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Abstract

Education in diversity, based on the Universal Reations of the Human Rights, gains a bigger imace because the
context of globalization stresses homogeneous $rand also individual reactions in the face of thienomenon. The
richness of the diversity and the possibility omoounication among the human beings are, withoubtlassential
contents in educative curriculum. They are notaitsed actions directed to concrete social groupss & global project
to understand and assume the difference among @esm part of the identities and as a positivei@ah all societies.
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1. Introduction

We find the fundaments of education in diversity in
the Universal Declaration of Human Rights (19484 a
especially in the rights of the minorities (Aleg2804,

P. 98).However, intercultural education goes omp st
further: from the base of respect and toleranceveset
to arrive to the positive valuation of the diveyséis a

2. Diversity and intercultural education

From a cultural point of view, in the process of
globalization we find two trends that can be oppose
on the one hand, there is the homogeneous trenhd tha
provokes the lost of the cultural identity and many
ways of resistance; on the other hand, there is a
tendency to transfer and to the interpretation of

richness we must understand and assume. They @ire nccultures that originate enriching crosses and new

isolated actions directed to concrete social granps
unfavorable situations: we are talking about a glob
project for all the students. In short, we wanbtild a
culture of the diversity, and this has repercussion
school curricula and also on teachers training:

cultural synthesis. In this sense, as we will sethé
following sections, all the cultures are mixed this
quality is an irreversible process and it is alsoren
important than it was in the past: in an
anthropological sense, there are not pure cultares,

We consider that it is necessary to educate culture is always interculturality (Bartolomé, 2088
generations without fear of differences among P- 10). So we must take advantage of this culamell
people. We want to educate people who want to humanizing richness.

meet and understand other people and other  Another aspect of this new educative focus is the
situations. It only will be able if teachers deyelo need to see education in the diversity from a new
the capacity to deal with learners’ diversity. We concept of citizenship, based on equality, demggrac
don’t have to consider this as an extra effort or pluralism, participation and dialogue. From these
an exceptional procedure for determined ideas, we want to educate citizens who understand
students or moments. On the contrary, this the diversity, the multiple membership and the
capacity means that diversity and heterogeneity singularity as individual and collective richness
are normal (Alegre, 2010, P. 34). we said before, we also have to practice toleramce

Beyond all doubt, we are in the face of one of Order to get respect and positive acceptance of the
difference as an enriching element; finally, we thus

the main challenges in XXI c. education, this afec _ . ' _
not only the relationship among the original pofiaka accept the own right to the singularity and thétriof
of a determined place, but also the way peopledbuil ©Others, we must get the right to the difference ted
their own identity and, above all, the necessity to fightto the universality as complementary items.

overcome traditional ways of thinking and acting

According to Margarita Bartolomé (2008a, P. 16-

according to the concept of citizenship.

17) the radical changes suffered by society about
globalization, exchange and immigration, affect
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identity process, because we can opt to defendwere not in teachers conscience (Bartolomé, 2008a,

essentialist ideas about cultural identity or tosider P. 14)

materials that let the creation of various beloggin incorporate ethnic, linguistic, social and cultural

along life. The building of these identities is asfehe glements of the social minorities in teaching bseau

main goals teachers must include to get an authenti they will be important for people to feel valued.

intercultural education. Interculturality[1] is defined by Xavier Minguez like
As for intercultural education definitions, many this:

Sales summarizes as follow: exists a way to culturalize a weak group but an

We start from the idea that Intercultural enrichment that rises from the communication and
Education is an educative model that enriches the knowledge of the others (Minguez, 2010, P. 563)

citizenship culture because of the respect to the We must make an effort to bridge gap between
diversity, by means of exchange and dialogue, lier t  the theoretical approaches about interculturality a
development of a democratic society based on eguali  the daily work at schools; first of all, integratiand
justice and solidarity (Sales, 2005, P. 9). adaptation; then we have to favor social cohesith a
Teresa Aguado points out that intercultural respect cultural differences among people. These
pedagogy comes from a sociopolitical context that ideas must be included in pedagogical activities to
evolves from assimilation positions in the treattngi transform the traditional educative line. We hawe t
cultural differences to other positions in whictesh know how pluralism affects education in our society
differences are treated with democratic values and (Bartolomé, 2008a, P. 15). According to this author

social participation. This author says that thecept Intercultural education is a bet for understand
of intercultural education, in the European context eqycation in multicultural contexts. This means the
refers to a reformer trend in the educative praatith dialogue among cultures, from their own recognition

wide and various goals, and wants to answer to thegng valuation, which produces an operative
diversity caused by the different social groupd tive solidarity.

together in society. Intercultural education means
interaction, exchange, no isolationism, reciproehd
solidarity among cultures and it also means the

knowledge and acceptation of other values and whys relationships, from an effective and communicative

living (Aguadq, 2003, P. 33) _ competence, the desire of integration of people who
~ Olga Maria Alegre (2010, P. 46) thinks that an come from other countries into new societies with a
inclusive education must value students’ rules and good integration at school and the importance ef th

culture. Inclusive education also means & common yajyes in construction of a new social concept are,
learning whatever personal, social and cultural among others, some of the characteristics that
conditions learners have, including people with intercultural education includes (Bartolomé, 2008a,
disabilities. These measures are for all studeots n p. 18-19).

only for minorities because interculturality dealih Banks at 90's had proposed a wide model of

the Whole.souety. o multicultural ~ education  that include the
The intercultural hypothesis, in order to be jnterculturality and that rises the institutional
coherent and concrete, must be global and generic.dimension to put institutional changes at schoils,
This hypothesis is headed for everybody, not oaiyaf the curriculum, in educative resources, in teaching
part of students, to avoid contradictions and styles, in attitudes, in languages at schools,hin t
segregations (Alegre, 2003, P. 33) orientation program, the educative assessment, the
According to Margarita Bartolomé, the need of this school culture and the hidden curriculum (Banks,
education for all the students is not yet genegdliz 1997, P. 25). It is obvious that all these insititoil
among teachers who often confuse compensatorychanges, in order to put intercultural education in
measures (above all the linguistic) for intercidtur  will be only possible if there is a political spiiof

The valuation of the cultural diversity in our
society, the acceptation of intercultural edwrais
for all, the promotion of interethnic and intertcuél

education with immigrant students: building a real intercultural society, if there &
Teachers thought that immigrant students’ goal Political and social project (Bartolome, 2008a,9).1
was to get a good skill in language at school.tAd In Spain intercultural educative models were
other cultural differences and, especially, theaitieat introduced in autonomous regions in the early years
intercultural education affects all the studentd aot of XXI century, unlike other countries in which shi

only “different” students were on a second level or models based on cultural pluralism already were
established, because they were countries withge lar
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population who came from other European zones or How to educate in plural societies to be able to
other continents. build an effective democracy, a fair, moral and

As for the challenge to turn the education into a civic community where no one is excluded and
social factor, Bartolomé uses Bank’s proposal thiés where it is possible to find common values that
about five dimensions to consider multicultural are the basis of the social and political project?
education a dynamic system, from the perspective of How to do it respecting the personal and
pedagogical equality: cultural peculiarities, not from a non-existent

uniformitarianism or dominant culture but
from the respect for diversity, trying to
overcome the real barriers, inequalities and
conflicts? (Bartolomé, 2008a, P. 22-23)

Some aspects of these basic issues and that are
among the pillars of any educational and intercaltu
project are, on the one hand the study of idestitie
(not just national or ethnic, but also of gender or
sexual preference and others) and , on the othet ha
, intercultural mediation (as a strategy of conflic
resolution in the various fields of society). Agaeds

1. Integration of contentthe analysis of the use
teachers do about examples or contents that come
from different cultures in the respective
disciplines.

2. Knowledge construction the knowledge
construction process has a lot of cultural
influences that affect teachers and students.
Teachers have to study the possible influences of
social and ethnical positions in the teaching and
learning process; students have to discover that

knowledge is a social construction in which the the first aspect, in whatever project intercultural

own cultural opinions are present. : . L% . .
] o ] ] education project, Maria Angeles Marin considers
3. Resolution of prejudicesaddressing potential g |evels in the definition of the term identity:
stereotypes, prejudices and discriminations that

exist among students and their lives at school and
changing racist attitudes for other more
democratic and positive. In this sense, it is
interesting to distinguish between non-racial
model that prevents prejudices and develops
cooperation, and the anti-racist model that
diagnoses racist attitudes at school to combat and

At a first level of meaning “identify” means

singling, in other words, distinguish something
as a unit in time and space, discernible from
others (...). From this perspective, cultural
identity means the own location and that of the
other in reference to a culture, the
classification of a person as belonging to a
group that is supposed to have a specific

delete them. . , .
o culture, From this concept of the identity,

4. Development of a psychology of equalityis appear identifying adjective about “the other”,
means that teachers should guide their efforts to either group or a person belonging to it, which
get a higher quality in the learning of all the are the basis for the formation of prejudice. At
students, regardless_ of ramgl origin, culture, a second level of meaning, the identity refers
gender, sexual option, social class... The the representation that the subject has. In the
ulimate goal is to reach real equality of individual case, the search for identity is
opportunities for all the students. understood as the construction of a

5. A school culture that promotes the representation of itself, that is coherent and
empowerment This dimension highlights the harmonious with the images from one’s own
organizational and structural changes of the (Marin, 2008, P. 34).

school.. These changes should allow people at |t we apply this idea to the societies, we find
risk of exclusion or already excluded autonomy, gefinitions like Luis Villoro’s, for whom the

development, personal power and confidence in cqjlective  identity is “an  intersubjective

their own possibilities and resources for an active rgpresentation, shared by a majority of the members

recognize that a social change in depth cannot be1ggg, p. 65). From this perspective, the identity o
possible without a radical change in the way we the peoples refers to their culture as a system of
become people, so we have to share power, pejiefs, attitudes and behaviors that are transchith
participation and resources to overcome injustice gach member of the group; it is a way to feel, to
and social inequality. understand and to act in the world and sharedsform
The two last dimensions present two questions of life that are expressed in institutions, regedat
which are at the basis of intercultural education. behaviors, artifacts, art objects, knowledge that i
According to Margarita Bartolomé: transmitted... In this sense we must remember the
These latest dimensions bring us back to an issueimportance of the collective memory for the
that is emerging as one of the more important to retrospective of a group identification, above all
make progress in the development of people. nations (this collective memory is passed down
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through the family, school, media...). As explained
Marin from other authors as Grosser, the contettieof
collective memory is linked to temporal variatioss,
any identity is quite changeable over time, espigaia

it is a collective identity or if it is defined iterms of
categories or groups (Marin, 2008, P. 34).

Following Villoro, Maria Angeles Marin believes
that the representation which a community hassedfit
can appear in two different waytbie singularityor that
of the project.From this perspective the identity of a

group by way of the singularity means to search own

notes that separate it from the other peoples onmsa

In relation to national identities, Marin reflects
the opinion of most authors who link the birth of
nation and nationalism with modernity, and asseciat
national identity with the concept of people and
culture:

Nation is defined as a group of people who
share a set of cultural symbols (language,
religion, traditions, customs), with a common
origin and a historical trajectory, seated in the
same territory (Marin, 2008, P. 37).

For ethical and symbolist authors, national
identities are rebuilt continually through processé

It would be an approach in the ideologies which
advocate aggressive or defensive nationalism, é th
imperialism and the fundamentalism movements of
religious roots. The search for identity from the
singularity has the following characteristics:

- Identity is achieved by abstraction, by exclusién o
the common notes and singularities election.

selection within the heritage of ethnic and symngioli
elements, and theeidentification with the rebuilt
ethnic heritage: for these specialists, the praxes$
reconstruction, reinterpretation and reidentificatof

the ethno symbolic components are essential to the
permanence and flexibility of many national
identities in modern times. In terms of models of

- If the identity of a people can be achieved by nation-building Maria Angeles Marin defines two:
be seen as a collective value, transmitted by the nation (Marin, 2008, P. 37). We speak of civic
education and cultural tradition. nationalism when the nation arises as a political

- The features that make to recognize the identity of g?;“g‘;ﬂéz igi%gﬁgsvge; ?h;egrg)tr?]%,u\:]vir:qs:nmemrl;(ce)rs
a people, stay through the changes, The identity is J y:- any pe

maintained under the voice of the past. That voice regardiess of their place Of origin_or their. ethnic
orders fidelity to the own history. The collective background can become on in full membership of the

value becomes a destination (Marin, 2008, P. 36). nation ifit sat|sf|e_s the_condmons_of C|t|zer1sh!:or
) ] ] ) its part, the ethnic nation model is characteribgd
From this point of view, the function of the

i POt | the grouping of a set of individuals with a common
collective identity is essentially to preserve thast characteristics inherited from the past, such asd)l
heritage.

culture and language.
However, we have another way to build the

4 alio W i In both models, the nation-building requires a
representation of collective identity: interrelaiship process of cultural construction and national idgnt

and reference to others. From this perspective, thej this sense we must remember that nations do not
identity is not built only by opposition but by the eyist in the world regardless of the beliefs of the
dialectic with others. There is no identity without people, because they are precisely defined by this
another,and, on the one hand, collective identity is pgjjef. However, we can consider the identity as a
defined by social and cultural categories that iare  gqocial construction, therefore subject to the docia
continuous mutation, so there is the possibility of changes (Marin, 2008, P. 38). According to authors
building the representation of identity openly, @  gych as Miller (2000), Maria Angeles Marin defends
project. This way of building identity represenatis  {he need to build a new concept of national idgntit
based on identification, that does not mean inuifati  \yhich exceeds the civic and ethnic models of nation
and consists of integrating into the own culture building, which would be promoted in a common
elements that come from outside and that answer newpyplic culture accessible to all citizens: the obje
necessities and satisfy new desires. is the construction of a concept of national idgriti
Thus, both in people and communities, the identity which nations are conceived as groups of people wit
is not built exclusively by differentiation but ba a common identity consisting of a history and a

complex process of identification and separatiome T but where the cultural
membership is inclusive and not exclusive. This
implies that common public culture must be able to
coexist with various particular subcultures.

It is obvious that the feeling of belonging is
essential to generate an active citizenship, and
necessary to carry out progress in the construction
global citizenship, studying the feeling of

specify of a culture is not in the singular andqui
notes, but in the way to express them and to iategr
forms and cultural characteristics that other caltu
integrates differently; from this point of view, eth
collective identity of a nation is under continuous
construction and is subject to change, dependinip®n
circumstances (Marin, 2008, P. 36-37).

shared public culture,
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identification with the community, and we must also

carried out through cultural diversity (Marin, 2008

bear in mind that every person needs to belong to a42)

social an d cultural community that will provide a
cultural reference; this reference is requiredremgan
order and to give sense to the reality that sudsun

However, this universalistic approach has to
overcome two evident dangers: the hegemony and the
universalization. People react when their idenigty

identity and in this sense is a source of trust;ifsoe
bring to the end the defense of tradition, idenétd
difference, we will find impossible to resolve clicts.

cultural colonization (some events in the Arab orl
in recent decades could exemplify this stateméit).
modernization equals westernization it is logideltt

tradition and change, between what is particulat an
what is universal. In short, the essentialism ie th
definition of national, religious or ethnic idems can
be dangerous, as we shall see below.

Ethnic identityis based on a cultural frame of
reference from which a community defines its idgnti
as a group, and from this perspective, the ideittithie

consequence of belonging to a homogeneous group in

terms of culture. However although the ethnic gsoup
use cultural indicators to define borders, cultisr@ot
restricted within these borders as it is the tenyit
since intercultural communication occurs in all
societies and establishes a wider cultural fieldisT
reality is manifested in modern societies, wherso al
becomes evident that the cultural vitality depends
the exchanges which is able to maintain with other
cultures (Marin, 2008, P. 41).

National membershis based on solidarity within
a wider group: although the members of a natioritdon

share moral values or ways of life, they are deeply

abandonment of a portion of its real identity. Besi
this type of reaction is not exclusive of nonwester
societies, since in the West there are also defensi
reactions of identity when a majority culture tries
impose on another minority one (it would be theecas
of the cultures and the languages of those teiegor
without their own state in Europe, for example).

Globalization must mean plurality as diversity.
The value of this cultural diversity does not arése
differentiation, but as an access to cultures of
different groups. Thus, the affirmation of an
immutable identity that we acquire at birth is no
longer a natural attitude, but that identity becsran
act of choice among a wide range of possibilities
(Marin, 2008, P. 43). On the other hand, the aciwess
other cultures allows us to appreciate the unigsene
and also the forces and the limitation of our aeltu
Finally, any form of life can express by its owreth
entire range of human potential.

Mobility and immigration, for example, have

culture. For the majority of people it is positiaed
even indispensable to refer to their own commuagy

opportunity to choose cultural identities differdat
those adquired at birth, These new possibilities,

a space that gives them an important part of their ynthinkable in the past, made many people to make

identity; in many cases the national referenceds s
obvious that it is practically invisible, and theosh
obvious nationalisms are generally those that ara i
situation of irredentism and contrast with dominant

choices related to cultural membership, In this
context, the possibility of combining different
affiliations is a characteristic feature of theafisity,

and there is no incompatibility between the interna

state structures. But we have to recognize, as doeSsygluation of the culture by its members and the

Marin, that the nation is not an absolute valuegesiit

is one of the references that we use to live, btithme
only: in this sense a misleading use of national
sentiment would be one that is based on the (eoum)e
belief in the incompatibility of identities on the

external value of diversity for society: the valak
membership increases from the experimentation of
cultures and, conversely, only those cultural pcast
deemed valuable by the members of the group will
contribute to the diversity of a public culture.

personal level. Each person synthesizes a complexTherefore, only from the opening to the experiences

composition about identity based on the family iorig

place of residence, professional activities, laggua
skills, religious Dbeliefs, gender and sexual
orientation...

An alternative approach to the above defining

of other cultural groups of the environment we can
enrich our own group.

As Teresa Aguado (2003, P. 37) highlights, from
the social changes that have occurred in recent
decades, the political social and educational send

membership, is that the pluralistic tendency. This cyitural diversity of our neighboring countriese ars
cosmopolitan perspective, progress towards a globalfg|iows:

civilization and it means that everyone must be abl
be recognized and identified, and this new civilaa
must incorporate elements of all cultures. The
construction of identity, from this point of vievis

- Ensuring equal opportunities for all, combating
social and cultural exclusion and ensuring a
democratic future.
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- Promoting intercultural education for all the provided; Finally, there is a marginalization okth
students in order to prepare them for life in treatment of cultural diversity initiatives: it igery
coexistence in a democratic and peaceful important that these initiatives are integrated itte
manner. whole of the educational activity, forming parttbe

- We have to build education systems more flexible regul_ar curriculum, and not as special measures for
so that they are better suited to complex SPecial groups.
situations in which needs are solved in a global These issues make us doubt about the real
perspective. willingness to implement intercultural education, |

- Stimulate cooperation between schools and their @ddition, in many cases this state of affairs
surroundings, mainly families, employers and €ncourages a perverse use of intercultural eduratio
local associations. that conceals undeliverable inequalities. According

- We have to improve and diversify the teaching of this author, three fundamental conditions are ndede

languages as a way for European integration and &) Relating the discourse on models and
international solidarity. ideologies with the practical consequences.

. We also have to encourage the transfer of This implies support of research and training

experiences between countries and regions in projects that enable the coIIaboraUpn of
which the phenomenon of cultural diversity, researc_:hers and  educators at different
without being new, requires understanding and educational Ie\{els. .

resolution in a renewed way, and identify, b) To pay attention to the teachers’ training,
disseminate and generalize the success and being aware that they do not change their
equally practices. At this point the collaboration attitudes unless they discover it is necessary
of non-governmental organizations and academic and that this change improves their work.

institutions and research in education is essential c) We need more local, regional and
- Slow down the development of racism and international resources devoted to the
xenophobia in their various manifestations. promotion  of intercultural  education

According to Aguado (2003, P. 38) there is a (Aguado, 2003, P. 38-39).

growing trend in reference to the acceptance of the
intercultural option among the educational leadars 3
multicultural contexts, but which is not reflectéul
educational practice and in the levels of accepgtdic , _
the general public. It is clear that intercultural The great value of cultural diversity —and that we
education goes beyond what the author called libera Must promote in educational environments — is not
assimilative view, and that requires both a modifan the difference, but the fact that it provides

of contents and curricular strategies and an adequa ©OPPOrtunities for communication among various
level of cultural competency [2] by professionals Ways of life. On the other hand, we have to be awar
involved. In general, it is detected a tendency to that there is the possibility of conflict, - andstone

declaration of principles in education rather tha to of the main goals in intercultural education - Blso

Conclusions

the production of models and materials for the ficac
of multicultural education. So, it is evident thlagre is
a lack of coordination between political declamasio
and educational practice, and that in many casesspe
obsolete programs that do not attend the intenalltu

the ability to resolve it in a peaceful manner.

Therefore, it is a task of education working so
that all people can assume their multiple belorgying
to reconcile the need for identity with the openiag
what is different: anyone who is able to assumiy ful

dimension; Besides, there is an ambiguous political its diversity may be a link between the various
speech between the intentions and the possibjlities cultures and surrounding communities, an essential
between the proposals and the resources that ardunction intoday’s’ society.

Remarks

[1] In this context we prefer the womtercultural, more
used in Europe, tomulticultural that is used in
Angloxason countries.Multicultural includes various
collectives such as those related to sex genda&yake
option or disabilities, whileintercultural is related to
ethnical and linguistic groups (Alegre, 2010). Hinaas

Ballester, Ibarra and Devis sawulticultural is a
descriptive concept whilatercultural means a process
of exchange and interaction we must promote in
multicultural societies (Ballester, Ibarra and Bevi
2010, P. 548).

[2] For Teresa Aguado, cultural competence consikts
knowledge and affective attitudes towards othetuces
(Aguado, 2003, P. 38).
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