago: University of Chicago Press.

397


http://www.mcgill.ca/maritimelaw/comparative/mixedjur-1/�
http://www.languageandlaw.org/LEGALTEXT.HTM�

Ulichny, P. (1997). “The mismanagement of misunderstandings in cross-cultural interactions”.
Journal of Pragmatics 27: 233-244.

Valero Garcés, C. (1999). “Comunicacion intercultural: ;Cartas comerciales mondcromas o
policromas?” in S. Barrueco Garcia, E. Hernandez Longas & L. Sierra Ayala (eds.), Lenguas
para fines especificos (VI). Investigacion y ensefianza, 119-124. Alcala de Henares:
Universidad de Alcala.

Valero Garcés, C. (2001). “Retorica y persuasion en el mundo de los negocios: A proposito de las
cartas de venta y promocion en inglés y en espafiol” in A. I. Moreno Fernandez & V. Colwell
(eds.), Perspectivas recientes sobre el discurso/Recent perspectives on discourse. Ledn:
Universidad de Leon (digital edition).

Van Belle, G. (2002). Statistical Rules of Thumb. New York: Wiley.

Van Dijk, T. A. (2008). “Discourse, knowledge, power and politics: Towards Critical Epistemic
Discourse Analysis”. Lecture CADAAD 2008, Hertfordshire. Barcelona: Universitat
Pompeu Fabra — Document de Recerda del DTCL, posted 13/04/2010. Retrieved 6 June
2010 from www.recercat.net’/handle/2072/50779?1ocale=es.

Van Horn, S. Y. (2006). “World Englishes and global commerce” in B. Kachru, Y. Kachru & C.
Nelson (eds.), Handbook of World Englishes, 620-642. Williston, VT: Blackwell Publishing.

Vancouver (2008). “Uniform requirements for manuscripts submitted to biomedical journals”.
Updated October 2008. Retrieved 5 October 2009 from www.icmje.org.

Vergaro, C. (2002). “Dear Sirs, what would you do if you were in our position?” Discourse
strategies in Italian and English money chasing money”. Journal of Pragmatics 34: 1211-
1233.

Verlag Hofstede, G. (1980a). Culture’s Consequences: Comparing Values, Behaviors, Institutions,
and Organizations Across Nations. Beverly Hills, CA: Sage Publications.

Vogele, S. (1984). Das Verkaufgesprich per Brief und Antwortkarte [The sales interactions by
letter and reply card]. Landsberg am Lech: Moderne Industrie, 31.

Vogt, N. P. (2004). “Anglo-Internationalisation of Law and Language: English as the Language
of the Law?”. International Legal Practitioner 29,1: 13-16.

Vonk, G. (2007). “A SWOT analysis of planning support systems”. Environment and Planning
A39:1699-1714.

Vuorela, T. (2000). “Teamwork as an interactional resource. A case study of a seller-buyer
negotiation”. University of Jyviskylé, Finland. Unpublished MA Thesis.

Vuorela, T. (2005). “ How does a sales team reach goals in intercultural business negotiations?
A case study”. English for Specific Purposes 24: 65-92.

Waldvogel, J. (2007). “Greetings and Closings in Workplace Email”. Journal of Computer-
Mediated Communication 12,2: 456-477.

Walker, C. (2008). English for Business Studies. Reading: Garnet Education.

Walker, R. & K. Harding (2006). Tourism 1. Provision. Oxford: Oxford University Press.

Walker, R. & K. Harding (2007). Tourism 2. Encounters. Oxford: Oxford University Press.

Walker, R. & K. Harding (2009). Tourism 3.Management. Oxford: Oxford University Press.

Wallace, M. & A. Wray (2006). Critical reading and writing for postgraduates. London: Sage.

Wallace, M. J. (2004). Study Skills in English. Cambridge: Cambridge University Press.

Wallwork, A. (1999). Business Options. Oxford. Oxford University Press.

Wallwork, A. (2002). Business Visions. Oxford: Oxford University Press.

Warschauer, M. (2003). Technology and Social Inclusion: Rethinking the Digital Divide.
London and Cambridge, MA: The MIT Press.

Waters, M. & A. Waters (1995). Study Tasks in English. Cambridge: Cambridge University
Press.

Watson, T. J. (1997). “Languages within languages: A social constructionist perspective on multiple
managerial discourse” in Bargiela-Chiappini & Harris (eds.) (1997a), 211-227.

Watson-Delestree, A. & J. Hill (1998). The Working Week. Hove: English Teaching
Publication.

Weimer, M. (2002). Learner-Centered Teaching: Five Key Changes to Practice. San Francisco:
Jossey-Bass.

398



Weissberg, R. & S. Buker (1990). Writing Up Research. Experimental Research Report Writing
for Students of English. Englewood Cliffs, NJ: Prentice Hall Regents.

Wells, J. C. (1982). Accents of English. Cambridge: Cambridge University Press, 3 vols.

Wells, J. C. (2000). Longman Pronunciation Dictionary, 2™ ed. London: Longman.

Wesche, M. & D. Ready (1985). “Foreigner talk in the university classroom” in S. Gass & C.
Maiden (eds.), Input in Second Language Acquisition. Rowley, MA: Newbury House.

West, R. (1981). Industrial language survey interim report Ciba-Geigy agrochemicals,
Whittlesford: Training and Process Management Services.

Whetten, D., K. Cameron & M. Woods (2000). Developing Management Skills for Europe, 2™
ed. Harlow, Essex: Pearson Education.

Whincup, M. H. (1996). Contract Law and Practice. The English System and Continental
Comparisons. Hingham, MA: Kluwer Law International.

Whitby, N. (2006). Business Benchmark. Pre-Intermediate to Intermediate. Cambridge:
Cambridge University Press.

White, R. & V. Arndt (1991). Process Writing. London: Longman

Widdowson H. G (1983). Language Purpose and Language Use. Oxford: Oxford University
Press.

Williams, E. (1984). Reading in the Language Classroom. London: Macmillan.

Williams, E. J. (2008). Presentations in English. Find your voice as a presenter. Oxford:
Macmillan Education.

Williams, G. (2005). “Language and the New Economy”. Tripodos (III Congreso Internacional
Comunicacion y Realidad, Barcelona) 2: 963-974.

Willis, J. (1981). Teaching English through English. London: Longman.

Wittgenstein, L. (1957). Tractatus logico-philosophicus. Translated by E. Tierno Galvan.
Madrid: Alianza Editorial.

Wong, J. (2002). “Applying conversation analysis in applied linguistics: Evaluating dialogue in
English as a second language textbooks”. IRAL 40: 37-60.

Yamada, H. (1990). “Topic management and turn distribution in business meetings: American
vs. Japanese strategies”. Text 10,3: 271-295.

Yates, C. St. J. (1992). English for academic purposes - Economics. London: Prentice Hall.

Yerushalmi, M. & R. Gafni (1993). "Syntactic Manipulations and Semantic Interpretations in
Algebra: the Effect of Graphic Representation". Learning and Instruction 3,2: 303-319.

Yeung, L. (1997). “Polite requests in English and Chinese business correspondence in Hong
Kong”. Journal of Pragmatics 27: 505-522.

Yeung, L. (2007). “In search of commonalities: Some linguistic and rhetorical features of
‘business’ reports as genre”. English for Specific Purposes 26,2: 156-179.

Yin, K. M. & I. Wong (1990). “A course in business communication for accountants”. English
for Specific Purposes 9: 253-264.

Yli-Jokipii, H. (1992). “Politeness is not power” in P. Nuolijarvi & L. Tiitula (eds.), Talous ja Kieli 1
[Language and Economics 1], 101-112. Helsinki: Helsinki School of Economics and
Business Administration, Helsingin Kauppakorkeakoulun Julkaisuja D-169.

Yli-Jokipii, H. (1994). “Requests in professional discourse. A cross-cultural study of British,
American and Finnish business writing”. Annales Academiae Scientiarum Fennicae
Dissetationes Humanarum Litterarum 71. Helsinki: Suomalainen tiedeakatemia.

Young, L. (1994). “University lectures -macro-structure and micro-features” in Flowerdew
(ed.), 159-177.

Yuan, J., M. Liberman, M. & C. Cieri (2006). “Towards an Integrated Understanding of
Speaking Rate in Conversation”. Interspeech 9 (Ninth International Conference on
Spoken Language Processing), 541-544, Pittsburgh, PA.

Yunxia, Z. (1997). “An analysis of structural moves in Chinese sales letters”. Text 17,4: 543-
566.

Zavaraki, E. Z. (2003). “Use of network communications in academic transactions by university
teachers” in C. Crawford et al. (eds.), Proceedings of Society for Information Technology
& Teacher Education International Conference 2003, 1578-1582. Chesapeake, VA:
AACE.

399


http://en.wikipedia.org/wiki/Longman�

Zemach, D. E. & L. A. Rumisek (2005). Academic writing: From paragraph to essay. Oxford:
Macmillan.

Zhang, Z. (2007). “Towards an integrated approach to teaching Business English: A Chinese
experience”. English for Specific Purposes 27: 399-410.

Zhu, Y. (1997). “An Analysis of Structural Moves in Chinese Sales Letters”. Text 17,4: 542-
566.

400



	Cap. 2.pdf
	Figure 1: Adaptation of the three concentric circles of World Englishes
	Outer circle
	Phonological differences
	Stress differences
	General lexical differences
	University terminology
	Units and measurement (numbers, monetary amounts, dates)

	Generic value or function
	Genre colony
	Genres

	Cap. 5.pdf
	- The regional development banks are regional institutions that have functions similar to the World Bank group’s activities, but with particular focus on a specific region. Their shareholders usually consist of the regional countries plus the major do...

	Cap. 6.pdf
	1. Legal English textbooks:
	Krois-Lindner A. (2006).  International Legal English Student's Book. A Course for Classroom or Self-Study Use. Cambrige: Translegal, CUP.
	It is a very comprehensive course for those needing to work in the international legal community. Appropriate for classroom use or self-study, this course teaches lawyers, as well as law and business students how to use English in a commercial law env...
	Krois-Lindner A. & M. Firth. (2008). Introduction to International Legal English Student's Book. A Course for Classroom or Self-Study Use. Cambrige: Translegal, CUP.
	2. Legal Language books:
	Garner, B. (2001). Legal Writing in Plain English: A Text with Exercises. Chicago: University Of Chicago Press.
	Tiersma, P.M. (2000). Legal Language. Chicago: University Of Chicago Press.
	UN Convention on Contracts for the International Sale of Goods: www.globalsaleslaw.org/index.cfm?pageID=28


	References.pdf
	Alcaraz Varó, E. (2003). El inglés jurídico: Textos y documentos. Barcelona: Ariel.
	Alcaraz Varó, E. (2007). “La sociedad del conocimiento, marco de las lenguas profesionales y académicas” in E. Alcaraz Varó, J. Mateo Martínez & F. Yus Ramos (eds), pp. 3-12.
	Borja Albi, A. (2007). Estrategias, materiales y recursos para la traducción jurídica. Madrid: Edelsa.
	Bradgate, R. (2009). Commercial Law. Oxford: Oxford University Press.

	Corley R: & O.L. Reed (1987). The Legal Environment of Business. New York: McGraw-Hill.
	Krois-Lindner A. (2006). International Legal English Student's Book. A Course for Classroom or Self-Study Use. Cambrige: Translegal, Cambridge University Press.
	Krois-Lindner A. & M. Firth. (2008). Introduction to International Legal English Student's Book. A Course for Classroom or Self-Study Use. Cambrige: Translegal, Cambridge University Press.
	Merryman, J. H. (1985). The Civil Law Tradition: An Introduction to the Legal Systems of Western Europe and Latin America. Stanford: Standford University Press.




