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{Abstract]

This article presents an overview of developments related to the sociology of
education in Spain in recent decades. It employs Brint's and Van Zanten's models
o analyze the annual meetings of the Spanish Association of Sociology of Educa-
ron (ASE). It assesses how Spanish sociology is received in general, and then fo-
cuses specifically on the sociology of education in the Japanese education system
and in Japanese culture and society. The findings from the analysis point to the
need to expand and deepen dialogue between Spain and Japan in order to achieve
social change on a global scale.
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1. Educational research in Spain through a scientific society

The recent development of education research in Spain (Beltran, 2015, 2016;
Beltran et al, 2016: Carmena et al., 2000, 2005, 2006; Contreras and Pérez de Lara,
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2010, Marcellan, 2010) cannot be understood in isolation from developments in the
rest of Europe. Developments in Spain were delayed by four decades of dictator-
ship. Democracy was restored in 1978 and following Spain’s subsequent integra-
tion into the European Union in 1986, it has been achieving the same progress
and living standards as other European countries, including in relation to the role
and relevance of scientific organizations.

In the sociology framework, the most important scientific society in Spain is
the Spanish Federation of Sociology (FES, www .fes-sociologia.com) which brings
together territorial associations, universities, scientific and professional institu-
tions, individual partners, and research committees. Spain currently has 40 re-
search committees (RC, CI) including the Sociology of Education (CI-13) which in
2015 merged with the Spanish Association of Sociology of Education (ASE).

The national ASE (www.ase.es) encompasses the developments made in the
discipline over the last nearly 30 years. Although the ASE was officially estab-
lished only in 2000, its main and most regular activity, the Conference of the Soci-
ology of Education (CSE), has been held annually since 1990. Every three years
this ASE meeting is hosted by the Spanish Congress of Sociology (CES) and orga-
nized by the Spanish Federation of Sociology (FES), and takes the form of a re-
search committee (RC) within the CES. During the period 1990-2017 the ASE has
held 17 specific CSE meetings and has participated via a RC in 10 CES conferenc-
es organized by the FES. In 2015, the ASE held the first Iberian Conference on
the Sociology of Education (CISE) in collaboration with Portuguese partners; the
second CISE has been held in Cordoba in July 2017. Although research activity is
not paramount at this annual event, the sociology of education in Spain is what
researchers and teachers recognize as practice in the field (AA.VV., 2005).

Proceedings including numerous papers have been published for most of these
meetings. ASE's primary objective is to reflect the themes, dynamics, external in-
fluences and effects of research activity on the sociology of education according
to the collective mind model proposed by Brint (2009) in his analysis on SE in the
USA. Brint's model highlights that the discipline of SE is only part of the field of
education studies. The collective mind includes all education related scientific pro-

duction from scientific meetings, publications, and research projects. Thus, the ac-
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uvity of the ASE is only "a small part of the division of individual work in the
field of education studies” (op cit., p.14).

Brint's model is complemented by the model proposed by Agnés Van Zanten
(2004: 13-29) to analyze the sociology of education in France. By applying this
combined framework to the Spanish case, we focus particularly on the following

three dimensions.

1.1. Historical affiliation

The conclusions of a study published in Témpora (AA.VV. 2005) and the analy-
sis In Feito (2008) show that Spain’s, French-speaking heritage continues to be an
influence through the works of Bourdieu and his reproduction theory. This pow-
erful effect is sustained by work in the critical pedagogy stream (e.g. Freire, Gir-
oux, Apple, McLaren...). It can be observed also in the gradual incorporation of
contributions to the "critical theory" stream of work, from the second (Habermas)
and third (Honneth) generations of the Frankfurt School. Although some sociolo-
gists of education in Spain stand out for the quality of their contributions, they
cannot be said to have created a "school" or "tradition." On the other hand. the in-
fluence of these authors is not so small as to warrant the lack of attention to soci-
ological theory in the development of our discipline.

If there is something that is reflected in the ASE's "map" of conferences
(Fernandez Enguita and Sancho, 1999: Feito. 2008) it is the heterogeneity of
themes and research proposals, a symptom of the wealth of the contributions but
also a symptom of a certain dispersion. One of the dominant threads running
through these conferences is education inequalities (multiculturalism, immigration,
social classes, school cultures, etc). One issue that is gaining interest is gender

perspective.

1.2.  The scientific community
The process of European convergence has been decisive in the internationaliza-
tion of research. The European Union currently is the main body determining re-

search priorities, and influencing the education research agenda and its organiza-

tion.
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From the perspective of Spanish scientific production, articles by education so-
ciologists have a small presence in education journals which are dominated by
disciplines such as pedagogy and psychology. The Spanish ASE has had its own
journal (RASE: https://ojs.uv.es/index.php/RASE) since 2008. In terms of pub-
lished work, sociology of education in Spain Is accounting for an increasing num-
ber of research studies, monographs, and textbooks aimed at the discipline and
university teachers. There have been some attempts to produce collections on
specific areas of the discipline (as for instance, the journal Educacion v Sociedad
(with 12 numbers published), and the collection P:)lis Paidea (25 books published
in Germania editorial), and to encourage the participation of young researchers

via doctoral research.

1.3. The social context

SE is continuously entertained by the issues raised by education policies aimed
at standardization of education. The relationships among researchers, education
professionals, and schools are interesting. In the context of Spain, analysis needs
to take account of the fact that the involvement of educators has increased since
the 1970s led bottom up by pedagogical renewal movements (MRP in Spanish)

rather than by top down institutional education reform processes.
2. Dialogue between Japan and Spain

One of the classical authors whose work has facilitated Europe and Spain emu-
lating SE approaches in Japan is Max Weber and his studies of Confucianism and
Puritanism (Hernandez, Beltran, Marrero, 2005: 272-333). More recent approaches
which stand out in the context of Spain correspond to clearly defined social and
cultural spheres such as learning languages, the influence of sport and especially
martial arts, the existence of a traditional literature (through the rich heritage of
the haikus, among others) and contemporary (with codes and genres such as
manga, which young people manage), or the influence of Zen spirituality. A Span-
ish sociological study of Japan warned about important changes taking place as
the result of globalization, and highlighted their effects in the education field (Vi-
dal and LLopis, 2000: 152-154). The Spanish sociologist Manuel Castells, drew at-
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tention to the transformations in Japan in The Information Age. (Castells, 1998).
There are two clear dimensions to education research. The first is related to

the Japanese education system. In Dialnet, the main database of academic produc-
tion in Spain, a search on the descriptor "educational system + Japan' produced
24 publications (March 2017). This database is indicative rather than exhaustive
(see, e.g. Velloso de Santiesteban, 1994, Paz Cardona, 2002, Ramirez Carpeno and
Mekochi, 2015, etc.). The second dimension corresponds to the work on compar-
ing education systems. Here is worth mentioning the literature on and studies of
higher education rankings and their relationship to world class universities (see,
among others, Pérez and Aldas, 2016, and the recent Spanish edition by Arnove,
Torres and Franz, 2016: pp. 497-533). Undoubtedly, the trend towards internation-
alization will promote academic collaboration and the sharing of knowledge in so-

cial and education sciences between Spain and Japan.
3. Final remarks

The logic of scientific research cannot be explained in isolation from socio-logi-
cal practice. Education research is aimed at understanding and committing to the
social reality. The ASE scenario reflects attempts by sociology of education re-
searchers to continue to develop and improve this area of scientific knowledge. It
is essential to increase dialogue with other cultures and societies such as the Jap-
anese whose history and current developments can provide valuable insights to

the achievement of social change aimed at a better world for all.
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